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HISTORY OF THE DEVELOPMENT OF INCLUSIVE EDUCATION ABROAD

The article identifies the features of inclusive education, in particular, describes the content of this education abroad, in countries
such as the United States, Italy, Germany. Scientists interpret inclusive education as a comprehensive system of educational services
that takes into account the peculiarities of psychophysical development of all students. The forms and methods used in the learning
process reveal the individual capabilities and potential of the student. Inclusive educational services cover all aspects of the student's
academic and social life and include the formation of an individual curriculum, the creation of a favorable educational environment, the
provision of support services of specialists The generalization and systematization of foreign materials allowed us to determine that at
the present stage of development of society there is a strengthening of international cooperation between many countries, due to the

pedagogical and social significance of inclusion.

Keywords: inclusive education, inclusion, experience, USA, Italy, Germany.

Introduction. An important condition for successful
socialization, full participation in society, effective self-
realization and self-development of people with disabilities
in various types of professional and social activities is the
development of inclusive education. The word "inclusion" —
comes from the verb "Include" (French origin) and means —
"contain, include, cover, have in its composition".
Nowadays, this word is becoming a term, more reflecting a
new view not only of education but also of the place of man
in society. Since the 90s of the twentieth century the leading
model of modern social relations in relation to people with
disabilities, in particular children with disabilities, is
inclusion, which is based on the recognition and respect of
individual human differences and provides for the
preservation of relative autonomy of each social group.
Group, should be modified on the basis of pluralism of
customs and opinions [Kolupaeva A., 2014].

Analysis of recent research and publications.
Inclusion is the central idea of the development of modern
education, which raises profound social and value changes
in our society. Inclusion is based on the idea of inclusion,
which is that any person (of another race, religion, culture,
person with disabilities) can be part of social relations. It is
important that this inclusion contributes to the interests of all
members of society, increasing their ability to live
independently, ensuring the equality of their rights in all
activities. Behind this is a deep philosophical problem — the
problem of the relationship "I and the Other", the problem of
forming our consciousness in terms of social interaction.
Openness to others has limits, one of which is to preserve
one's identity. In the absence of this possibility, the invasion
of another will be perceived as hostile, as destructive, and it
will meet resistance.

The studies of the problem of attracting people with
special needs to study in educational institutions, their
rehabilitation and socialization to social norms were
presented by the following scientists: S. Bogdanov,
G. Gavryushenko, M. Zakharchuk, A. Kolupaeva, N. Naida,
N. Sofiy, I. Sadova, |. Yarmoschuk and others.

The purpose of the article is to consider the features of
inclusive education and its development abroad.

Presentation of main positions. Inclusive education as
a concept, philosophy of education (such as democratic
education, civic education, personality-oriented education
etc.) is described differently in different sources. |. Sadova
defines that in modern foreign pedagogy there is no
generally accepted single interpretation of the term
"inclusive education" and there are many approaches to its

interpretation: from the narrow sense within a single
educational environment in which children interact with
people with special needs, teachers and their healthy peers,
to a broad understanding of inclusion in the context of
philosophy (philosophical category, the main core of which
is the recognition of the value of the uniqueness of each
child without exception) [Sadova I., 2020].

Inclusive education is a system of educational services
based on the principle of ensuring the basic right of a child
to education and the right to study at the place of residence
in an educational institution. To ensure equal access to
quality education, inclusive educational institutions must
adapt programs and plans, forms and methods of teaching
and resources to the individual needs of children with
special educational needs [Bondar V., 2004]. But society
itself and its social institutions (education, culture, labor
market, etc.) have developed rules governing social
interaction. These norms, or social stereotypes, for a long
time included the rejection of people with disabilities, their
social isolation. Today, disability receives a new
interpretation and is seen not as a feature of man, but as a
"barrier" of society itself.

Researcher M. Zakharchuk singled out the basic con-
cepts that correspond to the stages of development of inclu-
sive education. (until 1960) — the process of forced separa-
tion of persons on racial, social, medical or other grounds.
Segregation restricts people's access to education, sets
special rules for land use, transport, services and other so-
cial benefits. Normalization (1968—-1975) — the process of
adaptation of a person with special needs to social norms
and values necessary for normal life in society. The basic
idea of normalization is based on the belief that any person,
regardless of the peculiarities of psychophysical develop-
ment should lead a full social life and receive the necessary
support. Educational mainstreaming (1975-1983) is an ef-
fective way of educational integration of students with spe-
cial needs by means of creating a favorable learning envi-
ronment, socialization, improving curricula, expanding the
cognitive abilities of these students in the process of life. In-
clusive education (1983-2004) — joint education of people
with special needs with peers with typical development;
mixed education system (2004 — present) — a comprehen-
sive inclusive education system. The main feature of these
stages was the idea of social justice, which opens the way
to the realization of the rights and opportunities of each per-
son and provides equal access to quality education
[Zakharchuk M., 2013].

© Holovko Nataliya, 2021
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The idea of inclusion originated at the mainstream stage
as a continuation and improvement of the process of inte-
gration of children with special needs into the educational
space and civil society. Therefore, inclusive education is
interpreted as a comprehensive system of educational ser-
vices that takes into account the peculiarities of psychophys-
ical development of all students. The forms and methods
used in the learning process reveal the individual capabili-
ties and potential of the student. Inclusive educational ser-
vices cover all aspects of the student's academic and social
life and include the formation of an individual curriculum, the
creation of a favorable educational environment, the provi-
sion of support services of specialists. Inclusive education
involves the creation of an educational environment that
would meet the needs and capabilities of each person, re-
gardless of the peculiarities of his psychophysical develop-
ment [Lokshina O., 2002]. Inclusive education — a flexible,
individualized system of education for children with special
needs in psychophysical development in a mass second-
ary school at the place of residence. Training (if necessary)
is based on an individual curriculum, provided with medi-
cal, social and psychological and pedagogical support
[Kolupaeva A, 2014]. The idea of inclusion arose in the
context of large-scale changes in the understanding of hu-
man rights, dignity and identity. The change in attitudes to-
wards people with disabilities has been just one manifesta-
tion of these changes. The ideology of inclusion (inclusive
society) was formed as a result of awareness of the value of
human diversity and differences between people.

Today, inclusive education abroad covers the context of
the social and legal changes that have taken place in the
educational policy of countries where the inclusion of
children with special needs has long been a successful and
sustainable practice. First of all, as I. Sadova [Sadova I.,
2020] points out, inclusive education is considered in the
plane of formation of new norms of public morality and
respect for differences between people, fight against
discrimination and liberal-democratic reforms. Researching
inclusive education abroad, O. Prodius points out that in
each country inclusive education develops uniquely,
depending on the ftraditions of the educational system,
customs and culture, the mentality of the predominant
peoples and regulations relating to the education system
[Prodius O, 2019].

The introduction of inclusion is possible only on the basis
of the principles of democratization and in the absence of
discrimination on any grounds. Foreign scholars distinguish
three models of inclusive education: conservative, liberal
and social-democratic, peculiar to specific developed
countries. The conservative system of ltaly, Germany,
Austria, Belgium and France provides for a high level of
stratification by social status and income level. In these
countries, inclusive education is provided within the
framework of general education, in the absence of
integration for people with disabilities. The social democratic
regimes of Denmark and Finland solve many of the
problems of the so-called "family sphere" (for example, care
for the elderly and children). In these countries, inclusive
education is successfully provided for all children with
disabilities. The liberal regime (UK) is characterized by the
dependence of social insurance on the market, with the state
regulating the market rather than directly providing direct
social security. As the level of social differentiation in society
is quite high, social assistance is somewhat limited, given
that increasing the level of social benefits reduces the
incentive to enter the market and to work. Inclusive

education in each country develops uniquely, in accordance
with the legal institutions, customs, traditions, mentality of
the state. U.S. educational regulations governing the rights
and responsibilities of people with disabilities are based on
both international and U.S. law. At the national (federal)
level, the system of normative and legal provision of equal
access to educational services for people with special needs
is the US Constitution and other federal legislation in the
field of educational and social policy, including laws on the
protection of children's civil rights — US Declaration of
Independence (1776), US Constitution (1789), Civil Rights
Act (1964), Childhood Act (2010); laws governing the
educational and legal status of persons with special needs
in society.

As early as the middle of the eighteenth century, special
education programs were introduced in many shelters and
institutions for those people in the United States. Many
prominent people of the time, including Samuel Howe and
Hervey Wilbur, advocated for the rehabilitation and
reintegration of people with disabilities into society.
Basically, the philosophy of that period was based on the
assumption that diseases such as mental retardation can be
cured. In 1830, the first schools for children with visual and
hearing problems were established in the United States.
Students in these schools were isolated and enrolled in
special programs. Because they were large institutions, they
were often located hundreds of kilometers from the homes
of students and children were here almost all the time
[Zakharchuk M.E., 2013]. The first steps towards affordable
higher education for people with disabilities were evident
after the end of the First World War, especially in the United
States. The U.S. government passed the Vocational
Rehabilitation Act of 1918, which helps create tuition for
disabled veterans in colleges. Also after World War I, a
huge number of disabled veterans were enrolled in colleges.
Some higher education institutions provided them with a
variety of services, such as physical accessibility to
university buildings, priority places, and course registration.
At that time, discrimination still existed, and some colleges
denied students with disabilities due to the unavailability of
campuses

In general, the policy of social support for people with
disabilities in the United States is based on creating
conditions for equal participation of people with disabilities
in society. According to the American concept of "social
justice", people with special needs are evaluated and
perceived not through the prism of special needs, but as
citizens with other opportunities. A set of normative and legal
documents has been formed in the American educational
space, which define a humanistic position on the protection
and support of disabled persons. In the modern American
school, learning models for students with special needs
(adaptive learning environments, integrated classroom,
maximization of educational correction, team
individualization, cooperative learning, learning based on
student achievement) have merged to form a blended
learning system that is the dominant model. provision of
inclusive educational services. To ensure effective work,
inclusive institutions create multidisciplinary teams
(secondary school teacher, special school teacher,
teacher's assistant, psychologist, social pedagogue, etc.),
which work in a joint consultation to provide support,
pedagogical and socio-psychological support depending on
individual needs of children

Peculiarities of the genesis of inclusive education are
thorough legal support of equal rights of persons with special
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needs, coexistence of models of inclusive education of stu-
dents (adaptive learning environments, integrated class-
room, maximization of educational correction, team individ-
ualization, cooperative learning, blended learning system,
results-based learning student achievements), organization
of a differentiated approach to disabled students taking into
account their educational needs, integration of educational
institutions, research institutions, public organizations in the
field of support for people with special needs [Lansdown D.,
2001]. Conditions for the effective introduction of inclusive
education in the classroom include a combination of clear def-
inition of the purpose and objectives of this process with the
flexibility and dynamism of its planning, creating an atmos-
phere of trust, support, open communication and cooperation
of teachers. The organization of inclusive education for chil-
dren in secondary schools in the United States needs to make
changes that will help create an effective inclusive school. In
particular, we are talking about changes at the level of the phi-
losophy of inclusion, the formation of an adequate physical
environment and quality teaching and methodological sup-
port, the creation of new teaching methods (depending on
the individual needs of the student) and so on.

Many European documents and projects focusing on
inclusive education are covered by the European Agency
for Special Needs and Inclusive Education, which aims to
help member countries improve their educational policies
and practices at all levels of education and lifelong
learning. In Western Europe, changes in the special
education system began in the 1970s. Half a century ago
in Italy, members of the Democratic Psychiatry movement
demanded that most people with mental disabilities be
isolated from society and that school reform be introduced
to enable children with disabilities to receive education
based on inclusive and integrated learning. As a result,
Italy completely abandoned special schools. In ltaly, the
education of children with disabilities in educational
schools is guaranteed by the Constitution and Law No. 104
of 1992. And the first law banning the existence of
specialized closed classes for children with disabilities was
passed in the country in 1971. Italy received an award from
the UN for school integration of children with special
needs. Today, the European Agency for Special Needs for
Education and Inclusive Education recognizes Italy as a
leader in the system of inclusive education both in terms of
legislation, public funding and tolerance.

Current ltalian legislation has contributed to further
changes in social attitudes, awareness and maturity of vari-
ous stakeholders, especially the families of students with
disabilities. This has created a kind of virtuous cycle that
supports the inclusive potential of the Italian university sys-
tem. In 1971, under public pressure, a new Law on Educa-
tion was passed, which legislated the right of parents to
choose an educational institution, defined the status of pub-
lic schools for all children with disabilities, and provided state
support for the education of children with mental and physi-
cal disabilities. At the initiative of the Democratic Psychiatry
public movement, educational reform began in the country
in 1972, which enabled children with disabilities to become
full members of society. The aim of this public association
was to achieve progressive changes in psychiatric medical
institutions, to eliminate the isolation of socially dangerous
persons with mental disorders who became prisoners in iso-
lated institutions. Members of this movement believed that
the emergence of mental disorders in many cases is pro-
voked by society and school, including special educational
institutions. Therefore, it is necessary to initiate changes,

and, above all, to introduce school reform, which would pro-
vide an opportunity to feel like a full member of society and
people with mental and physical disabilities. Under public
pressure in ltaly in 1971 a new "Law on Education" was
adopted, which legislated the right of parents to choose an
educational institution, defined the status of public schools,
where all children with disabilities, provided state support for
education of children with mental and physical disabilities
development [Kolupaeva A, 2009].

Also, over the last few years, the education system and
Italian universities have undergone major changes in order
to adapt to European standards and improve the quality of
education by personalizing courses. By law, a student with
a disability can benefit from the support of a specialist tutor
and counselor who provides personal advice throughout the
course of study at no cost to the student. The role of a
specialized teacher is fundamental as a system mediator,
facilitator of communication and moderator with the study
group; various roles are realized through focus groups,
individual counseling and connecting the student with
teachers. The aim of this public association was to achieve
progressive changes in psychiatric medical institutions, to
eliminate the isolation of socially dangerous persons with
mental disorders who became prisoners of isolated
institutions. In 1977, amendments were made to the
Education Act, which stipulated that children with special
needs should go to school near their homes and study in
classes with their peers. Class size could not exceed 20
people, no more than two children with disabilities can study
in such a class; special classes in mainstream schools are
canceled. The updated Education Act of 1992, in the section
on the education of children with special needs, prioritizes
work on the interaction of schools with institutions of different
subordination in order to provide comprehensive assistance
to students with special educational needs by various
professionals who need to work closely with each other;
involvement of parents in the process of teaching children
with special needs. Today in the country more than 90 % of
children with  psychophysical development receive
education in general institutions. According to the Education
Act, there are no special schools or classes in the ltalian
school system. Italian law did not formally prohibit such
structures. Some of them, more than fifty, still operate mainly
in the northern regions. Such institutions are mostly visited
by parents of children with very severe cases of complex
disability or those who are disappointed with integration
education, calling it "compulsory". According to various
institutions, specialized schools are attended by several
thousand children with disabilites. The education
departments of the country's provinces have advisory
services, which include various specialists, school
administrators, employees of education departments,
representatives of public organizations, and, if necessary,
specialists from health services. Employees of these
services organize inclusive education, diagnosing children
and identifying their needs, provide counseling and
educational assistance to teachers and school
administration. Teachers' assistants work in mass municipal
institutions. The didactic and curriculum of the class and the
school as a whole is developed in order to involve students
with disabilities as widely as possible. In the context of
teaching students with disabilities in Italy, it is common to
study in inclusive classes subjects traditional for special
schools (eg Braille, sign language), provided that they teach
students with disabilities who need to study them.
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The education departments of the provinces of the coun-
try have advisory services, which include various specialists,
school administrators, education departments, representa-
tives of public organizations, and, if necessary, representa-
tives of health services. Employees of these services organ-
ize inclusive education, diagnosing children and determining
their needs, provide counseling and educational assistance
to teachers and school administration. Mass municipal insti-
tutions, both preschool and school, employ teacher assis-
tants who provide assistance to students with disabilities
and, together with the class teacher, are responsible for the
success of students with special needs. Assistants of teach-
ers together with the teacher make individual curricula for
each student with features of psychophysical development
taking into account his educational needs, including correc-
tional and rehabilitation care, which in some cases is pro-
vided outside the school in medical and social rehabilitation
centers [Kolupaeva A., 2009]. With the ratification of the UN
Convention on the Rights of Persons with Disabilities in Ger-
many in 2009, German secondary schools are obliged to im-
plement inclusive education. Previously, most students with
disabilities were educated in so-called "schools with special
needs", which were organized according to the types of dis-
ability, such as for students with hearing impairments.

The reform of the education sector took place in
Germany, where in the early 1970s, thanks to the activities
of the public parent organization Life Assistance, the
Ministry of Education, Religion and Culture passed
regulations that certify that every child with disabilities has
the right to choose an educational institution should be
provided with psychological and pedagogical support,
involved in the pedagogical process, regardless of the
severity of the disease [Kolupaeva A., 2009]. The basic
educational document on the organization of joint education
of children with developmental disabilities and their healthy
peers for all regions of the country (Lands) were adopted in
1972. "Recommendations for the organization of special
training". The adopted document provided an opportunity to
develop "cooperative" forms of organizing educational
activities of mass and special schools, which include joint
mass events, separate classes, visiting students with
impaired development of mass schools and providing them
with correctional and rehabilitation services in a special
institution and more. In addressing the issues of
psychological and pedagogical support of students with
special needs in the context of inclusive education, Germany
distinguishes from other European countries the variability
of the organization of such support, which is due to
differences in the legislation of the Lands. In some countries,
educational regulations allow schools to have special
teachers and specialists in their staff who provide assistance
to children with special needs. In some cases, special
teachers perform the functions of a teacher's assistant,
working with class teachers. Psychological and pedagogical
support is provided by pedagogical centers that operate in
each region, although the forms of work organization may
be different. The centers provide a variety of assistance to
students with special educational needs, conduct career
guidance work with them, coordinate the activities of various
professionals, advise parents and teachers of mainstream
and special schools, and more. In addition to the centers,
support for students with special needs is provided by
services that operate outside schools and are funded by
local governments. These are medical and social services,
resource centers, rehabilitation institutions, etc. Currently in
Germany, in parallel with the system of special educational

institutions, where there are children, mostly with complex
disorders, there are institutions of inclusive education
[Kolupaeva A., 2009].

25 % of students with disabilities study in German higher
education institutions. By law, such students must be
provided with the necessary technical and auxiliary facilities,
medical and social support, services from state social
services. Parents pay some of the costs only if they receive
a higher salary than the average salary. Every child with
disabilities has the right to choose a higher education
institution, should be provided with psychological and
pedagogical support, involved in the pedagogical process,
regardless of the severity of the disease. Regarding the
issue of psychological and pedagogical support of students
with special needs in the context of inclusive education,
Germany differs from other European countries in the
variability of its organization, due to differences in the
legislation of certain regions. In some cities, educational
regulations provide for special specialists in educational
institutions who  provide appropriate  assistance.
Psychological and pedagogical support is provided by
pedagogical centers that operate in each region, although
the forms of work organization may be different. In addition
to the centers, support for students with special needs is
provided by services that operate outside secondary
education institutions and are funded by local governments.
In each higher education institution there is a network of
advisory services or offices, where the student is provided
with assistance on all necessary educational and
organizational issues. Students with disabilities can also use
the services of an assistant during the internship. The
establishment of a counseling service office within the
university structure is an important step to help students in
need. Also, students with special needs are allowed to
extend the term of passing tests, replacing the written exam
with an oral or passing individually [Prodius O., 2019].

Almost all German universities have specially equipped
dormitories for students, but the number of rooms is limited. To
ensure equal educational opportunities, the search for ways of
joint learning begins, which are conducted in parallel in a
number of European countries, the United States and Japan.

Conclusions. Thus, the generalization and
systematization of foreign materials allowed to determine
that at the present stage of society there is an increase in
international cooperation between many countries, due to
the pedagogical and social importance of inclusion, which
contributes to creating a legal framework for inclusive
education and targeted policies. possible discriminatory
barriers both in the education system and in society as a
whole. Given the importance of these transformations, we
conclude that the problem of ensuring the right of children
with disabilities to education raises the question of the
readiness of secondary schools to implement inclusive
education. First of all, it is said that, with the main emphasis
on generally accepted legal norms, inclusive education is
designed to create a system of value orientations of a
developing democratic society, in which the concept of
"diversity" is a natural outline. The assessment procedure is
the first important step in diagnosing a child's special
educational needs. This term is widely used in legislative
documents around the world, but the number of types of
classification on this basis varies
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KviBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LUleByeHka, KuiB, YkpaiHa

ICTOPIA PO3BUTKY IHKMO3MBHOI OCBITU 3A KOPOOHOM

Bu3Ha4eHo ocobnueocmi iHKkI103u8HOI oceimu, 30kpemMa onucaHo ii 3micm 3a kopdooM, y makux KpaiHax, sik CLUA, Imaniss Hime44uHa. IHknro3u-
8HY oceimy e4YyeHi mpakmyomsb Ik KOMMJIEKCHY cucmeMy HadaHHs1 0ceimHix nocya, ujo epaxoeye ocobsueocmi ncuxoghizu4Ho20 Po38UMKY 8Cix
yyHie. ®opmu i MemoOdu, siki 3acmocoeyromb y npoyeci Hag4yaHHsl, Po3Kpuearomb iHOueidyanbHi MoXsiueocmi ma nomeHuian y4Hs. IHKMO3ueHI
oceimHi mocnyau oxonnrmb yci acnekmu akadeMi4yHo20 i CcycninibHO20 XUmms Y4YHSl, @ MakKoX ¢hopmMyeaHHs1 iHOuUgidyanbHO20 Hag4aslbHO20
nnaHy, cCmeopeHHs1 Cpusimau8o20 oceimHbo20 cepedosuuya, 3abesnevyeHHs1 GONOMIXHUMU rocly2amu ma cynpoeodom ¢paxieyie. Y3azanbHeHHs i
cucmemamu3sauyjis 3apy6ixHuUx Mamepiasie 003e0/1unu eU3Ha4YUMUu, W0 Ha Cy4acHOMY emari po3eumky cycninbcmea crocmepizacmucsi MOCUNIeHHs
MixHapodHoz2o cniepob6imHuymea mix 6a2zambma KpaiHamu ceimy, o6ymoesieHe neda202i4HO0 ma coyiasibHOK 3HaqYywicmro iHK/Ir3il.

Knrouoei cnoea: iHk03ueHa oceima, iHkno3is, doceid, CLUA, Imanis, HimeyyuHa.
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FUNCTIONING OF HIGHER EDUCATION INSTITUTIONS
OF ROMANIA IN THE CONDITIONS OF AUTONOMIZATION

The article is devoted to the analysis of the higher education system of Romania. Peculiarities of functioning of higher education
institutions of different forms of ownership in the conditions of autonomy are determined. The Romanian practical experience of
supporting students educational and professional orientation and promoting their professional inclusion in the labour market is
noteworthy. The activities of advisory departments in each institution of higher education regarding students choice of a professional

route should be borrowed from Ukraine.
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Introduction. Solving the complex issues of integrating
national education into the world civilisation requires study,
analysis, involvement, creative interpretation and updating
the experience of countries that began adapting educational
systems to the modern European model much earlier and
have already achieved some success. Studying the
knowledge of the higher education system in Eastern Eu-
rope, in particular, Romania, can be helpful for Ukraine pri-
marily because of the similarity of educational changes that
are taking place in Ukraine today and have already taken
place in neighbouring Romania. The analysis of positive
tendencies will improve the autonomy of Ukrainian universi-
ties, and the study of negative tendencies will save from mis-
takes in the development of the quality assurance system of
university education.

Analysis of recent research and publications. The
problems of the functioning of the Romanian higher educa-
tion system are, to some extent, represented in the scientific
research of foreign (R. Lucu and L. Todorescu, A. Strat,
R. Danchiu) researchers. Ukrainian researcher M. Oliynyk
made a historical and pedagogical analysis of the stages of
formation of the system of teacher training in Eastern Eu-
rope, focusing on the experience of Poland and Romania.
I. Mariutz analysed the stages of reforming Romania's
higher education. M. Palchuk paid attention to studying the
functioning of vocational education and training in Romania.
However, in the conditions of socio-economic changes and
constant improvement of the higher education system, there
is a need for a deeper analysis of the functioning of higher
education institutions in the conditions of autonomy.

The purpose of the article is an in-depth analysis of
the functioning of the Romanian higher education system in
the context of the autonomy of higher education institutions.

Presentation of main positions. By the provisions of the
Law on National Education Ne1/2011, universities and other
higher education institutions in Romania have autonomy and
have the right to establish and implement their development
policy within the legal framework established by current legis-
lation. The Ministry of National Education coordinates the ac-
tivities of universities and other higher education institutions
while respecting the autonomy of universities.

The university's autonomy is correlated with the principle
of personal and public responsibility for the quality of all di-
dactic and scientific activities carried out in higher education
institutions. The university's autonomy covers management,
structuring and operation of the institution, didactic and re-
search activities, administration and financing. From a finan-
cial point of view, the university's autonomy is realised as
the right to manage funds allocated from the state budget or
other sources, according to the Law and the personal re-
sponsibility of higher education institutions. State higher ed-
ucation is financed from the state budget based on funding

agreements between the Ministry of Education, Research,
Youth and Sports and higher education institutions [Cotoi,
Sulea, & Cotoi, 2012].

The national education system in Romania is open. At
the level of higher education, openness is ensured by the
Charter of a different university. The Charter of the university
is adopted by the Senate of the university and establishes a
set of rights and responsibilities, as well as the rules govern-
ing the activities of the university community in each field.
Higher education is provided by the following types of higher
education institutions: universities, institutes, educational
academies, whose mission might include education and re-
search or education only.

The specialisations and groups of specialisations are es-
tablished by the Ministry of National Education and the Minis-
try of Labour, Social Solidarity and Family, higher education
institutions, and other stakeholders. Higher education institu-
tions, as a rule, structurally have several faculties, colleges,
departments and divisions of research, design and micro-pro-
duction. Training indicators for all educational levels, financed
from the state budget and local budgets, are set annually by
government decisions [Strat & Danciu, 2013].

According to the Law on National Education Ne1/2011,
only high school graduates with a bachelor's degree can be
enrolled in higher education institutions. Higher education
institutions establish the admission methodology by the gen-
eral criteria established by the Ministry of National Educa-
tion. The selection and admission procedure can be based
on the average obtained by candidates from the bachelor's
exam and various disciplines studied in high school and the
grade obtained in the entrance exam, entirely organised by
higher education institutions.

Candidates for the bachelor's degree are high school
graduates. For candidates who have received honours in
secondary school competitions and competitions recog-
nised by the Ministry of National Education and international,
higher education institutions may provide their methods and
applicable Law special requirements for admission, except
for the possibility of enrolment without entrance competition
places financed from the budget. This provision can be used
only once by current legislation [LEGE Nr. 1/2011, 2020].

According to the Romanian Law Ne441/2001 "On Ap-
proval of the Government Emergency Order Ne133/2000
"On State and Postgraduate Public Education with Pay-
ment", higher education institutions have the right to accept
a certain number of students, which exceeds the number of
places financed from the state budget, for conditions that
students agree to pay tuition fees. Candidates accepted for
paid positions must exceed the minimum limit set in the ad-
mission criteria [Mariuts, 2012].

© Kuzmenko Nadiia, 2021
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For the entire study period, students receive free medical
and psychological care in university medical and psychologi-
cal offices or clinics and departments of public hospitals. They
also enjoy a 50 % discount during the year on the cost of do-
mestic public transport (except air transport) and tickets to
museums, concerts, theatre, opera, cinema, and other cul-
tural and sporting events organised by government agencies.
Orphan students have the right to use free domestic transport
(except air transport). For other levels of education, scholar-
ships and other forms of material and financial support are
provided according to specific criteria [Tulin, 2020].

From the 2005-2006 academic year, all higher education
institutions, public or private, were required to implement a
new education structure at three levels: bachelor, master
and doctor. First-year students began studying in a new
structure. The official provisions for the new structure apply
to all institutions (accredited or authorised to operate tempo-
rarily), industries and specialisations, except for professions
regulated at the level of the European Union. Each level has
its admission and releases procedures [Mariuts, 2016].

Within the Romanian higher education system, special
rules have been set for studying conditions applicable to reg-
ulated professions at the European level. The first level, a
bachelor's degree, includes a minimum of 180 and a maxi-
mum of 240 credits, depending on the field and specialisa-
tion. The second level, the master's degree, includes a min-
imum of 60 and a maximum of 120 study credits depending
on the duration of the first level, provided that the total num-
ber of credits for the | and Il levels is at least 300 [Romita &
Liliana-Luminita, 2012].

Current Romanian legislation provides the general
framework necessary for establishing private educational in-
stitutions of all levels, including universities and other higher
education institutions. To be recognised as part of the na-
tional education system, private educational institutions
must be accredited by the procedures established by Law.
The establishment of public or private higher education in-
stitutions is possible only with the help of special laws by the
procedure of accreditation and recognition of diplomas of
higher education institutions. Diplomas and certificates is-
sued by accredited private educational institutions provide
the same benefits as diplomas issued by public educational
institutions. The responsibility for the administration and fi-
nancing of the activities of private educational institutions
rests entirely with the organisers of such private institutions.

Representatives of national minorities have the right to
study and study in their mother tongue at all levels and in all
forms of education, provided there is sufficient demand.
Therefore, the conditions for teaching in the languages of
national minorities for students belonging to these minorities
are organised in several higher education institutions. Be-
sides, some higher education institutions have organised in-
itial teacher training departments for teaching minority lan-
guages in pre-university education. Simultaneously, the Law
on National Education Ne 1/2011 stipulates that learning Ro-
manian as the state language is a duty for all citizens, re-
gardless of nationality [Cotoi, Sulea, & Cotoi, 2012].

Higher education institutions form a curriculum for each
field of activity and specialisation recognised by the Roma-
nian Law GD 493/2013. The curriculum is a complex docu-
ment that includes the duration of the study, subjects by type
and year of study, activities, number of hours allocated for
subjects and activities, loans, etc.

Curricula are established independently of higher edu-
cation institutions by national higher education development
strategies and national academic standards. According to
the Law on Accreditation of Higher Education Institutions

and Recognition of Diplomas (88/1993), the higher educa-
tion program must include compulsory, optional and optional
subjects. Compulsory and optional subjects should belong
to one of the following categories: fundamental disciplines,
profile or specialised disciplines and additional disciplines
[Tulin, 2020].

The structure and content of the curriculum in terms of
subjects, activities and number of hours must comply with
national academic standards. Specific standards establish
an indicative list of essential, specialised (specialised) and
additional disciplines and their weight limits in the curriculum
for each specialisation. Depending on the specialisation, the
share of different types of disciplines in the total number of
hours can be 15-30 % for basic disciplines, from 50 % to
80 % for specialised (specialised) disciplines and between
5% and 10 % for additional disciplines. Most training pro-
grams are compulsory (at least 60 %, but up to 90 % for spe-
cific specialisations). Electives may be eligible for credit, but
this is not usually practised. In terms of activity, national
standards established for each field of reference and spe-
cialisation the relationship between theoretical activity
(courses) and practical (seminars, laboratories, practical
training, project activities, etc.). For most specialisations,
this ratio is 1:1 with a maximum deviation of 20 % in either
direction; however, for specific specialisations, the time al-
lotted for practical activities should be much longer than the
time allotted for theoretical classes (for example, 1:2 in the
case of medicine).

The final curriculum for each discipline is developed by
higher education institutions by these specific standards, an-
alysed by the councils of departments and approved by the
Senate of a particular university. Modern language courses
are required, regardless of field or specialisation. Many ed-
ucational institutions provide full training in a modern lan-
guage of international use for specific specialisations
[Palchuk, 2011].

Educational and methodological activities must meet
the requirements established by national academic stand-
ards in terms of basic types and duration allocated to each
area of activity and specialisation. Teaching activities in-
clude courses for most disciplines (academic activities),
seminars, laboratory, practical activities and project prep-
aration. Courses are usually conducted with many stu-
dents and provide basic knowledge in a particular field of
study. The seminars are dedicated to the in-depth study of
the topics presented in the courses and require the active
participation of students. Laboratory hours conducted with
smaller groups of students are devoted to research and
practical classes conducted under the supervision of a
teacher. Specific specialisations require practical activi-
ties, such as fieldwork, research, teaching practice, and so
on. Teachers have complete freedom in choosing teaching
methods. During the teaching activities, teachers use a va-
riety of teaching methods by the specifics of specialisation
and discipline, including:

e methods based on exposure (description, explana-
tion, etc.) and methods based on conversation (conversa-
tion, heuristic conversation, problem-solving, etc.) — espe-
cially during classes;

¢ methods of teaching and research by discovery: direct
research of objects and phenomena (systematic and inde-
pendent observations, experiments, practical activities, etc.)
and indirect research (problem-solving, demonstration with
images, films, etc.) — especially during seminars, laboratory
work and practical measures;

e project preparation and presentation [Romitd &
Liliana-Luminita, 2012].
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The teaching materials used in higher education depend
on specialisation and discipline. Computer training is widely
used for modelling, design, data processing, presentations,
information and data collection, communication and more.
In higher education institutions and many campuses in Ro-
mania, students have unlimited access to public computers
connected to the Internet.

Assessment of students in higher education institutions
is carried out through periodic (final) exams organised for
each discipline in the curriculum. Assessment takes the form
of oral, written and practical tests and, in some cases, pro-
ject presentations. Higher education institutions set criteria
for evaluating students' academic and professional results
in accordance with university autonomy. Specific require-
ments and evaluation criteria for each discipline are set out
in the introductory part of the file of each discipline
[Radkevych, 2018]. Assessment of students success in
higher education is based on grades from 1 to 10. The exam
of students in each discipline is taken by a commission con-
sisting of a teacher who supports the courses of the disci-
pline and at least one other specialist from the same depart-
ment or faculty. After each exam, the grades given to stu-
dents are recorded in student records and in official docu-
ments of the institution.

Higher education institutions hold two regular examination
sessions during the academic year — usually in February and
June-July, respectively — and at least one re-examination ses-
sion, which is usually held in the autumn, before the start of
the academic year. Re-examinations are organised for stu-
dents who have not passed at all or have not passed one or
more subjects during regular examination sessions. Students
have the opportunity to try three times to make a particular
discipline; students who do not pass the discipline after these
three tests must retake all the training activities organised for
that discipline. According to the provisions of the legislation,
higher education institutions may set specific financial fees for
re-examination [Romita & Liliana-Luminita, 2012].

Students who have not passed the exam twice in a par-
ticular subject may be transferred to the next year and may
retake the exam with the Rector's approval. This third test
must be completed by the first regular examination session
this year. Students who do not pass the exam for the third
time must complete all educational activities organised in the
relevant discipline for the second time.

Completing long-term higher education ends with an
exam organised based on general criteria established by the
Ministry of National Education. The content of the exam and
specific criteria are set by the university senates within their
autonomy. Graduates who have passed the bachelor's
exam receive the title of bachelor in the relevant profile and
specialisation, certified by a diploma issued by the institution
organising the exam. Graduates who do not pass the exam
can receive on request a certificate of long-term university
education and a copy of the transcript — indicating all the
subjects studied and grades obtained.

Students or graduates who choose the teaching profes-
sion must complete courses organised by the Department of
Teaching Staff (DPPD). Passing these special training
courses is certified by a diploma [Romita & Liliana-Luminita,
2012]. Final exams must be taken before an examination
board created for each specialisation to obtain higher edu-
cation. Examination commissions are created by the Rector
of the institution of higher education, which organises the
exams based on the proposals of the faculty councils. The
examination commission must have at least three members
with the title of doctor. The chairman of the commission must
perform the didactic function of a professor or associate pro-

fessor of the university. The diploma supplement was intro-
duced based on a Ministerial Order adopted in April 2000.
Today, it is issued automatically and free of charge for
higher education programs in Romanian and English by all
higher education institutions.

To support the educational and professional orientation
of students and promote their professional inclusion in the
labour market, each higher education institution has estab-
lished advisory departments on the choice of professional
route and presence in the labour market. Maintaining con-
stant contact with the labour market, departments have the
following general functions:

e provide stakeholders with information on existing in-
dustries and curricula in higher education;

e provide students with information and advice on
choosing or changing an individual career path in the context
of the university program and credit-module system;

¢ encourage the establishment of alumni associations of
higher education institutions that support both its interests
and the interests of new generations of graduates with eco-
nomic, cultural and administrative communities at the local
or regional level;

¢ constantly study the needs of the labour market and
promote specific measures for knowledge of companies and
their needs in academically qualified personnel;

e provide consulting, methodological and pedagogical
support in student learning, maintaining contact with the
economic and business environment [Romita & Liliana-Lu-
minita, 2012].

The doctoral diploma is the highest scientific degree
awarded in all fields, after 3-4 years of study and original
research. It is awarded based on the first academic degree
(or master's degree) and requires examinations and the sub-
mission of an original dissertation. The holder of a doctoral
degree receives a doctorate in this field (doctor of sciences
or arts). According to the current legislation, a doctoral de-
gree is provided in sciences and arts in fundamental areas.
In science, the doctoral degree is organised in the following
fields: exact sciences, natural sciences, humanities, social
and political sciences, educational sciences, economics, le-
gal sciences, agricultural and forestry sciences, medical sci-
ences, architecture and urban planning, engineering sci-
ences, theology, military sciences. In the arts, the fields in
which the doctoral degree is organised are visual arts, mu-
sic, theatre, cinema, ballet, physical education and sports.
Completion of doctoral studies is characterised by the de-
velopment and defence of a doctoral dissertation and the
appointment of a doctoral degree.

According to the Law on National Education Ne 1/2011,
doctoral programs are usually organised in the form of full-
time education and, except in the form of part-time employ-
ment. The content of doctoral studies includes the following:

e general training in a high-level doctoral school in the
form of courses or seminars;

¢ the training course, determined by the student and the
supervisor, and then approved by the council of the depart-
ment or the academic council of the research institute;

¢ public presentation of the doctoral dissertation [Romita
& Liliana-Luminita, 2012].

Conclusions. Thus, the analysis of the functioning of Ro-
manian higher education institutions allows us to conclude
that Romanian legislation in the field of education provides
equal access to all levels of higher education for both Roma-
nian citizens and national minorities, carefully regulate educa-
tional processes, taking into account the authentic learning
opportunities of participants educational process. The condi-
tions for the autonomy of higher education institutions provide
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more guarantees for improving the higher education system.
The study of the Romanian experience of the functioning of
higher education institutions in the conditions of autonomy
can be helpful during the reform of the educational system of
Ukraine with the aim of its qualitative renewal and integration
into the European educational space.
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®YHKUIOHYBAHHSA 3AKNALIB BULLOT OCBITU PYMYHIT B YMOBAX ABTOHOMI3ALIIT

lMpoaHnanizoeaHo cucmemu euuwjoi oceimu PymyHii ma ocob6nueocmi gpyHKkyioHyeaHHs 3aknadie euwjoi oceimu pisHux ¢popm enacHocmi e ymo-
s8ax asmoHomi3zayii. [JocnidxeHo ocCHO8Hi HOpMamueHo-npasosi 0OKyMeHmu, siki pe2yoromse (yHKYioOHy8aHHs cucmemu ocgimu PymyHil, 30kpema
3akoH "lMpo HauyioHanbHy oceimy”, Ne1/2011 gid 5 ciunsa 2011 p. BusHa4eHo, wjo eidnoeioHo do 3akoHy "[lpo HauioHanbHy oceimy” yHieepcumemu
ma iHwi 3aknadu suwjoi oceimu PymyHii matomb ag@moHoMito i 8i0noeidHO npaso ecmaHoe/Il08amu ma peasizogyeamu es1acHy MoslimuKy po3sumky
32i0HO 3 YUHHUM 3aKOHoOaecmeoM. Y ceoro Yepay, Minicmepcmeo HayioHanbHOT oceimu koopAuHye disinbHicmb yHieepcumemie ma iHwux 3aknadie
suwoi oceimu, dompumyro4ducb agmoHomil yHiesepcumemia. Po3a2nsiHymo ocobnueocmi ¢hyHKyioHyeaHHs1 3aknadie euwjoi oceimu Ha pi3Hux ocei-
mHix pieHsx: 6akanaepcbKoMy, MazicmepcbKoMy, OKMOPCbKOMY. Bu3Ha4eHO ecmaHoesieHi cneyianbHi HOpMu 3aknadu euwoi oceimu PymyHii
w000 yMoe Has4aHHs 00 peayiboeaHux npogecili Ha eeponelicbkomy pieHi. bakanaepcbkull pieeHb eknrodae miHimym 180 i makcumym 240 kpedumie
3anexHo eiod 2any3i ma cneyianizayii. Maczicmepcbkuli pieeHb eknroqae miHiMym 60 i Makcumym 120 Hag4yanbHUX Kpedumie 3as1exHo eid mpueanocmi
nepwoezo pieHsi. Po3ansiHymo ocobnueocmi dissnbHOCcMi y4yacHukie oceimHbo20 npoyecy 3aknadie euwjoi oceimu PymyHii. Ocobnuey yeaz2y npudi-
neHo diazHocmuuyi 3HaHb | yMiHb cmydeHmie ma op2aHi3auii ek3ameHayiliHoi cecii, eunyckHux icnumie ma Moxnueocmi nepecknadaHHsi. CmydeHmu
abo eunyckHUKu, siki o6uparoms npodgpeciro suknadaya, 30608 '13aHi 3aKiHYUMU Kypcu, op2aHizoeaHi kaghedpamu Onss Nid2omoeku euknadaybKo20
cknady (DPPD). 3acnyzoeye Ha ygaay pyMyHCbKull nMpakmuyHuli doceid niompuMKu oceimHboi ma npogheciliHoi opienmauii cmydeHnmie i cnpusiHHsA
ixHbO20 npogbeciliHo2o dony4eHHs1 Ao puHKy npayi. [[poaHanizoeaHo 3a2anbHi pyHKUiTi ma dissnbHicMb KOHCynIbMamueHux eiddinie wjodo eubopy
npogbeciliHo2o HanpsiMy cmydeHmamMu, w0 8apmo 3ano3udumu YKpaiHi.

Knroyoei cnoea: aesmoHomizayisi, euwja oceima, 3aknadu euwjoi oceimu, HayioHanbHi MEHWUHU, PymyHisi.
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FORMATION OF PROFESSIONAL AND PEDAGOGICAL COMPETENCIES
OF FUTURE TEACHERS IN THE TEACHING PROCESS
(ON THE EXAMPLE OF THE UNIVERSITY OF BREMEN)

The article is devoted to the current problem of formation of professional and pedagogical competencies of future teachers of higher
education in the learning process on the example of the University of Bremen. The problems and features of the main competencies that
are formed in applicants for higher education in the learning process are considered. The content and structure of competencies of
future teachers on the example of the University of Bremen are revealed. The basic competencies of students at the stages of university

and practical training are analyzed.

Keywords: competence model, university, competence, competence approach, high school teacher, student.

Introduction. Relevant competencies in research and
teaching staff are the basis for ensuring that students obtain
quality higher education. These competencies are formed in
future teachers while studying at universities, which in the
future will allow them to apply the competency model in
teaching a particular discipline. Future teachers of higher
education improve their skills and abilities throughout life,
but the basis for their acquisition is laid in the process of
learning in higher education, and they are the basis for other
competencies. Therefore, we can safely say that the
university stage is the most important and it is necessary to
give it the greatest role. In this regard, the educational
program is important where it is stated what competencies
and learning outcomes the graduate should acquire, but
even more important is who exactly establishes and shapes
them, because, as we know, the experience and training of
teachers is crucial. Paying attention to the fact that the
development of education is constantly increasing,
especially after the signing of the Bologna Agreement and
European integration processes, it is important not to lose
previous achievements in the pursuit of new innovations and
at the same time use new technologies in teaching. In order
to effectively integrate the competency approach into the
modern education system, it is important to analyze the
systems of such training in advanced European countries
and their universities, because the European experience of
training future university teachers in the university is quite
important, and its elements can be integrated into modern
educational process.

Analysis of recent research and publications: Issues
of competence approach in education are dealt with by such

authors as: N. Alyushina, A.Mazaraki, T. Plyachenko,
O. Smyslova. Problems of organization of the system of
higher pedagogical education in Germany
V. Bazova, |. Boychevska, V. Gladush, L. Dyachenko,

T. Krystopchuk and others; I. Yarmola, A. Yarovenko focus
on the personal aspects of the competency model of the
manager, teacher of higher education, teacher, future
teacher, translator and representatives of other
professions. In addition, there are a number of publications by
such authors as: V. lichenko, O. Savchenko, V. Svistunova,
0. Khodan, V.Yagupov, O.Chasnikova, where the
competence model and competence approach are used in
relation to the training of specialists in the higher education
system, or as a basis for reforming education in general.

A number of researches in German classical and
modern pedagogy are devoted to the problem of teacher
training, namely: B. Armbruster, D. Hansel, K. Klemma,
F. Koch, K.Pollmann and others. Among domestic
scientists, such scientists as N. Abashkina, |. Akimova,
S. Romanov, D. Toropov, G. Fedotova, K. Hufner and

0. Yakovenko studied the topic of higher school teachers in
Germany. In the works of foreign scientists K-O. Bauer,
D. Dershau, A. Frel, K. Neumann, G. Erning, W. Nagel,
S. Oelmann we find coverage of the content of the main
professional competencies of teachers in Germany.
Scientists point to the essential features that make up
competence: subjectivity, generality, the ability of the learner
to self-organize, a variety of fundamentally unlimited
individual activities, issues of organization of the system of
higher pedagogical education in Germany V. Bazova,
I. Boychevska, V. Gladush, L. Dyachenko, T. Krystopchuk
and others.

Presentation of main positions. The "father" of the
classical definition of the term "competence" in Germany is
considered to be Franz Emanuel Weinert [Miller N. I., 2016,
p. 120]. German researchers |.Botz and T. Hartmann
consider the process of competence formation as the
development of abilities, as well as changes in norms and
values. They emphasize the relativity of the usual for the
concept of "qualification" tools for measurement and
evaluation, which limit its semantic expansion [Avshenyuk
N. M., Desyatov T.M., Dyachenko L.M. et al., 214, p. 12].

Researcher Carl-Oswald Bauer emphasizes the
importance of professional experience, personal interest
and responsibility in the process of mastering competencies.
The scientist considers the professional competence of the
teacher as a set of the following components of subject
knowledge, interdisciplinary knowledge, didactic skills;
special pedagogical competencies, which means the
existing experience of professional activity and behavioral
repertoire of the teacher: teacher-advisor, teacher-
supervisor, teacher-expert, etc.; basic pedagogical
competencies (diagnostic skills, cognitive abilities (constant
intellectual activity), competencies in planning and
interaction) [Miller N. 1., 2016, p. 67].

While John Erpenbeck and his colleague Volker Heise
[Volker Heise, 2010] proposed a special approach to the
development of competence as an individual's ability to self-
organize and note that competence is a disposition (personal
premise) of self-organization in the management of acquired
and new knowledge in extraordinary situations. Analyzing
various competency theories, scientists consider the
professionalism of the specialist as a high level of self-
organized activity on the basis of personal, subject-
methodical, social-communicative competencies that are
integrated into the activity [Konferenz der Kultusminister..., 2008].

Eckhard Klime, the developer of national educational
standards in Germany, notes that competence presupposes
the existence of personal preconditions that allow to
effectively solve various tasks and problems in a particular
field of activity. Individual expression of competence,

© Kozemirova Anna, 2021
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according to E. Klime, is determined primarily by cognitive
components, including affective elements: abilities,
knowledge, understanding, skills, abilities, strategies,
experience, motivation Konferenz der Kultusminister..., 2008].
The formation of competencies is defined as a functional
manifestation of the combination of all seven of these
psychological components in their inseparable unity, as the
ability of a person to solve specific professional problems.
Taking into account the above concepts, we can conclude
that their content is similar, and any competence will be
manifested in professional activities Konferenz der
Kultusminister..., 2008].

Formulation of the problem. The issue of acquiring
competencies by higher education students is relevant and
well studied, however, due to the rapid development and
changes in higher education, it is important to explore the
issue of competences in the process of obtaining university
education on the example of one of the European
universities.

Research methodology. The aim is to determine the
main competencies that are formed in applicants for higher
education in the learning process, on the example of the
University of Bremen.

Objectives of the study:

e to investigate the state of studying the process of
formation of competencies in students;

e consider the content and structure of competencies on
the example of the University of Bremen;

¢ to single out the basic competencies that are acquired
by applicants for higher education at the University of
Bremen.

Presentation of the main material: For Ukrainian
higher education institutions, the experience of training
higher education teachers in European countries, in
particular in Germany, is important, because their science
and research have a long tradition. Today there are more
than 300 higher education institutions in the country. Since
the time of the reformer of higher education Wilhelm von
Humboldt (1767-1835), the principle of "unity of research
and teaching" has been in force in German
universities. Thus, they are not only educational institutions,
but also centers for applied and independent basic
research. Due to the wide choice of subjects within each
faculty in German universities, interdisciplinary learning is
possible [Delegation to Ukraine, 2015].

The active implementation of the competence approach
to the training of German specialists, including in the field of
education, began in 2003 during the implementation of the
project "Setting up educational structures”, which was the
result of a joint initiative of the European Commission and
the European University Association. The task of this
program was to "identify points of convergence and develop
a common understanding of the content of qualifications by
level in terms of competencies and learning outcomes”. The
results are understood as sets of competencies that include
knowledge, understanding and skills of the person who
masters them  [Avshenyuk N.M., Desyatov T.M.,
Dyachenko L.M. et al., 2014, p. 12].

One of the universities where the competency approach
was implemented was the University of Bremen, an elite
university in Germany, with about 20 000 students and
twelve faculties, and for the first time in Germany introduced
the Bremen Perspectives program, which allows young
teachers to continue working at the university. All in order
that already qualified and certified students from abroad and
not only, after training did not leave walls of the favorite alma

mater, and carried out the researches and conducted
teaching activity in this university [Universitat Bremen, 2021].
The University of Bremen is a university that offers 118
different programs and is ranked 541-550 in the QS Global
World University 2021 ranking [Universitat Bremen, 2021].

In the process of studying at the University of Bremen,
there is a concept of organizing the training of higher school
teachers — the concept of polyvalence, as in most German
universities. The structure underlying it makes it possible to
use the scientific and subject training received by the bachelor
as a foundation for further study in the master's degree, in
order to obtain the qualification of a high school teacher and
directly to start professional activities, such as economics or
management. In fact, this system of teacher training based on
a consistent model means that the bachelor has no right to
teach. Analyzing educational programs, we can conclude that
their content is based on the study of academic and
psychological-pedagogical disciplines. The two-level model of
teaching proves that high-quality acquisition and acquisition
of competencies by students is impossible without the
cooperation of the university and employers [Konferenz der
Kultusminister..., 2008].

In German universities, the basic competencies of higher
education students are acquired in the process of university
training, practical and in the process of self-development
and self-improvement of the teacher. The main set of
competencies of higher education seekers can be
represented as follows: University stage, during which
knowledge is acquired in the process of studying disciplines
of a certain specialization (Fachstudium), as well as relevant
knowledge and competencies in the field of didactics of
specialization subjects (fachdidaktisches Studium).
Practical stage, during which, socialization within the
teaching profession, which is carried out in the course of
practical activities at the stage of two-year pedagogical
practice (Lerner im Beruf) [Universitat Bremen, 2021].

In addition, in this university competencies are divided
into social and personal. Social — is the willingness and
ability to form and live in social interaction: to change and
adapt; develop the ability to rationally and responsibly
discuss and reach agreement with others. Personal — is the
willingness and ability of the individual: to identify and
comprehend and assess the chances of their development,
requirements and limitations in the family, profession, public
life; show their own abilities, develop and develop their life
plans. Personal competencies include personal qualities,
such as independence, self-esteem, reliability, conscious
responsibility, the development of self-awareness of values
[Lisova S. V, 2011, p. 30].

In addition, it should be noted that this is not the end of
the development of competencies, as continuing education
and lifelong learning is considered as the third stage of
training higher education teachers. Importantly, there are
about fifteen teacher training centers (ZfL) in Germany
across the country, which aim to improve the content,
structure and methods of teacher training in universities.
These centers are considered so-called "guardians" of
teachers and operate at universities with which a
cooperation agreement has been concluded. Their main
tasks are: conducting courses for teachers, development of
courses and their adaptation, introduction of tools to improve
skills [Universitat Munster, 2021]. At the university in the
training of higher education teachers an important task is the
acquisition by students of basic, so-called basic
competencies, at the stages of university and practical
training, which are presented in Table 1.
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Table 1

Basic competencies of students

Competence

Standard of theoretical training

Standard of application in practice

Ability to plan and
conduct training
sessions

know relevant educational theories, understand
educational and theoretical goals, as well as teaching
standards;

know the general and subject didactics and basics of
planning in the educational process;

know different teaching methods and types of tasks;
understand the concepts of media education,
psychology and evaluation procedures;

combine academic and

didactic arguments;

be able to choose the content and methods, forms of
work and communication.

integrate information into the educational process;
ability to check one's own teaching process;

Apply project-based
teaching methods

know theories of learning and forms of teaching;
know theories of motivation to learn and the ability to

stimulate and support various forms of learning;
to develop educational processes taking into account

apply them in practice;

the conclusions about the acquisition of knowledge
and skills by students;
lead and accompany study groups;

Motivation of students

of work results.

working with students;

in the subject;

know learning strategies and self-motivation that
positively affect learning success and the impact

know the methods of promoting self-determination,
responsibility and cooperation in teaching and

know how to achieve further interest of students

Ability to convey to students the methods
of responsible learning;

Maintaining norms
and values among
students

show them in communication;

know how students work and study;

to know and reflect democracy and values, norms, to

know how to maintain values and encourage students
to their own judgment and independence;

Act in accordance with their own values

and guidelines;

use forms of constructive behavior in conflict
situations with students and in the case of situations
between students;

Student assessment
students' academic success;

process,;

counseling

know how different learning conditions affect
know the basics of diagnosis of the educational

know the principles and approaches to student

recognize talents, talents, abilities and know how to
develop them;

coordinate learning opportunities and learning
requirements;

use different forms of advice and differentiate them
according to the situation;

collaborate with colleagues

in developing tips and tricks.

Teacher
self-development system and universities;

know the legal framework;

teachers

know the basics and structures of the education

know the opportunities for self-development of

learn to deal with stress;

to use expediently and economically working hours
and own resources;

be able to practice peer counseling as an aid to
developing classes and reducing the workload;

be able to reflect and prevent emotional burnout

at work.

Source: Teaching in Germany — Standards and inhalation requirements. — Access mode: [Konferenz der Kultusminister..., 2008].

Conclusions. Based on the above material, we can
conclude that the topic of acquisition of competencies by
students in the learning process is relevant, as evidenced by
a number of publications devoted to it. However, this issue
is so large that it requires detailed study and research,
especially in the process of globalization. Analyzing the
above definitions of competence by German researchers,
we can conclude that the basis of competence are
components that can be mastered by a particular individual,
these components are changed and improved in the process
of professional development of the teacher. In addition,
Germany has about fifteen centers for teacher training (ZfL),
aimed at improving the content, structure, methods of
teacher training in universities and ensure continuous
process improvement and acquisition of competencies in
professional terms.

We researched the content and structure of competencies
and came to the conclusion that in the training of higher
school teachers at the University of Bremen, a competency
approach is used, which provides for the acquisition of
personal competencies and special competencies by higher
education students. Students acquire the main competencies
at the university stage, the stage of practical training and
throughout their professional life.

The basic competencies that are considered necessary
and should be possessed by the graduate, future teacher of

higher education, namely: ability to plan classes, motivate
students to study activities, use project-based teaching
methods, support motivation, norms and values among
students, correct assessment and constant self
development. We can conclude that some of these
competencies are already integrated into our education
system and are implemented by applying a competency-
based approach to the educational process.
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AnHa KosemipoBa, acn.
KuviBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LLeB4yeHka, KuiB, YkpaiHa

®OPMYBAHHSA NMPO®ECINHO-NEJATOINYHUX KOMMNETEHTHOCTENA MAABYTHIX BUKNALAYIB
Y MPOLUECI HABYAHHA (HA NPUKINALI BPEMEHCbKOIO YHIBEPCUTETY)

Po3sansHymo akmyansHy npo6nemy ¢gpopmyeaHHs1 npogbeciliHo-nedazo2iyHux komnemeHm+Hocmel MalibymHix euknadadie euuw,oi WKosu y npo-
yeci Hag4yaHHs1 Ha npuknadi bpemeHcbKo20 yHisepcumemy, a makox npobsemu ma oco6nueocmi 0CHoO8HUX KoMIiemeHmHocmedl, wo ¢hopmMyrombCcsi
y 3006ysavyie suujoi oceimu e npoyeci Hag4yaHHsi. Po3kpumo 3micm i cmpykmypy KkoMnemeHmHocmel MalilbymHix euknadayie Ha npuknadi bpeme-
HcbKo20 yHisepcumemy. [IpoaHanizoeaHo 6a3oei KoMnemeHmMHocmi y cmydeHmie Ha emanax yHieepcumemcbKoi ma npakmuyHoi niccomoeku. Bu-
3HayeHO OCHOBHi KomMnemeHmHocmi, siki popmyromscsi y 3006yeayie suuwjoi oceimu 8 npouyeci Hag4yaHHs1, Ha npuknadi bpemeHcbKo20 yHisepcu-
memy. lpoaHanizoeaHo eu3Ha4YeHHs1 KOMIemeHMmMHocmi HiMeybKuMu docnliGHUKaMUu, sSIK 8UCHOBOK, W0 8 OCHO8i KOMIIeMmeHMHOoCMi fie)xamb KOMIo-
HeHmu, IkuMu MoXKe 080s108imu KOHKpemHa ocobucmicma, Ui KOMMOHeHMu 3MiHIOIOMbLCS1 | 0CKOHaIlOIOMbLCS1 8 Mpouyeci NpogeciliHo2o po3sumky
euknadaya. [JocnidxeHo 3mMicm i cmpykmypy koMnemeHmuaocmel euknadayvie euwoi wkonu e BpemeHcbKkoMy yHieepcumemi, 3acmocoeyeaHi npu
nidzomosyi koMnemeHmMHoz20 nioxidy, w0 nepedbayac Habymms 3006ysa4amMu 8UWOi OC8iMU NepcoHanbHUX KoMrnemeHmHocmel i crneyianbHUX.
BuokpemsieHo Heo6xiOHi 6a308i KOMnemeHMHOCMI eunyckHuKka, MalibymHb020 nedaz2o2a euw,oi WKoOJIU, @ caMe: 8MIHHSI NJlaHyeamu 3aHsimmsi, Mo-
mueyeamu cmydeHmie 00 Hag4aHHSI, 3acmocoeyeamu NPoeKMHi Memoodu Hag4aHHsI, Nidmpumyeamu Momueay,ito, HopMu i yiHHocmi ceped cmyde-
HmMie, NpasusibHO OYiHK8amMu ma nocmiliHo caMmopo3e8ueamuchk.

Knroyoei cnoea: euknaday euwoi wkonu, komnemeHmHicHa Mmodesb, KOMnemeHMmMHicmb, KOMnemeHmMHicHul nioxio, cmydeHm, yHieepcumem.
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The article analyzes current ideas on the formation and development of education at the Imperial Kharkiv University at the Faculty of
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Introduction. Nowadays, the study, analysis,
generalization and creative use of the experience of the
functioning of classical universities of Ukraine, which have
enriched the development of domestic pedagogical science
with a unique contribution, acquires special significance.
The progressive views of scientists who worked in classical
universities in the XIX — early XX centuries, has not lost its
relevance today. Thorough research, extensive coverage
and adapted to the cultural and temporal context of the
application of these leading ideas ensures compliance with
the principles of unity, continuity and continuity in the
development of pedagogy. Appealing to primary resources
that reflect the achievements of the national educational
system in the past, contributes to the awareness of the
present and to determine the prospects for the development
of pedagogical science.

There are scientific traditions of theoretical and empirical
research in classical universities, long-term multifaceted and
in-depth experimental work have been preserved, cultivated
and multiplied for centuries; original scientific schools are
formed; teachings, theories, approaches that are soon
reflected in the curricula and educational programs of
training, in particular, and the educational sphere
[Mel'nychenko, 2009].

One of the leading principles of progress of modern
higher education is the advanced development of
personality qualities, an important role in ensuring the
implementation of which belongs to the university as a
social, philosophical and pedagogical phenomenon. The
answer to the challenges of the modern age is connected
with classical education. Classical University as an
organization, center of education and science, cultural
center must not only transfer knowledge to students, but
also produce new ones by involving students in scientific
research, teach them to critically analyze, independently,
freely, creatively think and act, independently formulate and
solve new challenges, develop and learn throughout life.

In this process, the achievements of the best domestic
classical universities, which include Vasyl Nazarovych Karazin
Kharkiv National University (its name dates from 1999 to the
present), acquire special significance. This is one of the oldest
universities in Ukraine, which from 2009 to 2014 had the status
of an autonomous research. During its existence, Kharkiv
University has changed its official name several times. In Soviet
times, the university was named: Gorky Kharkiv State
University (1990s—1932), Kharkiv Institute of Public Education
(1932—-1921), and the Free Academy of Theoretical Knowledge
(1921-1920). Although the institution was originally founded on
November 17, 1804 on the initiative of the eminent educator
Vasily Karazin, and was inaugurated on January 29 (17) 1805
under the name of the Imperial Kharkiv University, which it kept
until 1917 [Kharkivs'kyy universytet, 2004; Kharkivs'kyy
universytet, 2016].

The purpose of the article was to analyze and
characterize the formation and development of education at
the Imperial Kharkiv University at the Faculty of Law. To
achieve this objective, the following tasks were
implemented:

¢ the analysis of the history of creation and activity of the
law faculty of the Imperial Kharkiv University has been
carried out;

¢ the personalities of teachers of the law faculty of the
Imperial Kharkiv University have been characterized;

¢ information on the current rating of Kharkiv University
has been generalized.

Analysis of recent researches and publications on
the problem of training in classical domestic universities
suggests that a significant contribution to its development
within the philosophical understanding made scientists
O. Akimova, V. Bekh, B. Gershunsky, V. Kremin,
V. Masalsky, A. Melnychenko, M. Romanenko and others.

Today, the theoretical and methodological research of
educators M. Bogachevska, O. Gomilko, S. Kulchytsky and
others deserve special attention about the above-mentioned
problem. The research of such domestic scientists as
O. Akimova, M. Polyakov, M. Minakov and others is devoted
to the specifics of university development in the context of
Ukrainian reality.

Special attention was paid to the study of the formation
and development of education at the Imperial Kharkiv

University in works by V.Bakirov, Y.Bezkhutry,
G. Dzvonkova, V. Dukhopelnikov, B. Zaitsev,
V. Ivashchenko, V. Kravchenko, A. Kuzminsky,

A. Parfinenko, S. Posokhov, S. Siropolko, O. Tsyunyak,
A. Chervyatsova and others.

Summarizing the scientific achievements of these
researchers, we agree that the formation of the classical
university model of education took place in the inseparable
unity of two opposite trends: conservative and adaptive. The
sustainability of the university has always ensured the
preservation and reproduction of the most valuable
achievements of human culture, acquired by previous
generations. And the priority of scientific research, on the
contrary, served as a factor in the adaptation and
development of the university in specific historical conditions
[Kharkivs'kyy universytet, 2004].

Presentation of the main positions. In the XIX — early
XX centuries Imperial Kharkiv University was established
and operated as part of four faculties: physics and
mathematics, history and philology, medicine and law. The
activity of this faculty laid the foundations of the genesis of
legal education in Ukraine, contributed to the accumulation
and cultivation of moral and spiritual values as the basis for
the formation of culture, provided an organic unity of
domestic university education with educational institutions in
Western Europe. The names of famous scientists and

© Koshechko Nataliia, Postoiuk Nataliia, 2021
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educators are connected with the Faculty of Law, which will
be discussed in detail later in the article.

These professors of the Imperial Kharkiv University were
concerned with the problems of technicalization of life, its
domestication, the creation of a human society, the
formation of appropriate thinking, mental balance,
responsible behavior, creative consciousness. These issues
remain relevant today. Prominent figures of law faculty
personified high moral qualities, humanity and served as an
example for students to follow.

A generalized analysis of the literature [Yurydycheskyy
fakul'tet..., 1908; Yurydycheskyy fakul'tet..., 2005] suggests
that, first, obtaining a university education at the Faculty of
Law was a guarantee of access to a career — civilian or
military, which was a step towards further higher
professional and personal development. Secondly, the
service provided not only practical objective advantages and
material benefits, but also ranks, social status, respect for
others, appropriate self-realization, self-confidence, sense
of life, etc., which saved from the grayness, the freshness of
a monotonous existence. According to the old Rules of
1820, most of the provisions and requirements of which are
still relevant today, students were required in particular:

"...3. Everyone admitted to the University must
remember that he has the honorary title of student and
therefore must provide himself with the necessary teaching
aids, books and other teaching aids, must constantly deal
with them...

4. Listening to the lectures and understanding them
requires careful preparation for them; but preparing must
always and everywhere be combined with repetition, which
is rightly called the mother of all sciences.

5. Every student should take care to know everything
that is taught; should come to the lecture with a paper or
notebook and write down everything that the professor
considers worthy of attention...

8. When certifying the mind, it is necessary to certify the
heart, so the student, along with academic success, will be
required to be friendly, which will be placed next to success
in science or even above it.

9. If a student, at home or outside, is noticed in
drunkenness, which harms the body and soul, and does not
correct after the first persuasion, he will not only be badly
noted in the Acts of the Board, but will be given to the
strictest punishment.

10. Students who will start playing gambling will have a
bad note, because they not only take away golden time, but
also waste estates and put into debt.

11. Students are also forbidden to enter all dishonorable
places, as this discredits the name, harms the body and soul.

12. No one can take revenge for the insult on their own
or through others, but seek satisfaction from management.

14. No one may leave the city after graduation without
legally releasing himself from all obligations and penalties.

16. If any of the students violates these rules, he or she,
in order not to spoil others by the bad example, will be
deprived of the title of student and expelled from the
University" [Yurydycheskyy fakul'tet..., 1908, p. 68-69].

These rather categorical and strict rules had their
meaning and were justified by the positive changes that took
place in the consciousness and behavior of the student of
the past.

It is worth recalling that the history of the Faculty of Law
is usually divided into five periods: | — 1804—1835; Il — 1835—
1863; Il — 1863—1884; IV — 1884-1920; V — 2004-present.
The criteria for determining such periodization are the
"experienced" statutes of the university and the closure in
1920 and the resumption of activiies in 2004
[Yurydycheskyy fakul'tet..., 2005, p. 19].

The statute of 1804 gave the university broad autonomy
and positioned it at the head of the educational district. The
purpose of the institution was to prepare young people for
various public services. According to this statute, 4
departments and 25 departments were approved within
Kharkiv University.

The first university statute provided for a department of
"moral and political sciences", which, in addition to
philosophical sciences and theology, taught a number of legal
disciplines. The first dean of the department was the famous
German philosopher J. Schad, invited to Kharkiv University
on the recommendation of |I. Goethe and F. Schiller. This
statute states that the university is an institution of higher
education for teaching science, training young people for civil
service. The statute provided for teaching students the
sciences and methods of scientific research. Particular
attention was paid to the organization of scientific societies,
designed to intensify the research work of professors and
teachers of the university, to publish their works, to enrich the
educational process with research results.

The second university statute of 1835 significantly
changed the university structure. Instead of four
departments, three faculties were established -
philosophical, medical and legal, the composition of these
departments changed radically. It was provided by all
subsequent statutes of 1863 and 1884 [Yurydycheskyy
fakul'tet..., 2005, p. 25-26].

According to this statute, in 1835 the university was
already subordinated to the Ministry of Public Education and
was directly dependent on the trustee of the educational
district. The second statute destroyed the internal
management system and deprived the university of the
status of head of the educational district, transferring these
responsibilities to the trustee.

According to the fourth statute, in 1884 the university
autonomy was abolished, the principle of election when
filling vacant positions was abolished. The appointment
depended on the minister, and the faculty was not allowed
to make recommendations on the appointment. The dean of
the faculty was appointed by the trustee of the district and
approved by the minister for a term of four years.

Deans of the Faculty of Law in this period were:
professors A. Stoyanov, M. Alekseenko, L. Zagursky,
M. Ostroumov. Scientific and pedagogical activity at the
faculty was carried out by professors M. Gredeskul,
I. Sokalsky, G. Shershenevych, L. Vladimirov, V. Danevsky,
I. Dytyatin, G. Tsekhanovetsky, M. Chubynsky and others
[Yurydycheskyy fakul'tet..., 2005, p. 35-36].

And the rector of the university was its student, the
former dean of the Faculty of Law, Alekseenko Mykhailo
Martynovych. He went through a difficult path from
candidate, full-time associate professor, full professor to
rector. His dedicated work was associated with this
educational institution for over thirty years. M. Alekseenko,
thanks to his purposefulness, hard work, was an example to
follow in the student environment.

At the same time, the Faculty of Law was headed by
Dean L. Zagursky. He was a professor at the Department of
Civil Law and Civil Judiciary and taught a course in Roman
and Russian civil law. This discipline was compulsory for law
students. But, even without this requirement, they attended
L. Zagursky's lectures and practical classes with pleasure
and great interest [Yurydycheskyy fakul'tet..., 1908, p. 116].

Also, the personality of A. Stoyanov, former dean of the
faculty, honorary professor of Kharkiv University, cannot be
ignored. A. Stoyanov worked in this institution for more than
twenty-five years.

Andrei Mykolayovych's lectures on Roman law, which he
gave during 15 years of his teaching activity, were especially
successful among students. These classes were attended
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not only by lawyers but also by students of other faculties,
and took place in a constantly crowded audience
[Yurydycheskyy fakul'tet..., 2005, p. 35]. The explanation of
unsurpassed success must be sought in the natural
eloquence of Stoyanov-orator, in his erudition, confidence
and logical clarity of the opinions expressed. Also,
A. Stoyanov's works impress with a wide range of scientific
research: history of law, comparative jurisprudence,
international law, state law, Roman law, methodology of
legal sciences.

The influence of prominent figures on students is difficult
to overestimate. All of them, despite their functional
responsibilities for management and natural time
constraints, in the late nineteenth century worked fruitfully at
the Faculty of Law, which included 12 departments: Roman
law, civil law and civil justice, criminal law and criminal
justice, history of Russian law, state law, international law,
police law, financial law, church law, political economy and
statistics, encyclopedia of law and history of philosophy of
law [Yurydycheskyy fakul'tet..., 2005, p.5]. Well-known
legal scholars who have made a significant contribution to
the development of almost all branches of legal science
taught at these departments.

Although classical education was characterized by the
universality of general training, and graduates had a wide
choice of employment in various fields of activity in the civil
service, industry, education, health care, but a certain division
in the field of professional interest still existed. In particular,
such scientists as L. Vladimirov, V. Danevsky, M. Gredeskul
and others worked at the Department of Criminology.

All of them, except V. Danevsky (graduated from
Moscow University with a gold medal in 1875), were
graduates of Kharkiv University. Everyone had a special
talent. During their stay at this educational institution, they
demonstrated strong inclinations and abilities to study and
work, and therefore were left at the university to prepare for
a professorship. In our opinion, it is worth noting the fact that
the professors were active, creative, active, purposeful. The
development of such ftraits, in the process of climbing the
professional ladder, was supported among students.

Thus, L. Vladimirov worked first as a private associate
professor (1867), then as a full-time associate professor
(1871) (before that he received a master's degree in criminal
law), then as an extraordinary professor (1872) and an

ordinary professor (1874), and, at the end of his career,
(1892) received the title of Honored Professor and an offer to
continue teaching for another five years [Yurydycheskyy
fakul'tet..., 1908, p. 224-225]. The professional formation and
ascent of other professors was almost the same in stages.

M. Gredeskul graduated from the third Kharkiv
gymnasium with a gold medal in 1883 and entered the
Faculty of Physics and Mathematics of Kharkiv University,
which he brilliantly graduated in 1887. And in 1890 Mykola
Andriyovych passed external examinations at the Faculty of
Law and was left at the university as a scholarship holder to
prepare for a professorship. Later, his fate resembled the
biography of L. Vladimirov. Numerous works by M.
Gredeskul testify to the extraordinary unique creative
personality and richness of his inner world.

Biographical data from the life of these professors testify
to the uniqueness, creativity of the personality of each of
them. Already by the fact of their existence and activity, by
personal example, they influenced students and formed in
them the appropriate values, qualities and personality traits,
worldview, patterns of behavior and so on. Also, the
activities of teachers of the Imperial Kharkiv University
contributed to the formation and development of higher
education in Ukraine. The contribution of scientists-teachers
of this institution provided further formation and prospects of
progress of domestic classical universities.

Summarizing the views of V. Masalsky and G. Dymydenko
[Masalsky&Dymydenko, 2010, p. 105-106], we are inclined to
their position that the modern "classical university" is a
multidisciplinary institution of higher education, which carries
out educational activities related to higher education at the
bachelor's and master's levels, educational and scientific level
of doctor of philosophy from a wide range of natural sciences,
humanities and economic sciences. It is an institution that
conducts basic and applied research, is a leading scientific and
methodological center, has a developed infrastructure of
educational, scientific and research and production units, the
appropriate level of staffing and logistics, promotes scientific
knowledge and carries out cultural and educational activities.
Given these criteria, among the current ten best classical
universities in Ukraine, Kharkiv University in 2019 took an
honorable second place, which is shown in Table 1 below
[Krashchi klasychni..., 2019].

Table 1
The best classical universities of Ukraine 2019 (according to the information resource "Osvita.ua")
N . TR Place in the TOP 200 Score point for Final
ame of educational institution Place . - Scopus
general rating Ukraine the contract score
Taras Shevchenko National University of Kyiv 1 1 1 4 1 6
V.N. Karazin Kharkiv National University 2 3 3 21 2 26
lvan Franko National University of Lviv 3 4 9 17 4 30
National University of Kyiv-Mohyla Academy 4 5-6 12 2 20 34
Odessa National University named after I.I. Mechnikov 5 8 16 32 5 53
Oles Honchar Dnipro National University 6 10 14 41 8 63
Sumy State University 7 13-14 6 63 12 81
Yuriy Fedkovych Chernivtsi National University 8 13-14 24 54 3 81
Vasyl Stus Donetsk National University 9 21 31 47 19 97
Uzhhorod National University 10 26 35 70 13 118

On the eve of the introductory campaign, the Center for
International Projects "Euroeducation” in partnership with an
international group of experts IREG Observatory on
Academic Ranking and Excellence presented the academic
ranking of higher education institutions "Top 200 Ukraine
2020", which has been published for 14 years [Reytynhy
zakladiv..., 2020]. According to the compilers of the rating,
to ensure full openness, transparency and independence of
university rankings, only open data of direct measurements,

displayed on open web resources of independent national
and international organizations and institutions, were used.
And any data or assessments of the universities and
governing bodies themselves were not used.

The consolidated rating of higher education institutions
of Ukraine in 2020 covers the results of 241 higher education
establishments, and also contains sub-ratings: "Best
Classical Universities of Ukraine", "Best Private
Universities", "Best Kyiv Universities", "Best Universities of
Ukraine", "Best Pedagogical Universities". This
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Consolidated rating is compiled by the information resource
"Osvita.ua" on the basis of the ratings of higher education
establishments: "TOP-200 Ukraine", "Scopus" and "External
Evaluation Ball for the contract". The ten leaders of the
consolidated rating of the higher education establishments
of Ukraine "Top-200" 2020 are as follows:

1. Taras Shevchenko National University of Kyiv;

2-3. National University "Kyiv-Mohyla Academy";

2-3. National Technical University of "l. Sikorsky
Polytechnic Institute of Kyiv";

4. lvan Franko National University of Lviv;

5. Kharkiv National University named after
V.N. Karazin;

6. Danylo Halytsky Lviv National Medical University;
7. National University "Lviv Polytechnic";
8. Odessa National University named after I.I. Mechnikov;

9. National ~ Medical named  after
0.0. Bohomolets;

10. Dnipropetrovsk Medical Academy of the Ministry of
Health of Ukraine.

According to the results of the Consolidated Rating in
2020, the undisputed leader is Taras Shevchenko National
University of Kyiv that heads the ranking table for the fourth
year in a row. The second and third place in the ranking in
2020 was shared by National Technical University of
Ukraine "Igor Sikorsky Polytechnic Institute of Kyiv" and the
National University of Kyiv-Mohyla Academy. As last year,
the fourth place in the Consolidated Rating was taken by
Ivan Franko National University of Lviv. In fifth place is
Kharkiv National University named after V.N. Karazin that
took the 4th position among the best classical universities of

Ukraine (Table 2).

University

Table 2
The best classical universities of Ukraine 2020 (according to the information resource "Osvita.ua")
Name of educational institution Place Place in tl_re TOP .200 Score point Scopus Final
general rating Ukraine for the contract score
Taras Shevchenko National University of Kyiv 1 1 2 4 1 7
National University of Kyiv-Mohyla Academy 2 2-3 7 2 19 28
Ivan Franko National University of Lviv 3 4 8 20 3 31
V.N. Karazin Kharkiv National University 4 5 6 24 2 32
Odessa National University named after I.I. Mechnikov 5 8 18 33 4 55
Sumy State University 6 11-12 3 60 9 72
Oles Honchar Dnipro National University 7 13 23 49 11 83
Yuriy Fedkovych Chernivtsi National University 8 15 20 61 5 86
Vasyl Stus Donetsk National University 9 18 29 46 21 96
Uzhhorod National University 10 20 11 80 14 105

Conclusions. Summarizing the essence of the analyzed
source materials, we state that the functioning of the
Imperial Kharkiv University, its law faculty is an integral part
of the intellectual, cultural and spiritual history of Ukraine.
This university started publishing national newspapers and
magazines, creating scientific societies. Formation and
development of education at the Imperial Kharkiv University
(XIX — early XX centuries.) directly related to the
personalities, the activities of its famous teachers.
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KuiBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LUeB4yeHka, KuiB, YkpaiHa

CTAHOBJIEHHA TA PO3BUTOK OCBITU B IMIMTEPATOPCbKOMY XAPKIBCbKOMY YHIBEPCUTETI

lNpoaHanizoeaHo akmyanbHi idei wodo nNpobremu cmaHoe/1eHHsI ma po3eumKy oceimu e IMnepamopcbkoMy XapkiecbKoMy yHieepcumemi Ha
ropudu4Homy ¢hakynbmemi, lio2o icmopito cmeopeHHss ma disinbHicmb. Y XIX — Ha noyamky XX cm. YHieepcumem Hanidyyeae yomupu ¢hakynbsmemu:
pizuko-mamemamuyHull, icmopuko-ginonoziyHuli, Medu4HUl ma ropudu4Hul, disiNIbHICMb sIKO20 3aksana nideasauHu po3sumky pudUYHoi oceimu
8 YkpaiHi, cnpusina Hakonu4eHH ma KyJbmueyeaHHI0O MopasibHO-yX08HUX UiHHOcmel sik ocHo8U ¢hopMyeaHHs1 Kynbmypu, 3abe3nequsna opaaHi-
4YHe eOHaHHs1 8iMm4u3HsIHOI yHieepcumemcbKoi oceimu 3 makuMu X 3akopOOHHUMU Hag4YaslbHUMU 3aknadamu. Ha ropudu4yHomy ¢hakynbmemi knacu-
4YHa oceima xapakmepu3yeasiacsl yHieepcasibHicmio ece3azanbHoi Nid2omoeku. BunyckHuku Maau wupokuli eubip npayessiawimyeaHHs, Wo cmo-
cyeaecs pizHoMaHimHux cgpep OdissribHOcmi y depiasHill cryx6i, npomucriogocmi, oceimi, oxopoHi 30opoe‘s. Po3ansHymo xummenuc euknadayie
ropudu4Ho20 hakynbmemy, e akmueHo i HanoJsie21ueo npayrosanu e4eHi-oceimsivu: M. AnekceeHko, J1. Bnadumupos, M. Mpedeckyn, B. [JaHeechb-
kud, I. Qumamiu, J1. 3a2ypcbkuli, M. Ocmpoymoe, I. Cokanbcbkuli, A. CmosiHos, I'. LjexaHoeeybkuli, M. Yy6uHcbkkul, I'. LlepweHeeuyY. 3HaHi sukna-
Oa4i opuduyHo20 ghakynbmemy yocobsro8asiu 8UCOKi MOpasbHi sikocmi, ModsiHicmb i criy2yeanu sickpaguM npuknadom 0ns HacsidyeaHHs1 cmyde-
HMcbKOr Mos1000r0. BHecok syeHux-nedazozie ybo20 3aknady 3abesneyues nodanbuie hopMyeaHHs ma rnepcrekmuau nocmyny eim4yusHsiHUX Kna-
CUYHUX yHieepcumemis. ¥3az2anbHeHo iHghopmayito uj0do cyyacHo2o pelimuHay XapKiecbko20 yHieepcumemy siK Klacu4Ho20 yHieepcumemy.

Knro4doei croea: suwa oceima, IMnepamopcbkuti XapkiecbKuli yHisepcumem, Kiiacu4yHul yHisepcumem.
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TOLERANCE AS A VALUE OF A FUTURE HIGHER EDUCATION TEACHER

Approaches to the interpretation of the term "tolerance” are revealed. The preparation of the future teacher for the formation of
tolerance as an important component of the system of his professional training is outlined. The organizational and pedagogical conditions
of activity of the institution of higher education which provide preparation of future teachers for formation of tolerance in them are defined.

Keywords: formation, tolerance, pedagogical condition.

Introduction. The system of higher education, which
prepares the future teacher for professional activity in the
multicultural world, has a decisive role in solving the
problems of tolerance formation. It is the teacher who has
the leading mission in building the educational process in a
way that would emphasize the importance of tolerant
relations in society. These considerations are especially
relevant for the Ukrainian state, which, after gaining
independence, remains multinational in its composition and
with different religious denominations.

The importance of interethnic tolerance is growing,
because it is this phenomenon that ensures success in the
process of solving the problem of consolidation of the
Ukrainian nation, the formation of a new type of civil society.
Tolerance is a guarantee of stability, unity of society, an
indicator of readiness for peaceful coexistence with the
world community and community.

The need to increase the level of tolerance at the state
and interstate levels is due to the processes of globalization
of social development taking place in the economic and
political activities of the world community, which have the
following features: creation of a common regional and world
economic, information, communication space; world
communities (European Union, World Trade Organization);
the transition of mankind to scientific and information
technologies, deepening the development of social relations.

At the same time, the problem of forming tolerance in
future teachers of higher education remains poorly studied.
However, there are contradictions between: 1) the urgency
of the problem of educating the tolerance of the individual in
modern Ukraine and its insufficient research in pedagogical
science; 2) socially conditioned need to prepare future
teachers for the formation of tolerance and insufficient
development of ways to solve this problem; 3) the potential
of the process of professional training of future teachers to
form tolerance in students and the unfounded pedagogical
conditions of its implementation. The exceptional
importance of the researched problem is strengthened by
the Declaration of Principles of Tolerance, approved by the
resolution of the General Conference of UNESCO, by a
number of state documents.

The purpose of the article — to justify the essence of
tolerance as a human virtue and value of the future teacher
of high school.

Analysis of recent researches and publications. The
urgency of forming interethnic tolerance is growing in
connection with the discovery of such a negative phenomenon
in society as intolerance. Manifestations of intolerant behavior
are observed in xenophobia. Discrimination. The problem of
terror is gaining new global significance.

In pedagogical science, tolerance is studied through the
prism of multicultural education (. Bekh, O.Hryva,
O. Sukhomlynska); cultures of interethnic communication
(T. Atroshchenko, O. Gubenko, |. Palko); pedagogy of peace
(O. Bezkorovaina, M. Kabatchenko, O. Kopitsa). G. Volyk,

V. Kuzmenko, O. Orlovska study the problems of preparing the
future teacher for the education of students' tolerance.

A number of modern pedagogical researches are directed
on education of tolerance at students of institutions of higher
education in the course of studying of a foreign language —
T. Belous; features of education of tolerance at lyceum
students of France; possibilities of application of French
pedagogical experience in the domestic system of education —
O. Matienko; formation of tolerance in the field of student
relations in the multicultural environment of higher education —
Ya. Dovgopolova, O. Stolyarenko; education of tolerance as a
professionally significant quality of personality of a teacher of a
modern national school — Yu. Todortsev. Their research is
aimed at identifying, substantiating and experimentally testing
pedagogical conditions that effectively influence the formation
of tolerant personality traits, the characterization of
interpersonal tolerant relationships, behavioral response, a
system of tolerant attitudes, and is a significant contribution to
the development of domestic science.

The purpose of the article is to reveal the approaches to
the interpretation of the term "tolerance" and to determine
the organizational and pedagogical conditions of higher
education institutions that provide ftraining for future
teachers to form tolerance in them.

According to the purpose the following tasks of research
are defined: 1)to find out essential characteristics of
tolerance as professional quality of the person on the basis
of the analysis of philosophical, social-psychological,
pedagogical literature and content of the Internet; 2)to
determine and substantiate the organizational and
pedagogical conditions that ensure the effective formation of
tolerance in future teachers of free economic education.

Presentation of the main positions. In a multicultural
society, the teacher should be an initiator in the active
support of such a dialogue of cultures, through which
students would have the opportunity to learn the essence of
themselves and others through comparison and interaction
with them, acquire skills of empathy, practical cooperation
between different ethnic groups. Accordingly, the
importance of tolerance is growing, which is a defining and
necessary condition for dialogue.

No less important is the role of the teacher — to lead the
ideas of the basic principle of political strategy — the peaceful
coexistence of states, countries and peoples, the rejection
of any forceful methods of resolving interethnic and interfaith
conflicts. With the expansion and deepening of human
communication, there is a growing need to form a person
who can build these relationships on the principles of
tolerance: respect, acceptance and understanding of the
world's cultures, forms of self-expression and ways of
human individuality, harmony in diversity.

Given the development of the world information space,
the teacher must form in the younger generation the ability
to live and work in fundamentally new conditions, based on
the principles of tolerance, mutual understanding,
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cooperation. In this regard, the preparation of the future
teacher to cultivate tolerance of students is defined as a
socio-pedagogical problem.

Theoretical and methodological analysis of tolerance
shows that among the various approaches to the study of
this phenomenon S. llyinska outlines the axiological
approach and interprets tolerance as "value in itself" (for
G. Marcuse — "goal in itself", for Gl Nicholson — "good in
myself') or as one of the values of liberal democracy;
idealistic, whose supporters see in tolerance a certain ideal
to which society must strive; ontological-historical, which
interprets tolerance as a certain way of coexistence of
groups in history; conflict — as a struggle, of course, within
certain limits, which can not be defined a priori, because
they are determined by the practice of struggle.

Ukrainian scientist O. Shayuk expanded the classification
of methodological approaches and singled out the
epistemologic — justifies the imperfection of their own
knowledge and the possibility of knowing the truth and other
knowledge; xenological — based on the assertion of a different
attitude to another as a stranger; existential-humanistic —
studies tolerance as a way of life in the context of a person's
fulfillment of his human mission; socio-cultural — realizes
tolerance as the intention of universal needs and interests and
appears as a fundamental form of any effective social
interaction; V. Stepin — enables the achievement of higher
levels of tolerance in the life of various subjects and
communities (individual, group, ethnic group, nation, society,
humanity) by establishing full-fledged, especially in the socio-
psychological format, interactions and relationships; denies
aggression and intolerance in all its forms.

The most complete concept of tolerance is revealed in the
Declaration of Principles of Tolerance. "Tolerance means
respect, perception and understanding of the rich diversity of
cultures of our world, forms of self-expression and self-
expression of the human person, tolerance is unity in
diversity. It is not only a moral obligation, but also a political
and legal one. Tolerance is what makes peace possible,
facilitates the transition from a culture of war to a culture of
peace" (Declaration of the Principles of Tolerance).

Most scholars, including I. Zhdanov and S. Shchekoldin,
define different types of tolerance: political, racial, national,
religious, educational, gender, physiological, and so on.
According to Ukrainian scholars |. Kyrychenko and N. Panina,
national tolerance can be interpreted as the potential for
maintaining peace and tranquility in the country, and as an
indicator: the degree of readiness of the mass consciousness
to openness and cooperation with the world community based
on universally recognized democratic principles.

Ukrainian researcher of interethnic tolerance in the
political process of Ukraine I. Kushnirenko distinguishes
between "tolerance" and ‘"interethnic tolerance", where
tolerance is objectively necessary as a mandatory
regulatory tool, as a multifaceted current "organizing force"
in the development of society and social consciousness,
which gives the ability to interpret it as a structural
component in the organization of society and the
achievement of political progress. International tolerance is
a specific feature of the national character, which is
manifested in tolerance and evaluation of the national "they",
equivalent to "we". In essence, interethnic tolerance is the
ideological basis of ethnic diversity and at the same time a
policy of compromise, consent and unity. Therefore,
interethnic tolerance is one of the principles of state national
policy, characterized by cooperation of different
nationalities. At the present stage of development of our
state, interethnic tolerance, namely its formation, is of great
importance for Ukraine as a polyethnic state, which includes

different national minorities with their ethnic, cultural and
linguistic identity, and is the main psychological and
pedagogical problem.

The preparation of the future teacher for the formation of
tolerance of students should be interpreted as an important
component of the system of his professional training. The
basis in this direction is fundamental research on higher
school pedagogy (A. Aleksyuk, |. Bekh, I. Zyazyun,
A. Kuzminsky, O. Infantry), theories and practices of
professional training of future teachers (O. Akimova, G. Ball,
R Gurevich, I.Zyazyun, N. Nichkalo, 3. Courland,
G. Tarasenko); concepts of training future teachers on the
basis of personality-oriented education (l. Bekh,
O. Bondarevskaya, |. Pidlasy), competence approach to
professional training of future teachers (l. Karpyuk,
O. Ovcharuk), activity approach (O. Leontiev, V. Davydov),
culturological approach (V. Bibler, O. Verbytsky,
V. Slastyonin).

It should be noted that the components of the process of
preparing future teachers for the education of interethnic
tolerance are: motivational, orientation, activity, personal.

Features of training future teachers to work in a
multicultural environment are: knowledge of cultural
diversity; professional orientation on education of interethnic
tolerance of students, mastering of methods of influence in
a situation of cultural interaction; the presence of "own
interethnic identity", a tolerant attitude to cultural and ethnic
diversity, which is realized in future professional activities.

The readiness of the future teacher to form their own
tolerance and students should be defined as its integrative
characteristics, which implies the presence of professional
orientation in the specified direction of education, ability to
organize activities, the presence of personal ftraits
necessary to build tolerant relationships.

Studying the state of readiness of future teachers to form
in them tolerance and education of students 'tolerance by
motivational criterion, the following indicators are
distinguished: motives for acquiring knowledge and skills on
the problems of preparing future teachers to educate
students' interethnic tolerance; the focus of the future
teacher on the education of interethnic tolerance in students
(the presence of interest, desire, aspiration); the presence
of the aspirations of the future teacher to professional self-
improvement, to obtain a positive result in the education of
interethnic tolerance in students; orientation of the future
teacher on development of tolerant relations in collective
and on prevention of difficulties in work on education of
interethnic tolerance of pupils. The presence of motives is
characterized by stability, intensity, expressiveness.

In general, tolerance (Latin tolerans (tolerantis) — patient)
is considered as: 1) personal quality, a sign of a humane
person or 2) one of the principles of humanistic education.
Tolerance can be understood as a partnership in
communication, as a subject-subject interaction (I. Bekh,
A. Petrovsky); as the formation of a culture of dialogue
(M. Bakhtin, V. Bibler); as the formation of attitudes of
tolerant  consciousness  (O. Asmolov, G. Soldatova,
L. Shaigerova); as the ability of an individual without denial
and opposition to perceive other people's thoughts, lifestyle,
behavior and other features, which in sum is the basis for
the rejection of aggression (S.Bondyreva, D. Kolesov)
[Entsyklopediia osvity, 2008].

The opposite of tolerance is intolerance. Tolerance must
be distinguished from passive voluntariness (after all, such
passive acceptance does not express a positive value of
judgment, and does not form the opposite of deviation).

Due to the multifaceted nature of the phenomenon of
"tolerance" in the theory of modern scientific knowledge there
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are different approaches to understanding this phenomenon.
The philosophical aspect offers the consideration of tolerance
as a willingness to constantly and with dignity to perceive a
person, thing or event, as patience, tolerance, endurance,
reconciliation. The political context focuses on respect for the
freedom of another person, his views, thoughts, behavior.
Sociology interprets tolerance as mercy, delicacy,
commitment to another, etc. [Khomyakov, 2003].

In the general pedagogical context, tolerance is
interpreted as a willingness to accept others as they are and
interact with them on the basis of consent and
understanding [Bekh, 2001; Bekh, 2008].

Tolerance is a feature of the behavior and lifestyle of
others; tolerance of other people's way of life, behavior,
customs, feelings, ideas, beliefs is a condition for the
stability and unity of societies, especially those that are not
homogeneous in religious, ethnic or other social dimensions
[Artimonova, 2008].

The concept of tolerance is fundamentally a moral
concept that has become a political and legal concept.
Tolerance is a human virtue, and in the sense of morality
means tolerance of differences among people, the ability to
live without disturbing others, the ability to have rights and
freedoms without violating the rights and freedoms of others
[Etyka, 2002].

According to the philosophical encyclopedic dictionary,
"tolerance" is a term used to describe a friendly or, at least,
restrained attitude to individual and group differences
(religious, ethnic, cultural, civilizational). The worldview basis
of tolerance is the appreciation of diversity — natural,
individual, cultural [Filosofs'kyy entsyklopedychnyy..., 2002].

Tolerance is an understanding (awareness) of the needs
and problems of another person or group of people, and
therefore — tolerance for these needs and problems. And
understanding (awareness) is not possible without knowledge.

An example of the harmfulness of misinterpreting the
concept of "tolerance" is the imposition of stereotyped
patterns of behavior. When a child at school is constantly
told that a certain category of people should be "tolerant",
but do not explain why (or say "so accepted", "culture of
behavior", etc.). Faced with real-life episodes where
"tolerance / tolerance" needs to be demonstrated, a person
with such attitudes becomes understaffed and acts
according to his or her logic of behavior, rather than obscure
patterns imposed by someone [Sukhomlyns'ka, 1997].

The best way to achieve tolerance for a certain category
of people is to give society the most accessible and
understandable information about how a person lives, who
is different from others, what his needs are, what problems
he has, what opportunities he has, what can be useful for
society. Because for each person the most valuable and
important knowledge is that which he reached with his own
mind, comparing and analyzing the information obtained.
Tolerance implies respect for society and each individual
member [Zhelanova, 2008].

Pedagogical conditions for creating tolerance in
education are: 1)the formation of a tolerant space, an
environment characterized by the unity of all subjects of the
educational process and forms of organization of their
relations, which, on the one hand, are the main components
of pedagogical ethics, and on the other — the basis, model
moral education of students; 2)the culture of
communication in dialogue, as mutual understanding,
mutual respect, compassion and empathy, a sense of
partnership; 3) synergetic thinking, which allows you to
perceive a wide range of personal qualities, individual and
ethnic manifestations of man; 4) personality-oriented
approach in the educational process, the basis of which is

the subject-subject relationship in the system "educator-
pupil" [Zalesova, 2015].

It is worth focusing on the principles of tolerance in
education: trusting cooperation — the establishment in the
educational institution of relations of mutual understanding
and mutual demands between the administration, teachers,
on the one hand, and students, on the other; ecology of
relationships — providing a favorable socio-psychological
climate in the educational institution as a basis for the
formation of a tolerant environment; formation of self-
esteem, self-esteem, respect for the environment, peoples,
regardless of their social affiliation, nationality, race, culture,
religion; synergetism, which ensures the development of
personality, is its source and driving force; creativity, which
ensures the implementation of variable approaches to the
establishment of tolerant relations and analysis of the
situation of interaction.

It should be noted that a creative approach to the use of the
principle of tolerance is the key to the effectiveness of the whole
process of education and creates favorable conditions for
further adaptation of the individual in other areas of social
relations. Tolerance in education involves: the development of
observation skills, the ability to self-analysis, self-knowledge;
formation of skills of positive internal dialogue with oneself;
development of the ability to get to know other people, analysis
of the situation, circumstances in the family, class, group, team;
implementation of self-assessment correction; formation
of empathy and reflection, which promote tolerant
communication; development of emotional stability in difficult
life situations; mastering the methods of self-regulation and
response to intolerance [Kalashnikova, 2014].

The basis of tolerance in education is the recognition of
the rights of others to life, death, freedom and dignity;
benevolent awareness of the presence in their social
environment of representatives of other cultures, recognition
of the positive aspects of diversity; ability to appreciate
various manifestations of people; the ability to see common,
mutually beneficial goals and interests for different people,
groups and to achieve them; recognition of the
interdependence of human existence [Solovei, Kudina &
Spitsyn, 2013].

The activity of the teacher from the standpoint of
tolerance has three aspects: the personality of the educator,
which is characterized by tolerant qualities; manifestation of
tolerance in professional activity; implementation of the
principles of tolerance in pedagogical communication. A
tolerant educator realizes that he is perceived as a role
model, masters and uses appropriate skills to develop
dialogue and peaceful conflict resolution; encourages
creative approaches to problem solving; provides conditions
for joint constructive activity of participants of educational
process and for personal achievements, does not support
aggressive behavior or the sharpened rivalry; promotes the
involvement of students and parents in decision-making and
development of joint activities; teaches to think critically and
appreciate the positions of others; clearly formulates its own
position on controversial issues; appreciates cultural
diversity and creates conditions for the recognition of cultural
differences and their manifestations in life [Zalesova, 2015].

Ways to implement tolerance in education are developed
in the pedagogy of tolerance — "pedagogy of cooperation",
"pedagogy of success", "pedagogy of dialogue", "pedagogy
of nonviolence" (Sh. Amonashvili, I. Volkov, E. llyin,
S. Lysenkova, V. Sukhomlinsky and etc.), according to
which the achievement of positive results in the upbringing
of children is possible provided that their interests are taken
into account, giving them the right to free choice, sensitive
attitude to them and adequate acceptance of all their
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positive and negative features. The main positions of these
pedagogical systems are the manifestation of interest in the
child's life, his experiences; communication with her as an adul,
who is expected to have mutual trust, respect, understanding;
taking into account the internal motivation of her behavior;
establishing sincere and trusting relationships with the child,
creating an atmosphere of cooperation, co-creation.

Consider the organizational and pedagogical conditions
that provide training for future teachers to form tolerance in
them and ensure the effectiveness of their preparation for the
education of tolerance in students. The first condition is the
optimal combination of theoretical, methodological, practical,
components of training future teachers to form tolerance of
students. The problem of the relationship between theory and
practice is closely related to the study of the competence
approach to the training of future teachers.

According to the position of A. Verbytsky, to form a
holistic structure of future professional activity of a specialist
it is necessary to organize such training that provides the
transition, transformation of one type of activity (cognitive)
into another (professional) with a corresponding change of
needs, motives, goals, actions, means and results.
Contextual learning is the best way to ensure the unity of
theoretical and practical training of future teachers for the
formation of tolerance.

The second important condition for the formation of
tolerance is to take into account the peculiarities of
personality-oriented learning in the training of future
teachers (. Bekh, O. Bondarevskaya, I. Pidlasy,
S. Podmazin) and the study of tolerance, it can be seen that
the principles of personality-oriented learning personality.

Personality-oriented learning influences the values of
tolerant culture of each member of society, which are not
knowledge, but the meanings of tolerance, tolerant states,
not skills, but individual characteristics, independent
learning activities and life experiences aimed at tolerant
learning, not a pedagogical requirement., and pedagogical
support and care, cooperation and dialogue, not the amount
of information learned, but the holistic development and
personal growth of the future teacher.

The third condition for the formation of tolerance is the
activation of cognitive activity of students by creating and
solving situations of multicultural content. Creating and
solving situations of multicultural content stimulate interest
in the problem, provide an opportunity to deeply study trends
in its development, develop and consolidate the experience
of social, professional behavior of the future teacher, put him
in a situation of choice, resulting in testing and formation of
tolerance, ability to pose in place of another person, to
predict situations for her, to anticipate the most probable
decisions, to coordinate their own actions with them.

The condition for the formation of tolerance is also the
use of interactive learning technologies in the preparation of
future teachers for the formation of tolerance of students.
This condition will ensure a positive interdependence
between the participants of the interaction; reflection — the
process of reflection on values: equality, objectivity, respect,
justice, etc .; interaction on equal terms, which will provide
students with the opportunity to discuss and reflect,
recognizing others as equals in terms of diversity [Tsinnosti
osvity..., 1997].

It should be noted that the teacher must be a tolerant,
competitive specialist. It is necessary to allocate directions
of socially-civil and professionally-personally significant
qualities of the teacher:

1) educational and qualification (qualities of a teacher as
a specialist that meet certain educational standards
regarding the professional and personal readiness of a

graduate of a higher educational institution to perform their
duties);

2) social and personal (socially significant qualities of a
teacher as a representative of a certain society and a
translator of its cultural and national heritage);

3) creative (creative potential and creative qualities of
the teacher), technological (technology of their formation);

4) developmental (mechanisms of development of
professional and pedagogical qualities of the teacher),
mental activity (main aspects of pedagogical thinking of the
teacher), which realize the corresponding qualities in their
dialectical unity and correspond to the components of
personality.

Thus, the teacher's personality is defined as the
generalization and practical embodiment of all "human" —
spiritual and practical, that affirms the teacher in society as
a subject of progressive progress of mankind, a fully
developed personality of a professional patriot, able to
actively participate in social and professional processes.
transformations, capable of reflection and endowed with a
sense of self-worth, pedagogical optimism, capable of
perceiving the self-worth of another person, to spiritual,
moral and aesthetic improvement, the establishment of
socially progressive priorities, scientific knowledge,
universal moral values, intuition, self-conception, emotion,
openness to innovation, self-realization.

The axiological imperative for the development of
pedagogical education in Ukraine is the training of a new
generation of teachers capable of successful professional
activity in the conditions of introduction of the humanistic
educational paradigm.

During the years of Ukraine's independence, a number
of normative acts aimed at achieving this strategic goal were
adopted, namely: Laws of Ukraine "On Education " (1991),
"On General Secondary Education" (1999), "On Higher
Education (2014)", "On Innovative Activity" (2002), "On
Urgent Measures to Ensure the Functioning and
Development of Education in Ukraine" (2012), Regulations
on General Education Institutions (2010), Regulations on
the Procedure for Implementing Innovative Educational
Activities (2012), etc.

The priorities of the development of the domestic higher
education system specified in the state documents
determine its focus on integration into the European
educational space, as well as promoting sustainable
development of society by preparing "competitive human
capital and creating conditions for lifelong learning" (Law of
Ukraine "On Higher Education”, 2014).

Modern education, which develops in the conditions of
market relations, requires from the teacher a high level of
compliance with the requirements of the subjects of
pedagogical interaction (students, their parents, colleagues)
and society (laws, regulations, instructions, etc.). This
necessitates the formation of the teacher's tolerance and
competitiveness as qualities that allow to be professionally
in demand in society in general and in a particular teaching
staff in particular.

Conclusions. The essential characteristics of tolerance
as a professional quality of personality are clarified on the
basis of the analysis of philosophical, socio-psychological,
pedagogical literature and Internet content. The origins of
the essence of the concept of this phenomenon are the
consideration of such definitions as "tolerance",
"nationality". Tolerance is objectively necessary as a
mandatory regulatory tool, as a multifaceted "organizational
force" in the development of society and social
consciousness, which allows to interpret it as a structural
component in the organization of society. International
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tolerance is defined as a specific feature of the national
character, which is manifested in tolerance and evaluation
of the national "they", equivalent to "we". In essence,
interethnic tolerance is the ideological basis of ethnic
diversity and at the same time a policy of compromise,
consent and unity. The criteria for the readiness of future
teachers to cultivate tolerance are the following components
— motivational, orientation, activity and personal.

Organizational and pedagogical conditions of
organizational and pedagogical conditions of higher
education institution are determined, which provide training
of future teachers for the formation of tolerance, ensure
effectiveness in preparing future teachers for the formation
of tolerance in students: the optimal combination of
theoretical, methodological and practical components of
future teachers. tolerance and tolerance of students; taking
into account the peculiarities of personality-oriented learning
in the preparation of future teachers for the formation of
tolerance of students; activation of students' cognitive
activity by creating situations; application of interactive
learning technologies.

The implementation of these conditions is based on a set
of interrelated approaches (positive motivational environment,
safe environment, cognitive experience, empathy, practical
experience); based on the principles of dialogicity, unity in
diversity, systematicity, consistency and continuity.

The directions of further research include the following:
preparation of the future teacher for the prevention of
intolerant behavior in students of CEE; formation of
tolerance in the conditions of information space, formation
of educational environment and others.
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TONEPAHTHICTb AK LIIHHICTb MAUBYTHbLOIO BUKITALAYA BULLIOI LLUKONKX

Po3kpumo nidxodu do mpakmyeaHHs1 mepmiHy "mosiepaHmHicme" sk 10OCbKOi YecHomu, 36amHocmi Mamu npaea i ceo600u, He Mopywyro4u npas
i 80600 iHwux; sik dobpo3uydnuee cmaessieHHs1 0o iHOuUgiOyanbHUX i e2pynosux eiOMiHHOcmel (penigiliHux, emHIYHUX, KyJIbmypHUX, yusinizayitiHux).
BuceimneHo munu ma npuxHyunu mosepaHMHocmi, wsxu ii peanizayil y euxoeaHHi Yyepe3 neda2o2iky mosnepaHmHocmi, neda2o2iky crniepobimHuymea,
nedazoziKy ycnixy, nedazoziky dianoay, neda2o2iky HeHacusnsi. OkpecsieHo nid2omoesKy malibymHbo20 rnedazoaa o ¢hopMyeaHHsI MosiepaHMHOCMI sk
8a)k/lus020 KOMIMOHEeHmMa cucmemu io2o npogbeciliHoi nidzomoeku. BusHavyeHo opzaHizayiliHo-nedazo2iyHi ymoeu 3aknady euujoi oceimu, wo 3abes-
neyyroms nidzomoeky malibymuix nedazozie Ao ¢hopMyeaHHs1 y HUX mosiepaHMHOCMI: ¢hopMyeaHHs1 mosiepaHMHO20 npocmopy, cepedosuuya, sike xa-
MiHHS, 83aeMoroeaza, crieyymmsi i cnienepexxueaHHsi, 8id4ymmsi napmHepcmea; cuHep2emuyHe MUCIIeHHsl, sike 00380Jsisie crpuliMamu WupoKuli
cnekmp ocobucmicHux sikocmel, iHOueidyanbHUX i emHiYHUX nposieie IOAUHU; ocobucmicHO opieHmoeaHuli nidxid y euxoeHOMy npouyeci, 0CHO80H
sIKo20 € cy6'ekm-cy6'eKmHi 8iOHOCUHU y cucmemi "euxoeamesib—euxoeaHeyb"; onmumasibHe NoeGHaHHs Meopemu4YHo20, MemoOUYHO20 i NpaKmuy-
Ho20 cknadHukie nidcomoeku malibymHix nedazozie do ¢hopmysaHHs1 y HUX moJsiepaHMHOCMIi ma mosiepaHmMHocmi y4Hie; ypaxyeaHHsi ocobnusocmeli
ocobucmicHo-30piecHmoeaHo20 Hag4yaHHs 8 nidzomoeyi MalibymHix nedazozie Ao ¢hopmMyeaHHs mosiepaHMHocmi y4yHie; akmueizayisi nisHaeasbHoi di-
AnbHOCMIi cmyOdeHmie WIsIXOM CIM8OPEHHSI cumyay,ili; 3acmocyeaHHs1 iHmepakmueHUX MeXHOJ102ill Hag4YaHHS1.

Knroyoei cnoea: popmyeaHHsi, monepaHmticms, nedazoziyHa ymoea.
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PROFESSIONAL DEVELOPMENT OF ACADEMIC STAFF IN SWEDEN
ON EXAMPLE OF RESEARCH UNIVERSITY

The article deals with the professional development of teaching staff in Sweden on the example of Lund Research University. The
author reveals the national strategy for the development and support of higher education staff in Sweden, as well as the features of the
educational activities of Swedish higher education teachers on the example of Lund University. The author reveals the university's
approach to improving the activities of teachers, namely the introduction of a teaching course in higher education is mandatory for all
who teach at Lund University. We are talking about the course "Teaching and learning in higher education” or "Development of a course
in higher education”. Accordingly, teachers who supervise doctoral students must undergo special teacher training.

Keywords: research university, teaching staff, teacher’s training.

Introduction. Modern system of professional
pedagogical training in universities is quite dynamic and
requires flexibility, adaptability, consistency and strategic
character from the education sector. It is trained pedagogical
staff that ensures the progressive renewal of the teaching
staff and growth of human capital in any country. The results
of teaching staff development and the state of realization of
their professional potential depend on the quality of training
of teaching staff. In the context of formation of the directions
of Ukraine's European integration, the implementation of the
world experience of professional training of pedagogical
personnel is relevant, and within Europe, the system of
training teachers in Sweden demonstrates one of the
leading practices.

Analysis of recent research and publications. This topic
was studied by a significant number of both foreign and
domestic scientists and practitioners, including:
A.A. Marushkevych, N.V. Koshechko, B.V. Avramenko,
G. Bilyanin, G. Velikanova, V.A. Gladush, Yu.E. Demidova,
A.E. Tveritnikova, N. lliash, A.V. Zhabenko, T.G. Zharovtsev,
N.A. Kirichenko, A.L. Klimenko, N.I. Klokar, A.V. Kovtun,
I.S. Kocharyan, A.M.Bezus, Yu.Kuzmenko, A.A. Listopad,
V.V. Oleinik, I. Oros, G.P. Polyakova and others.

Presentation of the main positions. Higher Education
Institutions in Sweeden used to appoint their own teaching
staff. Teachers at state universities and university colleges
may be appointed as professors, lecturers, assistant lectur-
ers, post-doctoral fellows, part-time teachers and guest lec-
turers (including visiting professors, lecturers and assistant
lecturers). Apart from the employment of professors and lec-
turers which is regulated by the Higher Education Act (H6g-
skolelagen). The university or university college decide to
what extent a position should focus on education, research
(or development work in the arts for staff in the art field) and
administration. Teaching staff from all categories has teach-
ing duties in undergraduate education, however, post-doc-
toral fellows mainly carry out research.

Promotion of teaching staff in the higher education sec-
tor is regulated in the Higher Education Ordinance. A senior
lecturer permanently employed at a state higher education
institution shall on application be promoted to a permanent
position as a professor at the institution, if the senior lecturer
is qualified for such a position. Corresponding rules apply for
promotion from a position as junior lecturer to senior lec-
turer. Teaching skills are emphasised in the qualification re-
quirements for all categories of teachers [Eurydice, 2018].

Continuing professional development of academic staff
has been expressed in the Higher Education Act as a gen-
eral obligation for the teacher without concrete quantifica-
tion. The higher education institutions and staff have a high

level of autonomy in the organisation and participation in
CPD. Incentives for Participation in Continuing Professional
Development (CPD) Activities. Higher education institutions
have full autonomy regarding incentives for individual Con-
tinuing Professional Development (CPD). There are several
national programmes that offer funding for international CPD
for academic staff.

Lund University was founded in 1666 and is ranked
among the world's top 100 universities. The University has
40 000 students and 8160 staff based in Lund, Helsingborg
and Malmé — the 4th most inventive city in the world by
Forbes in 2013. Lund University is highly ranked in many
international comparisons of higher education institutions
and has been consistently placed in the world's top 100
universities in recent years (among the top 0.4 % of the
world's universities); the highest ranked university in
Sweden in the QS Rankings 2021. It is also consistently
ranked among the world's top 100 universities in world
university rankings. Lund University is ranked in the top 150
and 200 in the THE and ARWU rankings, respectively [Lund
University, 2020].

According to internationalization Lund University has a
lot of achievements, for example position 40th in the Times
Higher Education (THE) Most International Universities in
the World Rankings 2021; or The Most International Univer-
sities in the World Rankings 2021 [Priority areas..., 2017].

Mentioned in strategic plan 2017—2026 of Lund university
that Education and research are to be intertwined. Teaching
methods, course content and the students' own learning
process are to equip students and doctoral students to meet
new challenges. The teaching staff shall be highly qualified in
teaching and learning and increased educational quality shall
be particularly rewarded [Priority areas..., 2017].

The courses for teaching in higher education are
mandatory for everyone who teaches at Lund University.
Courses are offered by the Division for Higher Education
Development as well as the faculties. Lund University's em-
ployment act requires at least five weeks of course work for
academic positions. This requirement is met by taking
"Teaching and learning in higher education" or "Course de-
sign in higher education" course. Doctoral students who teach
are required to take at least the first of these two courses.
Teachers, who supervise students in doctoral education, must
have undergone special supervisor training. The courses of-
fered by the Division for Higher Education Development
(AHU) are paid for by the Faculty of Social Sciences if you are
admitted to the course and employed at the faculty.

The learning environment and teaching style which
potential teaching staff should learn how to provide open
environment. Students experience an open, informal study

© Mariuts llona, Bovsunovska Veronica, 2021



~ 28 ~

B 1 C HU K KuiBcbkoro HauioHanbHoro yHisepcurerty imeHi Tapaca LleBueHka

ISSN 1728-3817

environment with teachers and students usually on a first-
name basis. The traditional academic hierarchy is replaced
by a more collaborative approach, where students are
respected as junior colleagues and their opinions valued
and encouraged by more experienced peers. This approach
encourages dialogue and collaboration between students
and teachers and creates opportunities to bring forward new
ideas and innovations. Student-centred education — there is
a lot of support in terms of pedagogy and the teachers make
themselves available to help students and ensure course
content is fully understood. There is a focus on enabling
students to develop their critical and analytical thinking skills,
independent research skills, group work, problem solving
and leadership skills so as to prepare them for their career.
Research university level academic staff should be able to
provide International class. Lund University is proud to have
a strong international profile — they attract students from
almost 150 countries. This creates global classroom
environments where students encounter different cultural
perspectives and start to build their international network.
Studies at Lund University are usually undertaken one
course (unit/module) at a time, with an examination or essay
at the end of each individual course. Studies at the Faculty
of Engineering are an exception in that two or more courses
are often studied in parallel. Courses can be from two to
20 weeks long, with five, 10 and 20 weeks being the most
common lengths [Lund University, 2020].

Teaching stuff should be trained to provide lectures, as
the most common form of instruction, to groups of 25-30
students. Students are also expected to work independently
and develop an in-depth knowledge of their subject through
independent study, which is a large part of the learning
process takes place outside the classroom as students read
and discuss the course material with each other. Students
at Lund University are trained to efficiently assess large
amounts of information. Study techniques are taught in the
classroom and also by study advisors and through
workshops, which future teaching staff should be prepared
to organize. Group work is common for many of our degree
programmes. The goal is for students to practise teamwork
in small groups, across different cultures within the class,
and also to develop problem solving and leadership skills.
Group work is an important aspect to the learning
experience in order to simulate the real dynamics of an
international work place.

For providing mentioned above learning process future
teaching stuff should be treained to implement different
teaching methods used to focus on the critical analysis of
the course content with the use of real case studies
wherever possible. International guest lecturers and
speakers from business, government, NGOs and research
regularly feature as part of the curriculum to further connect
studies to the professional world [Lund University, 2020].

Education at Lund University is closely aligned to current
research, often drawing on the interdisciplinary research
approach that has helped secure Lund University's place as
Sweden's strongest research university. Lund University
educates some 40 000 students per year, and close to
60 % of the University's budget goes to research, illustrating
our commitment to being one of the world's top research-
intensive universities. This should be taken into account
while academic staff training, so they can work in the same
direction. Such as Ukrainian universities are still working on
building world class research university they should take this
important note into account and provide their teaching stuff
preparation in similar direction, so they can more intensively
implement scientific approach into educational process.

Critical thinking and freedom of mind are the
cornerstones of academic life at Lund University. By critical
thinking teaching staff of Lund University mean the ability to
assess information on different topics and to form
independent and well informed opinions; to scrutinise and
question beliefs that are sometimes taken for granted; to
revise opinions in the light of new evidence or knowledge;
and to give and receive criticism in a constructive and
generous manner, as well as the readiness to engage in
discussion with fellow students and to learn from others.

By freedom of mind staff of Lund University mean the
ability to liberate oneself from narrow-minded and
conventional wisdoms, to value the authenticity of ideas and
experiences in whatever shape they may come, and to
appreciate and seek fresh perspectives on old ideas; in short,
the ability to think 'outside the box'. Critical thinking and
freedom of mind are stimulated in all activities at the
University. In seminars, workshops and experiments,
students analyse and present solutions to given problems and
assignments. Theoretical concepts are tested in practical
situations, and practical experiences are employed to develop
and enrich theory [The learning environment.., 2021].

Although the above-mentioned initiatives have made a
significant contribution, we still need to learn a great deal
about how to support the introduction of innovative research-
based approaches to teaching. Not only is this type of work
often seen as peripheral to educational research issues, but
it is also very costly in terms of time and material costs of
large-scale implementation projects, let alone study their
impact. In addition, there are currently several generally
accepted approaches to project design and evaluation that
focus on the large-scale implementation of innovative
teaching practices.

Conclusion. The analysis of the use of the Swedish
experience in the process of professional training of
teachers in the educational realities of Ukraine indicates the
possibility of adapting the leading pedagogical experience in
the context of training and lifelong training of teachers. At
the same time, important forms of professional training of
teachers based on Swedish experience should be master
classes, open lectures, distance learning, group work,
intensification of independent learning. Several countries
have introduced or are planning to introduce mandatory
teacher education initiatives for teachers in higher education
institutions, drawing on the experience of Sweden.

Research on the consequences and effectiveness of
pedagogical training in higher education institutions is
growing. Pedagogical training courses can contribute to
changes in participants' approaches to teaching and
learning, as well as their learning practices. Pedagogical
training can improve participants' attitudes to teaching, as
students value the training of teachers who have been
trained more than teachers who have not, and that students
who receive guidance from teachers who have participated
in teaching learn more effectively.
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NPO®ECINHUIA PO3BUTOK AKALEMIYHOIO MEPCOHANY Y LWBELJT
HA NMPUKNAAI AOCNIAHULIBLKOIO YHIBEPCUTETY

Po3sansinymo npodeciliHuli po3sumok suknadaybko2o cknady e Llleeyii Ha npuknadi docnidHuybKko20 yHisepcumemy JlyHd. [JocnidxeHo 3a2a-
NbHOOepXasHy cmpamegziro po3sumky i niompumku euknadayie esuwoi wkonu y Llleeuyii, a makox ocobsueocmi Hag4YyasbHOI dissibHOCMI Ha Npuknadi
yHisepcumemy JlyHO. Po3ansiHymo nidxid yHieepcumemy do e0ockoHasneHHs1 disinbHocmi euknadadyie, a came: 3anpoeadxeHHs1 Kypcy eukiadaHHs
y euwili wkoni o60e'sa3koee Ans ecix, xmo suknadac e yHieepcumemi JlyHda. Mdembcst npo npoxodxeHHs Kypcy "BuknadaHHsi ma HagyaHHs y auwiii
oceimi” abo "Po3pobka Kypcy y euwili oceimi”. BidnoeioHo, euknadadi, siki koHmposoroms cmydeHmie y dokmopaHmypi, No8uUHHI npolimu creyi-
anbHy nidzomoeky kKepieHuka. Buwji Hae4yanbHi 3aknadu Llleeyii camocmiliHo npu3Hayaromb euknadayvie Ha nocadu. 3aliHamicmb npogecopie i
suknadayie pezynoemscsi 3akoHOM npo euwy oceimy — Hégskolelagen. YHieepcumem a6o yHieepcumemcbkuli Kosiedx aupiulye, siKoro Mipoto rno-
cada mae 6ymu 30cepedxeHa Ha oceimi, Haykosux docnidxeHHsix ma adOMiHicmpyeaHHi. Buknadaybkuli cknad ycix kame2opili BUKOHY€E 0608 ‘A3KuU
euknadayvie, d0OKmopaHmu 8 0CHOBHOMY NpPoeodsimb A0CiOXeHHS. Y cmpameziYHoMy nnaHi yHieepcumemy JlyHda Ha 2017-2026 poku eka3aHo, W0
oceima i docnidxeHHsi Matomb 6ymu e3aemonos'azaHumu. Memodu suknadaHHs, 3micm Kypcy i enacHull npoyec Hag4aHHsI cmyOdeHmie crpsiMoeaHi
Ha nidzomoeky cmydeHmie ma dokmopaHmie 0o Hoeux euksukie. [ledazo2iyHuli Koslekmue mMae 6ymu eucokokearnigikoeaHuM y Hag4yaHHi, a nioeu-
wieHa sikicmb oceimu mae 6ymu ocobnueo suHazopodxeHa.HasyanbHe cepedosuuye i cmusnb suknadaHHs, sikuli MOMeHYiliHUll suknaday NoeuHeH
Hae4umucsi 3a6e3neyyeamu, — ye siokpume cepedoeuuje. Cmydenmu eidyysaroms gidkpume, HeghpopMmasibHe Hag4asbHe cepedogulye 3 eukada-
4amu ma cmydeHmamu. TpaduyiliHy akademiyHy iepapxito 3aMiHIoe 6inbw cninbHull nidxiod, konu cmydeHmie nosaxaromb sk MosIOOWUX Kose2, a
ixHi dyMKu yiHyromb i 3aoxoyyroms 6inbw doceidyeHi konezau. Lleli nidxid cmumynroe dianoz i cnienpayro Mixx cmydeHmamu ma euknadavyamu i
cmeoproe Moxiueocmi On1s1 eucyeaHHs1 Hoeux ideli ma iHHoeayili. Oceima opieHmoeaHa Ha cmydeHmis, i momy e4yumesi icmomHo donomazaromb
iM ma 3a6e3neyyromb noeHe po3yMiHHs 3micmy Kypcy. OcHogHy yeazy npudineHo momy, ujo6 damu cmydeHmam 3Mo_y po3eusamu HasuYKU Kpu-
muyYyHo20 U aHanimu4Ho20 MUC/IeHHsl, He3anexHux docnidxeHb, 2pynoeoi po6omu 055 eupiweHHs1 npo6nem i nidepcbki skocmi, wjo6 nidcomyeamu
ix do MalibymHboi kap'epu. Haykoeo-0ocnioHuli nepcoHan YHieepcumemy noeuHeH gidnosidamu mixxHapodHoOMy pieHto. YHieepcumem JlyHda nu-
waembscsi MuM, W0 Mae cusbHUli MiXXKHapoOHuli npoginb — eiH 3anyyae cmydeHmie i3 malixe 150 kpaiH. Lje cmeoproe 2nobansHe cepedosuuye e
knaci, 0e cmydeHmu cmuKalombCsi 3 Pi3HUMU KyJIbMypHUMU riepcriekmusamu i noyuHatomes 6ydyeamu c8oro MiXXHapOOHY MepPeXy.

Knroyoei cnoea: docnidHuybkul yHieepcumem, euknadaybkuli cknad, nidcomoeka euknadadie.
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COMMUNICATIVE COMPETENCE OF THE FUTURE TEACHER
OF HEI: ESSENCE, DEVELOPMENT

The article is devoted to the issue of the essence and development of communicative competence of the future teacher of higher
education institution. It emphasizes the reform processes in the educational sphere of Ukraine and, accordingly, rethinking the importance
of approaches to teaching students, in particular future teachers of free economic education. It is indicated that one of the main indicators
of the quality of education and professional development of its applicants was the acquisition of competencies that ensure their
competitiveness in the labor market. Among the most important of them is communicative competence, which helps to solve vital and
professional problems. Emphasis is placed on the names of famous scientists who have studied the formation of communicative
competence of students, considered it as a personal quality associated with effective communication skills, and highlighted in their work
the development of this competence in training professionals. The content of the concepts "competence”, "competence”, "communicative
competence”, "professional-communicative competence" and the structure of communicative competence of the teacher, which includes
cognitive, emotional and behavioral components with the separation of its components. The positions of some authors who substantiate
the named competence as a set of goal-motivational, cognitive-linguistic, procedural-technological are highlighted. reflexive-evaluative
components. Attention is paid to the method of interactive learning of students, which contributes to their achievement of high results. It
is indicated that the development of communicative competence in students of higher education occurs mainly in the process of
socialization and education, It is emphasized that the quality of communicative interaction is especially possible if the situation presented
in the works of art is analyzed; that her experience needs to be accumulated as necessary.

Keywords: communicative competence, professional-communicative competence, interactive learning, analysis, teacher, students,

contacts, rethinking, HEI, educational process.

Introduction. In Ukraine, the reform of the educational
system and the development of social transformations
aimed at bringing national educational standards in line with
European ones continues. Today, the requirements for the
activities of higher education teachers in the field of their
professional competencies are changing. There is a need to
harmonize their professional activities. Currently, a
competency-based approach is being actively introduced
into the educational process, which requires strengthening
the quality of training of future teachers of higher education
institutions that would meet the requirements of employers.
Modernization of the system of preparation of future
teachers for professional activity is an urgent problem of
modern pedagogical science. The quality of their training
largely depends on the final result of the formation and
development of the personality of a young specialist, so the
requirements for their general pedagogical training, the
formation of professional qualities and competencies. It is
time to ensure a high level of communicative competence of
teachers, which contributes to the solution of educational
and upbringing tasks in the Free Economic Zone.
Reformation processes contribute to the improvement of
relations between educators of different countries, their
interaction in the development of new theories for practical
implementation in the content of their professional activities.
There is a rethinking of all forms, methods and technologies
of teaching, focused on close cooperation of research and
teaching staff and students, interaction between all
participants in the educational process.

In modern Ukraine, which has chosen the path of
European and world integration, there is a growing demand
for highly professional staff, for whom the competence "as a
characteristic of learning outcomes" is significant, which is
"widely used in educational systems of European countries"
[Entsyklopediia osvity, 2008, p. 408]. Well-known scientists
note that recently "the problems of competence-oriented
education are considered by international organizations —
UNESCO, UNICEF, UNDP, the Council of Europe, the
Organization for European Cooperation and Development,

the International Department of Standards" [Entsyklopediia
osvity, 2008, p. 408]. This is due to the rethinking of the
functions of education, as the successful acquisition of the
necessary knowledge, skills development and skills
development were not sufficient for successful professional
activity. One of the main criteria for the quality of education
and an indicator of the professional development of its
applicants has been the acquisition of competencies that
ensure their competitiveness in the labor market and the
possibility of career growth. Today, especially important for
each of the graduates of higher education is to establish
contacts with future employers, constructive
communication, interaction. To do this, they must have
developed, first of all, communicative competence, which
contributes to the solution of vital problems. Its formation
and development depend on the ability of the teacher and
the student to regulate relations in the process of
communication, to realize the importance of a positive
attitude to the educational process in the free economic
zone. It is important to realize that "...subject to this
condition, personal positions of different significance and
content are realized, it is possible to move away from the
usual social role stereotypes, creating an optimal basis for
positive changes in cognitive, emotional and behavioral
spheres of each participant. For this type of communication
to become a reality, it is necessary to form a humanistic in
nature communicative core of the personality of both the
teacher and the student." [Kozak, 2013, p. 64].

Education in a higher education institution should be
based on mutual understanding of scientific and
pedagogical workers and students, their co-creation, which
requires constant improvement of professional training,
development of communicative competence.

The purpose of the publication is to analyze the views
of famous scientists on the development of communicative
competence of future teachers, its importance in the
professional development of students.

The task of the publication: to reveal the essence of
the concept of "communicative competence" through the
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prism of the views of famous scientists on its development
in future professionals in the field of education.

Analysis of recent research and publications. It is
known that the problem of communicative competence of the
teacher was raised in the works of N.Yu. Butenko,
V.V. Davydova, S.D. Maksymenko, R.S. Nemova,
O.V. Sidorenko, V.M. Fedorchuk and others. Communication
in the activities of the teacher is considered by them as a
means of the process of transmitting information in order to
establish emotional contact with the student. Didactics and
language teachers A. Aleksyuk, |. Gudzik, T. Donchenko,
S. Karaman, O. Kulyk, O. Kucheruk, L. Mamchur,
S. Omelchuk, M. Pentilyuk, N. Totska addressed the problem
of formation of communicative competence of students.
Analysis of research in the field of pedagogical psychology
and pedagogy shows that scientists, including B.G. Ananiev,
M.S. Kagan, V.A.Kan-Kalik, V.M. Shepel and others.
consider communicative competence as a personal quality
associated with effective communication skills. The research
of communicative competence of specialists of different
specialties was carried out by T. Butenko, |. Danchenko,
N. Zavinichenko, O. Kasatkina, . Kozubovska, O. Kraevska,
S. Makarenko, V. Nazarenko, M. Timofieva, A. Khomyak,
V. Cherevkota, etc. The works of S.Alexandrova,
D. Godlevska, O. Zagorodna, Z. Pidruchna are devoted to
professional ~ communicative = competence, L. Plaki.
Communicative competence in terms of linguistics,
pedagogy, psychology, sociology, communication theory,
culturology studied and foreign scholars L. Bachman,
M. Canale, N. Chomsky, K. Foss, O. Argie, J. Koester,
D. O'Hair, A. Palmer, G. Rickheit, H. Widdowson, C. Sabee,
etc. [Havryliak, 2019, p. 70].

Presentation of the main positions. It is known that the
effectiveness of the teacher's communicative competence is
manifested in mutual understanding with the partner with
whom the communication takes place. Personally oriented
communication involves the expression of personal
attitudes, feelings, openness, taking into account the views
of students. The key principle of the organization of
communication in IHE is its subject-subject character:
equality of interlocutors, their activity, perception of each
other, interaction. Clarifying the essence of the concept of
"communicative competence", we pay attention to the
interpretation of its components "communication" and
"competence"”, and then — to a holistic understanding of the
content. "Communication" is perceived as "two-way contact
with another: the transfer of information, receiving it from a
partner, mutual understanding between partners"
[Terletska, 2013, p. 157]. "Competence" is seen as a
"psychological and social quality", which "contributes to the
awareness of the individual's own ability to interact
effectively with others" [Sotsialna ta preventyvna, 2014,
p.125]. Hence the interpretation, which has the following
verbal design: communicative competence - a
psychological and social quality of the individual, which
contributes to the awareness of its ability to maintain
(provide) two-way contact with someone else to master
information, mutual understanding and enhances their
ability to interact with others. Communication in pedagogy,
according to contemporaries, is mostly reduced to the
informational, speech aspect of communication as a means
of transmitting information. The main concepts of various
pedagogical concepts and theories are “student-
centeredness”, "personal orientation", "dialogue”,
"cooperation", "pedagogical interaction", "tolerance" and so
on. They have become key concepts. One of these is the
communicative competence of the teacher, which translated
from Latin (communico) means to make common, connect,

communicate and competens (competentis) — means a set
of knowledge about the norms and rules of natural
communication — dialogue, debate, negotiation and others.
[Bekh, 1998, p. 107]. Those who have communicative
competence, are able to establish and maintain the
necessary contacts with others, have a certain set of
knowledge, skills and communication skills, are able to
change its direction, understand and be understood by
interlocutors. Among the significant conditions for the
formation of communicative competence of the future
teacher is the student's understanding of the features of
pedagogical communication as a component of pedagogical
activity and the functions of management and regulation of
behavior concentrated in it. For each of the participants in
the educational process, the quality of pedagogical
communication is determined by the humanistic orientation
of the individual (attitude to it as the highest value),
communication style, level of tolerance, and so on.

Today, the concept of "communicative competence" is
interpreted more broadly than in previous years. His
theoretical analysis and understanding continues to this day
[Chebotareva, 2014, p. 210]. At the same time, scientists
often turn to the interpretation of the essence of competency
knowledge: in particular, knowledge of the norms and rules
of communication, the level of speech development, non-
verbal communication; ability to come into contact with
people taking into account their diverse characteristics,
behave in accordance with the situation and use its specifics
to achieve their own communicative goals; to convince the
interlocutor of the strength of their arguments; skills to
correctly assess the interlocutor as a potential competitor or
partner and choose a communication strategy depending on
this assessment, etc. In order to ensure the quality of the
process of formation of communicative competence, it is
necessary to clearly define its structure [Havryliak, 2019, p.
70]. Itis known that in many theoretical studies, the structure
of communicative competence of the teacher includes
cognitive, emotional and behavioral components. The
cognitive component is a system of knowledge about the
essence, structure, functions and features of communication
in general and professional in particular. The emotional
component is manifested in various emotional states of the
individual, his willingness to engage in dialogue. The
behavioral component includes general and professional-
specific communication skills that allow you to successfully
establish contact with the interlocutor. It follows that
communicative competence is the ability of an individual
within a professional activity to establish and maintain the
necessary contacts with other people, which includes a set
of knowledge, experience, qualities, abilities of the individual
that allow him to perform his functions effectively.

Modern scientists, based on the analysis of scientific
sources, justify the structuring of communicative
competence of future professionals (in this example —
foreign language teachers) as a set of such components
"a) goal-motivating, reflecting the level of students' interest
in further and in motivated possession of modern information
and communication technologies — on the other;
b) cognitive-linguistic component, which is represented by a
set of system knowledge and skills in a foreign language and
methods of its teaching (which in combination with the
relevant personal qualities are the necessary language and
professional competencies of a foreign language teacher),
as well as psychology and pedagogy; c) procedural and
technological component, which allows, on the one hand,
the development of communicative skills and abilities in the
field of foreign language communication and teaching
foreign languages, on the other — skills and abilities to use
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modern ICT in teaching (and further teaching) foreign
languages; d) reflexive-evaluative, by which we can assess
the level of formation of communicative competence of
future teachers of foreign languages using modern
information and communication technologies, as well as in
the process of reflection on the formation of this competence
[Haletskyi, 2020, p. 26]. We consider the ability of a
communicatively competent person as the ability of a person
to properly use verbal and nonverbal means of speech in
order to effectively interact with other people engaged in
professional activities. However, sometimes problems arise
due to the failure of scientific and pedagogical staff to form
the communicative competencies of students. This is due to
the inability of some of them to select appropriate teaching
materials, the most important sources of information that are
consistent with the purpose and objectives of training, as
well as erroneous assessments of the abilities and personal
qualities of students. Only the awareness of their mistakes,
increasing the theoretical and practical readiness of the
teacher to provide professional and pedagogical
communications will help him to teach young people and
form in them communicative competence.

Among others, we distinguish the concept of
"professional and communicative competence" of the
teacher, to which scientists pay special attention "because
any professional activity is based on communication, the
ability to organize communicative professional activity in
different  socio-economic  conditions  with  different
professional groups and different cultures." [Tur,2014,
p. 54]. It is interpreted as a system of professional functions
of the specialist, which embodies the ability to communicate
and in its structure contains a set of motivated knowledge,
skils and abilites necessary for professional
communication. We agree with the opinion of ON Tour that
the "structure of professional-communicative competence
includes three components: linguistic, social perception,
professional reflection, each of which contains informational,
behavioral and motivational components. The development
of this competence of the future specialist is possible under
the condition of solving specific communicative tasks and is
realized at the reflective, active and socio-cultural levels"
[Tur, 2014, p. 57]. The level of professional and pedagogical
competence of a teacher depends on his personal qualities
necessary for adaptation and effective activity. Also
important is the knowledge of professional disciplines aimed
at perfect command of modern Ukrainian literary language,
professional terminology, skills and abilities to solve
communicative problems. T. Wolfovska believes that
communicative competence is "knowledge of norms and
rules of conduct characteristic of the communication
situation; the ability to subordinate their behavior to existing
rules of communication; the culture of listening to the
interlocutor, the manifestation of a tolerant attitude to the
thoughts of the interlocutor" [Volfovska, 2001, p. 13-16].
Communicative competence is the result of the experience
of communication between people, which is acquired both
in the process of direct interaction and indirect. It includes
the formation of attitudes to professional and pedagogical
communication, the ability to anticipate and take into
account its importance in the learning process. Based on the
analysis of information on the interpretation of the concept
of "communicative competence”, "professional-
communicative competence", we concluded that among
educators analyzed the concept of "professional-
pedagogical communicative competence"”, which s
considered as a result of professional competencies and
personal qualities., tact, empathy, objectivity, tolerance,
organization, initiative, etc.) of the teacher, which allow to

establish psychological contact with students and
colleagues; logically transmit information; to organize
pedagogically expedient interaction in the educational
environment; creatively solve pedagogical problems that
arise in the process of acquiring knowledge by students in
higher education institutions. Professional and pedagogical
communicative competence of the teacher is manifested in
the personal aspect of communication (identification of
personal qualities during communication), communicative
aspect (exchange of information and its understanding),
integrative aspect (interaction of partners in the organization
and implementation of joint activities), perceptual aspect
one communication partner of another) [Kohut, 2015, p. 63].

The development of communicative competence in
students of higher education institutions occurs mainly in the
process of socialization and education, when they observe
samples of verbal and visual forms of communicative
situations and analyze them. Existing deformations in the
communicative activity of students can be adjusted by
expanding the scope of their social contacts and entering
new ones. This development can also take place in the
process of specially organized by a highly qualified specialist
training. In addition, communicative competence is formed
in students in the process of interactive learning, in which
students work in a team and have the opportunity to express
their own opinions, which leads to tolerance in
communication, alternative solutions. The method of
interactive learning contributes to the achievement of high
results by students, as it is carried out by the teacher using
a wide range of interactive tasks that form the skills and
abilities of the main types of speech activity. These tasks
should be creative, meet the interests and age of students,
conducted in small groups, so that the teacher could better
monitor educational activities and control the discipline [8, p.
156]. Of course, it is important to get acquainted with the
socio-psychological literature, where you can find answers
to pressing questions, replenish your vocabulary with
professional vocabulary, understand many necessary for
further life ways of information enrichment and more.
Improving the quality of communicative interaction is also
possible by observing and analyzing situations presented in
works of art. This allows us to understand which of the rules
of interpersonal interaction contribute to the successful
course of communicative processes, and which do not.
When considering the issue of communicative competence,
it is important to keep in mind that real communication is
multifaceted and in the process of its provision there may be
various obstacles of a psychological nature, which must be
overcome and continue to accumulate the necessary
experience of partnership.

Conclusion. Thus, analyzing the essence of the
concept of "communicative competence" and the views of
some well-known scientists on its development in future
teachers of higher education, we conclude: the
communicative competence of the future teacher appears
as an integral quality of personality, performing the function
of adaptation, regulation. and students. It is based on
observing the behavior of other people, in particular, experts
in their field, analysis of acts of communication,
demonstration of communication skills in the process of
interpersonal interaction with other people, strengthening
their capabilities during socio-psychological training. It can
be characterized as a system of internal and external
resources of effective interaction, providing the ability to
establish and maintain the necessary contacts with other
people. A high level of formation of communicative
competence of the future teacher can be achieved in the
construction of education as a holistic system in which
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effective is its humanistic orientation, personality-oriented
activities of research and teaching staff. When designing the
process of formation of communicative competence of
future teachers, it is necessary to consider this category as
a system that includes a set of knowledge, skills and
personality traits. It is an indicator of erudition and
methodological awareness of teachers, their ability to
improve the communicative competence of students in the
process of self-education and self-education.
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KuviBcbkui HalioHanbHUI yHiBepcuTeT imeHi Tapaca LLeByeHka, KuiB, YkpaiHa

KOMYHIKATUBHA KOMMNETEHTHICTb
MAWUBYTHbLOIO BUKIAOAYA 3BO: CYTHICTb, PO3BUTOK

Po3ansiHymo numaHHs cymHocmi ma po3eumky KOMyHikamueHoi KomrnemeHmHocmi MalibymHbo20 euknadaya 3aknady euwoi oceimu. Hazo-
JloweHo Ha peghopmauiliHux npouyecax 8 oceimHili cgpepi YkpaiHu i, eionoeidHo, nepeocmucrieHHi 3Havyyujocmi nidxodie do Hags4aHHsA cmydeHmie,
30Kkpema mMalibymHix euknadayie 3BO. Bka3aHo, ujo oOHUM i3 20/108HUX MOKa3HUKie sikocmi oceimu i npoghbeciliHo2zo cmaHoeseHHs1 if 30o6yesadyie
cmarso 0e0s100iHHSI KOMemeHMHocmsIMU, siki 3ab6e3neyyroms iXHIO KOHKypeHmo30amHicmb Ha PUHKy npayi. Ceped Halieaknugiwux 3 HUX Ha38aHO
KOMYHiKamueHy KoMrnemeHmMHicmb, sika CIPUsi€ 8UPIWEHHIO XUMMEBO 8aX/1UsUX ma npodgeciliHux npobnem. AKyeHmosaHo ygaay Ha iMeHax 8i0o-
MuX yYeHux, siki docnidxyeanu numaHHs ¢popmyeaHHs1 KOMyHikamueHol komnemeHmHocmi 30o6yeayie oceimu, po3ansdanu if sk ocobucmicHy sik-
icmb, wjo noe'a3zaHa 3 Hasu4kaMu egheKmu8HO20 CriNIKy8aHHsl, @ MaKoX euceimio8asnu y ceoix npaysix po3eumok yiei komnemeHmHocmi y nidozo-
moeuyi ¢haxieyie pizHux cneyianbHocmel. Po3kpumo 3micm noHssmb "KomnemeHuis”, "komnemeHmHicmsb", "KoMyHikamueHa KoMrnemeHmMHicmsb",
"npogbeciliHo-koMyHikamueHa KomrnemeHmHicmb" i cmpykmypy KOMyHikamueHoOi komMnemeHmHocmi euknadaya, sika ekito4a€ Ko2HimueHul, eMo-
yitiHuli ma noeediHkouli KOMMOHEHMU 3 8UOKPEeMJIEHHSIM i cknadoeux. BuceimneHo no3uyii okpemux aemopis, siki 06rpyHmosyoms Ha3eaHy KOM-
nemeHmMHicmsb sik CyKynHicmsb yinemMmomueauyiliHo2o, KO2HimueHo-sliH2eicmuYyHo20, NpoyecyanbHO-MeXHO102i4HO020, peghrieKCU8HO-OUYiHHO20 KOM-
noxsexnmis. lMpudineHo yeacy memody iHmepakmueHo20 Hag4aHHsI cmydeHmie, sikuli crpusie AoCcsi2HEeHHI0 HUMU 8UCOKUX pe3ynibmamie Bka3aHo,
w0 po38UMOK KOMYyHikamugHoi komrnemeHmHocmi y cmydeHmie eid6yesaembcsi nepesaXxHo y npoueci coyianizayii i euxoeaHHsi, npu cnocmepe-
JKEeHHI 3pa3kie crioeecHux i 3opoeux ¢hopM KOMyHikamueHuUx cumyauiii. HazonoweHo, wo sikicmb KOMyHikamueHoi e3aeModii ocobniueo eidcmexy-
embcs1 nid Yyac aHanisy cumyauiii, nodaHux y xyAoxHili meopax, yeli doceid cs1id Hakonu4yyeamu siKk Heo6xiOHul.

Knroyoei cnoea: komyHikamueHa KoMnemeHmHicms, npogheciliHo-KOMyHikamueHa KoMnemeHmMHicmb, iHmepakmueHe Hag4YaHHs1, aHalli3, 8 UKna-
Oay, 3d06yeayi oceimu, koHmMakmu, nepeocmucrieHHs1, 3BO, oceimHili npoyec.
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BOLOGNA PROCESS IN UKRAINE:
TRENDS, PROBLEMS AND PERSPECTIVES

The study analyzed the process of transformation of the higher education system in Ukraine within the framework of the Bologna
process principles implementation; the current state, problems and degree of key provisions implementation under the Bologna
Declaration are characterized; the tendencies of development of the Bologna process in Ukraine are pointed out; possible ways to increase
the efficiency of the higher education system of Ukraine have been identified.
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Introduction. An integral part of Ukraine's sustainable
development in the long term has been the development of
a high-quality and comprehensive education sector. The
challenges for our country were fisible with no exceptions at
every stage of implementing the state strategy for the
education development, but the very initial step was a
reasonable and justified by European practice decision to
implement the Bologna Process. Reform, as world
experience shows, is a dynamic and complex phenomenon
that requires consistent decisions at both the regulatory and
executive levels. Therefore, it is not surprising that Ukraine
did not become an exception and rather quickly outlined the
peculiarities of the Bologna process implementation in
higher education institutions (hereinafter — HEI). Not only the
difference between the actual results and the planned ones
was noticeable, but also the fact that the newly created
education system appeared as an autonomous
consequence of the implemented reforms, but not as a
primary goal, which thus remains unreached in many
parameters. This has led to the need to revise and rethink
the process of reform tasks realization.

The purpose of the article is to highlight trends in the
Bologna process in Ukraine. Corresponding tasks were:

1) Analyze the current state of Bologna process
principles implementation over the past decade in Ukraine.

2) Describe the current state, problems and
implementation degree of key provisions within the Bologna
Declaration.

3) Identify trends in the Bologna process in Ukraine.

Analysis of recent research and publications. The
issues of determining the state of the Bologna process in
Ukraine were studied in their works by such Ukrainian
scientists as |. Bekeshkina, O. Zlobina, and A. Koretska
[Bekeshkina, Zlobina, 2012]. The process of introduction of
key principles of the Bologna process in Ukraine was
analyzed by V. Kremin [Kremen, 2008] and T. Kozma,
M. Rebay, A. Shkhida [Kozma, Rébay, Ohidy, Szolar, 2014].
Based on the results of these studies, there is a need to
identify current trends in the Bologna Process in Ukraine to
improve the results of the implemented reforms.

Presentation of the main positions.. To clarify the status
and highlight the results of the Bologna Process in Ukraine,
in October-November 2020 we conducted a study that
included interviews with participants in the educational
process and surveys of 410 students representing different
types of universities, in particular:

e multidisciplinary  (45.37 %): Taras Shevchenko
National University of Kyiv (Kyiv), National University Kyiv-
Mohyla Academy (Kyiv), V.N. Karazin Kharkiv National
University (Kharkiv), lvan Franko National University of Lviv
(Lviv), Taras Shevchenko National University, "Chernihiv
Collegium" (Chernihiv);

® specialized (54.63 %): Kharkiv National Pedagogical
University named after G.S. Skovoroda (Kharkiv), Municipal
Institution "Kharkiv Humanitarian and Pedagogical Academy"
of Kharkiv Regional Council (Kharkiv), Kyiv National
University of Trade and Economics (Kyiv), Kharkiv State
Zooveterinary Academy (Kharkiv), Kharkiv Regional Institute
of Public Administration of the National Academy of Public
Administration under the President of Ukraine (Kharkiv),
Kharkiv National Economic University named after Semyon
Kuznets (Kharkiv), National Aerospace University named
after . ME Zhukovsky "Kharkiv Aviation Institute” (Kharkiv),
Donetsk Law Institute of the Ministry of Internal Affairs of
Ukraine (Donetsk), South Ukrainian National Pedagogical
University named after K.D. Ushinsky (Odessa).

To conduct the survey, we developed a system of
questions that allowed students to demonstrate a degree of
awareness about the Bologna Process principles and an
understanding of their capabilities in accordance with this
process; to find out whether the key provisions of the
Bologna Declaration really function in HEI in the form in
which they are declared by the regulatory framework of
Ukraine; determine the state of the infrastructure of HEI and
its compliance with the needs of the educational process;
find out how students evaluate the implementation of the
Bologna Process and what ways to improve they can point
out. The majority of all respondents — 66.34 % (75 % of
respondents studying in sectoral HElI and 54.3 % of
respondents studying in multi-sectoral higher education
institutions believe that the implementation of the principles
of the Bologna Process is mostly "on paper" and is not
implemented during educational process. The majority of all
respondents (70 %) attribute this to the lack of motivation
and unwillingness of teachers to change.

The first block of the questionnaire contained questions
related to the credit-module organization of education
process in HEI. To the question "What scale is used for your
knowledge and skills assessment in the HEI?" 68.3 % of
respondents answered that the evaluation is based on the
100-points scale, 21.7 % of respondents — on a four-point
scale, 10 % of respondents said that the evaluation is based
on both scales. The answers of the respondents according
to the types of higher education institutions are given below
in Fig. 1 and 2. Such answers may indicate that a significant
percentage of teachers assess students' knowledge and
skills on a four-point scale, that is, grades are announced
with reference to this scale, and documentation is completed
referring to a 100-points scale. Thus, there is a "dual
system" of assessment of students. This trend is most often
observed in sectoral higher education institutions. Students
studying in the HEI, where the so-called "dual assessment
system" operates, often express a negative attitude to the
assessment system in the institution as a whole, noting that

© Spitsyn Yevhenii, Leshchenko Victoria, 2021
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the score on the credit-module system is inaccurate and
incomprehensible to them. This leads to the answers to the
question "Which of the following do you think are features of

the Bologna Process?", and 40 % of respondents did not
identify a unified assessment system based on ECTS
provisions as a sign of the Bologna Process.

What scale is used for your knowledge and skills

assesment in HEI?

= 4-point 100-points Both

9,7%

80,1%

Fig. 1. Student responses from multidisciplinary higher education institutions

What scale is used for your knowledge and skills
assesment in HEI?

= 4-point 100-point Both

10,3%

60,3%

Fig. 2. Student responses from specialized higher education institutions

The majority of students (70 %) do not understand the
essence of the concept of "credit" and point that all students
in their group receive credit "automatically". At the same
time, 80 % of respondents say that the assessment of their
answer during the exam depends entirely on their activity
and attendance during the semester. For example, if the
maximum score was obtained during the semester, it
guarantees the highest score on the exam and vice versa,
the minimum score does not allow you to get the highest
score for the exam. Accordingly, such results may indicate
that these forms of final control do not perform their function,
and the evaluation process itself contains remnants of the
Soviet approach.

The vast majority of students (70 %) do not understand
the process of free choice of disciplines, and more than half
of respondents (62.2 %) say that they do not choose any
discipline. Moreover, this trend is more observed among
master's students. This may be a confirmation of the
existence of normative "gaps", because to open a subgroup
to study the discipline requires a minimum set number of
students, and the number of master's groups, compared to
bachelor's, is usually lower, so students' free choice is
somewhat limited.

Respondents’ answers about the objectivity of
assessment in HEl were unexpected: only 20 % of
respondents believe that assessment in their institution is
objective, 35.1 % of respondents — mostly objective, 44.9 %
of respondents say that assessment in institution occurs

mostly not objectively. The answers of the respondents
according to the types of higher education institutions are
given below in Fig. 3 and 4. This shows that more than half
of the respondents (52.2 %) studying in multidisciplinary
institutions and the vast majority of respondents (73.2 %)
studying in specialized institutions believe that the
assessment is not objective.

To find out the reasons for this opinion among students,
we conducted an additional anonymous survey in those
HEIs, where the percentage of people who reported the bias
of assessment in their HEIs was the highest. The survey
included the question "Which of the following is the reason
for biased assessment in the HEI?": 40.5 % of respondents
said that they are not familiar with the evaluation criteria of
most teachers, 60.5 % of respondents believe that the
evaluation process in the HEIl contains a corruption
component, 30.1 % of respondents — teachers do not meet
their own assessment criteria, changing them in the learning
process, 14.4 % of respondents — it is difficult to identify
such reasons (the total percentage exceeds 100, because
in this issue you could choose several answers). Such
results may indicate that a large percentage of teachers do
not acquaint students with their own assessment criteria at
all, some teachers acquaint with the assessment criteria, but
do not follow them in the learning process; Unfortunately,
the vast majority of respondents (60.5 %) believe that there
is a corruption component in their institutions, and this
phenomenon is more common in specialized institutions.
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Would you consider assesment of your knowledge and
skills by your institution as objective?

18,4%

52,2%

u Yes, objective

Mostly objective

Mostly biased

Fig. 3. Answers of respondents in multidisciplinary higher education institutions

Would you consider assesment of your knowledge and
skills by your institution as objective?

73,2%

= Yes, objective

Mostly objective

13,8%

Mostly biased

Fig. 4. Answers of respondents in specialized higher education institutions

The survey also shows low awareness of students about
the basic provisions of ECTS: only 30 % of respondents
correctly indicate the number of hours corresponding to 1
ECTS credit, explaining this by the fact that this information
is unnecessary for them. This indicates a low understanding
by students of the possibilities of the Bologna Process for
them. The above problem is closely related to student
mobility: only 35.1 % of respondents are generally aware of
this possibility. When asked: "Did you participate in the
mobility program"”, only 6.9 % of respondents said that they
were participants in mobility programs.

Determining the difference between a bachelor's and a
master's degree was problematic for students. The majority
of students (65.1 %) could not distinguish between the two
levels (73 % of undergraduate students: 25 % of first-year
students, 10 % of second-year students, 34 % of third-year
students, 31 % of fourth-year students, and 60 % of
students). master's level: 44 % of first-year students, 56 % —
second-year students.

To the question "How many hours a week do you spend
on independent tasks?" the majority of respondents (60 %)
answered that they spend more than 16 hours a week
performing independent tasks; 20 % is given from 5 to
10 hours / week; 10 % — up to 5 hours / week; 10 % — this
indicates a high overload of students.

To the question "How is the modular control of your
knowledge and skills is conducted in HEI?" 90.5 % stated that
the modular control takes the form of testing, 63.9 % — in the
form of an oral interview, 59.5 % — in the project form, 2 % —

in the format of a colloquium (the total percentage exceeds
100, because respondents could choose several options).

The quality of the organization of the educational
process, the possibility of diversification of the learning
process is provided, first of all, by the level of infrastructure
in the institution, so the second block of questions deals with
determining the state of the institution and its compliance
with the educational process. In general, students assess
the state of infrastructure in their institution as satisfactory.
At least, answering the question about the presence of the
components necessary for the successful organization of
the educational process in HEI, the vast majority of students
confirmed that the conditions generally exist (Fig. 5).

However, the availability of the necessary infrastructure
does not guarantee its use in the educational process. In
particular, despite the fact that 68 % of students confirmed
that their free economic zone has a modern library, only
30 % of respondents said that they found the necessary and
relevant information there. The situation is similar with the
presence of computer classes. Although they are present in
93.9 % of freelancers, only 58 % of students are satisfied
with the opportunities to use computers in extracurricular
time to perform independent work. The rest are either
dissatisfied with the technical condition of the PC, which
makes it impossible to use it effectively, or do not have such
an opportunity at all (9 %). The situation with the possibility
to have free access to the Internet on the territory of the
institution is similar. 30 % of respondents are satisfied with
it, 20 % are dissatisfied, unfortunately, half of the students
do not have such an opportunity at all.
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Access to free WiFi

Computerized auditoriums

Medical cabinet

Canteen

Modern library

Entertainment rooms 13,9

Auditoriums with multi-media equipment

0 10 20

48

93,9

53,9

94,1

68

82,9

30 40 50 60 70 80 90 100

Fig. 5. What is items from the list are present in your HEI?

As for the prospects of solving these problems, the majority
of students (70 %) believe that it is necessary to work on
motivating teachers and increase awareness of participants in
the educational process with the possibilities of the Bologna
process through training, while most teachers (65.04 %)
believe, that it is necessary to create clear criteria by which they
could determine the compliance of the educational process with
the principles of the Bologna Process.

Based on the results of the study and analysis of scientific
sources, we can distinguish between positive and negative
trends in the Bologna process. A positive trend is the
significant development of legislation in the field of higher
education. The gradual creation of a balanced regulatory
system in the education sector may not be fast enough and
comprehensive, but it is a dynamic phenomenon. In addition
to creating a regulatory framework, the regulatory framework
must also meet the challenges of both external and internal
influence. For example, the COVID-19 pandemic crisis has
confirmed that the adaptation of educational institutions to the
new realities of the educational process requires an orderly
and clear administrative mechanism, which in turn will contain
technical and specialized recommendations for overcoming
the crisis. Such non-standard challenges still require
standardized and unified approaches that will leave discretion
for the autonomy of each individual institution, but within clear
and effective rules and recommendations. In Ukraine, the
practice of applying international experience and awareness
of the need for an effective response to changing educational
needs is noticeable, which creates a fruitful basis for the
development of a high-quality regulatory framework.

The result of the efforts and professional realization of
students both in Ukraine and in most countries of the world
is to obtain a diploma of higher education. However, it is
important to discuss the "weight" of the diploma and its
further impact, for example, on career opportunities and
development. The main emphasis is on the comparison and
standardization of knowledge between students of different
higher education institutions in different countries. The
universal solution was the unification of diplomas between
the countries participating in the Bologna Process, bringing
the recognition criteria to those that can be objectively
compared. In practice, this process is much more complex
and has a multi-component structure. Despite the fact that
Ukrainian diplomas still need an additional recognition
procedure in Europe, the unification process facilitates the
"leakage" of Ukrainian specialists outside Ukraine. At the
same time, the reverse process is taking place within

Ukraine — higher education institutions have received partial
autonomy for the issuance of diplomas, which, in turn,
provided an opportunity to rate the diplomas received.

Today's global challenges are sudden and continuously
suppressive. In both the first and the second case, the ideal
response to such challenges would be rapid and
comprehensive adaptability. However, the pervasiveness of
crisis phenomena is by its nature integral, which cannot be
said about the necessary interaction of the administrative
and executive components of the educational process.
Decisions and recommendations are traditionally difficult
and slow in Ukrainian practice with the hierarchy of
approvals and responsibilities at both the legislative and
executive levels. The same model of interaction is followed
by each individual agent of the education sector from
schools to universities, thus slowing down the pace of
change at each stage of decision-making.

High competence of people with a diploma of higher
education, at first glance, is certainly a positive
phenomenon. However, the presence of a large number of
fictitious institutions, a high level of corruption in the process
of acquiring knowledge and their assessment indicates a
significant oversaturation of the industry with low-quality
consumers and providers of educational services. In turn,
this leads to expected but destructive manifestations, such
as low quality of education, irrational use of intellectual
capital and a large number of people who do not work in
education sector.

The term "corruption" is increasingly appearing in the
Ukrainian information space with stable dynamics and
spread. The processes of creating government institutions
with further struggle against the judiciary, international
support and demand for reforms, exhausted public attitude
to corruption at every stage of the state and social system —
all this, however, only indicates the ingrained type of
corruption in Ukrainian society. Building high-quality bases
for change is impossible without a holistic and transparent
mechanism for such development. Corruption makes
significant and sometimes irreversible adjustments to such
processes and requires a careful, consistent and
comprehensive approach to overcoming them.

The volume and expenditure of financial support for
higher education institutions is as historically problematic as
corruption in Ukraine. The budgetary and contractual form
of financial resources for universities is outdated and too
simplistic, as it has systemic risks at its core. If the state does
not have enough opportunities to finance one or another
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educational institution, in the long run such an institution will
be prone to the need to seek alternative sources of funding
in order to maintain its teaching staff and structure in
general. If this funding is made possible through donor, inter-
university, grant or fund initiatives, the sustainability of the
institution will have fewer systemic risks than in case such
funding comes from non-transparent, non-targeted and
corrupt activities. It is worth noting that Ukrainian universities
are aware of this path and are beginning to actively
participate in programs of interaction with the corporate and
private sectors in order to build synergies and new
opportunities. In this way, it may be important to stimulate
such interaction between government agencies through
effective administrative and regulatory support.

Adjacent is the tendency of a person to go through the
stages of education and its application in a scientific or
industrial environment. Approaches to the interpretation of
the function of the university, both capitalist and socialist
models of development, contain an understanding of the
need to apply the acquired knowledge for industrial and
social benefit. In our opinion, more historically justified
guidelines in this context are the models of functioning of
Western types of higher education institutions with a
significant history of success in creating both research
discoveries and the production of highly qualified specialists
for various sectors of the economic and social spheres.
Ukraine is characterized in this direction by the lack of a
stable and confident understanding of the possibilities of
university autonomy in cooperation with other stakeholders,
and the tendency of passive direction of the authorities, state
navigation of their activities.

Conclusions. For almost two decades, Ukraine has
been an active participant in the creation of the European
Higher Education Area, which has resulted in many changes
in the national higher education system, including:

o the structure of degrees is transformed;

¢ the mobility process has been introduced;

e diplomas and appendices to them are unified;

¢ the system of training organization was changed (to
credit-module);

e mechanisms for ensuring the quality of higher
education have been developed;

e measures were initiated to increase the level of
employment of students.

The implementation of the principles of the Bologna
Process in Ukrainian higher education institutions is
contradictory: the legislative base is rapidly developed,
which expands the opportunities of participants in the
educational process, but at the same time students and
teachers do not understand them enough; assessment in
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institutions is based on a credit-module system, but this
process is often formal in nature, as the vast majority of
students note the functioning of the "dual system" of
assessment, respectively, the vast majority of students do
not understand its essence; introduced the possibility of
"free trajectory of the student", but the ability to
independently choose a certain part of the subjects from the
proposed list has a smaller percentage of students; anti-
corruption departments and divisions have been set up, but
most students report a corruption increase; a mobility
mechanism has been created, but for various reasons,
despite their desire, participants in the educational process
often do not use this opportunity, and the mobility process
itself has proved to be passive.

Based on the obtained data on the state of Bologna
process implementation in the system of higher education in
Ukraine, and comparing them with the data of 2012, we
identified a number of trends in the Bologna process
implementation in Ukraine, including:

1. Stable development of legislation in the field of higher
education.

2. Rapid growth in demand for the teaching profession.

3. Slow and partial implementation of the necessary
measures in the educational space of the HEI;

4. The growing level of corruption in education.

5. Increasing level of dissatisfaction and distrust in the
free evaluation system.

6. Stable passivity of the mobility programs for students.

7. Decreased trust in national institutions for quality
assurance in higher education.
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KuiBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LLleByeHka, KuiB, YkpaiHa

BONTOHCbKWUM NMPOLIEC B YKPAIHI: TPEHAW, NPOBMEMU TA NEPCMNEKTUBU

HocnidxeHo mpueanuii npoyec mpaHcghopmayii cucmemu suuwjoi oceimu YkpaiHu nid ennueom enpoeadeHHs nNpuHyunie bonoHcbKoi KoHee-
HUil, ujo xapakmepu3syembcsi QuHamiyHicmto i NepioGUYHO CynpPoeoOKyembCsi BUHUKHEHHSIM po36iHocmell MiX 3anjaHogaHUM ma ompuMaHuMm
pe3ynbmamomM. BcmaHoeneHo, Wo 8axsueo He MiflbKU C80€YaCcHO Kopeayeamu i MOHimopumu cmaH ma egpekmueicmsb anpoeadxeHux 3MiH, ane U
neped6avamu Moxuei pe3ysibmamu eHacslidok mpueasno2o pyHKYioHyeaHHs1 makoi cucmemu. BuokpemneHo meHdeHyii po3eumky BosoHcbKk020
npouyecy 8 YkpaiHi ma euzHa4eHO MOX/uei wsixu nideuujeHHs lio2o e¢gpekmueHocmi. lpoaHanizoeaHo npoyec mpaHcghopmauii cucmemu suuw,oi
oceimu YKpaiHu y 38'si3Ky 3 enpoeadxeHHsIM npuHyunie bonoHcbkoz0 npoyecy. Oxapakmepu308aHO cy4yacHuUl cmaH, npobsemMu ma cmynidb yrnpo-
8adeHHs KJIr0408UX rnosioxeHb BonoHckkoi deknapayii. JocnidxeHo meHAeHyil po3eumky BonoHcbKo20 npouyecy e YkpaiHi. BuzHayeHo Moxnuei
wsixu nideuujeHHs eghekmusHocmi cucmemu suwoi oceimu YkpaiHu (Ha ocHosi doceidy KkpaiH-y4acHuuyb BonoHcbkoz2o npoyecy). 3adns peanisayii
3annaHoeaHux 3ae0aHb npoaHasizoeaHo 3akoHodaeyy 6a3y kKpaiH-yyacHuuyb BonoHcbkoz2o npouyecy. [TpoeedeHo aHkemyesaHHs1 410 cmydeHmie i3
14 3aknadie suwjoi oceimu YkpaiHu (2any3esux i 6aczamozany3eeux) ma iHmepe'toeaHHsi 103 euknadaydie 3BO.

Knroyoei cnoea: BonoHcbkuli npoyec, kpeQumHo-mpaHcgepHa cucmema, akadeMiyHa Mo6inbHicmb, meHAeHYil po3eumky, MOHIiMopuHa siKkocmi

oceimu.
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TO THE QUESTION ABOUT LEARNING OUTCOMES AND METHODS
OF THEIR EVALUATION IN HIGHER EDUCATIONAL INSTITUTIONS

The article is devoted to the issues of significance of learning outcomes for the education system at the international, national and
institutional levels. The authors analyze the significance and approaches to the assessment of learning outcomes according to the new
system and structure of European qualifications. The article also presents the types of evaluation of learning outcomes, their criteria and
practical significance. The provided material allowed to highlight the main advantages and possible problems of implementing a learning
system based on results. Learning outcomes are playing an increasingly prominent role in higher education. However, at the European
level, this process focuses mainly on the general development of new systems and structures. This is confirmed by the approach based
on learning outcomes, which agrees on the level of European policy and, in particular, on the level of policy in higher education institutions.
Learning outcomes can be applied at different levels: institutional, national and international which determines their definition and the
meaning. At the institutional level, learning outcomes (curriculum implementation, learning and assessment) can be used to express
learning outcomes at the unit or module level. At the same time, they explain to students what exactly is required of them, as well as what
skills / competencies and abilities they will receive after successful completion of training. For the teacher, the learning outcomes can
clarify what the module will give and how it will be combined with the appropriate assessment. The requirement to make the teaching and
learning processes more transparent and clearer presents a challenge for all those involved in education. In the short term, it has to do
with preparing for the urgent task of formulating modules and programs in terms of learning outcomes. In the longer term, adopting a
learning outcomes approach has the potential to help adopt a more systematic approach to program and module development.

Keywords: higher education institutions, European educational space, assessment, learning outcomes, assessment criteria.

Introduction. The searches carried out in the direction Coordinated formulations of general and specific

of improving the control system are ongoing. We see the
changes in the assessment systems that are being
introduced into the practice of modern secondary and
higher education: forms and methods of control (from
testing to computer technology); changes in control
systems are applied and developed by the joint efforts of
scientists, educators, practitioners, methodologists and
officials of educational management structures.

The developments and innovations in the field of the
assessment systems are based on the study of the rich
pedagogical heritage, including outstanding teachers of the
past, didactics, psychologists and methodologists, the
study of experience in organizing control of leading
educational institutions, both present and past.

The change in the assessment system in higher
education was significantly influenced by the legal
documents related to Ukraine's accession to the Bologna
Agreement (2005) and the introduction of the credit-module
assessment system (ECTS).

The expediency of the evaluation system in the field of
education is that the evaluation results allow employees of
local education departments, school principals, high school
teachers and teachers to improve the essence of
educational programs and the quality of the educational
process. This also applies to the activities of non-
governmental educational organizations that oversee the
implementation of educational projects.

The term "assessment” is quite flexible and can provide
many types of evaluations. However, all variants of the use
of this term have one thing in common — they all mean the
assessment of a certain action or phenomenon.

Learning outcomes are playing an increasingly
prominent role in high education. So far, however, at the
European level, the Bologna Process has focused mainly on
the generally agreed development of new systems and
structures. The evidence is as follows: a learning outcomes
approach based on consensus at the European policy level
and often at the policy level in the EU member states, is now
adapting more slowly in the higher education sector.

competencies or adapted to national and local conditions
are gradually being introduced into the reform of courses
and modules of higher education. Even if learning outcomes
have a rather limited impact on higher education in the
present, a huge shift in the reform of teaching and learning
in higher education in the long term can be proven. The
agreed formulations of higher education learning outcomes
still have limited the impact. Though, this may change in the
medium / moderate and long term perspective with
significant impact on higher education teaching and learning.

Analysis of recent researches and publications. In
recent years, the European community has been actively
developing the principles and criteria for the implementation of
qualifications in the European education area. Numerous
seminars and conferences are held, projects are being
implemented and as a result of these events several textbooks,
guidebooks and reports have been written on the basis of which
the working commissions develop strategies for the
implementation of principles, strategies as well as criteria in
practice. The reports by S.Adam [Adam, 2004, 2006],
guidebooks by J.Bingham [Bingham, 1999], P. Ramsden
[Ramsden, 2003], works by J. Biggs [Biggs, 2003], S. Brown
[Brown, 1999], R.M. Harden [Harden, 2002], [ECTS Users'
Guide, 2005, 2009] and [Cedefop report, 2008] are the most
famous among them. The evidence collected in the listed works
shows that learning outcomes currently have a limited impact
on the methods of assessment in higher educational institutions
and, therefore, there is no universal system, criteria for
assessing the knowledge and skills of students regardless of
specialization. This problem requires more attention from
researchers, politicians and practitioners. Recent reforms in
some countries (e.g. Norway, Finland) have fostered interesting
case studies based on the way of leaming outcomes
presentation as an effective method of guiding assessment
practice, replacing more traditional concepts such as course
completion and subject matter assessment tests.

A review of the literature on learning outcomes presents
a number of similar definitions of the term "learning

© Plakhotnik Olga, Kondratiuk Alla, Khanina Nadezhda, 2021
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outcomes", including the following: a) learning outcomes — a
clear description of what a student should know, understand
and be able to do as a result of learning [Bingham, 1999]; b)
the learning outcomes is a written statement of what the
successful student must be able to do at the end of the
module / unit of the course or qualificatio [Adam, 2004]. Var-
ious definitions of learning outcomes do not differ
significantly from each other. According to these definitions
it follows that: learning outcomes emphasize what the
student has achieved, not the teacher's intentions; learning
outcomes focus on what the student can demonstrate at the
end of the learning activity.

Presentation of the main positions. The following
definition [ECTS Users' Guide, 2005, p. 47] of learning
outcomes can be considered to be a good working definition:
learning outcomes are statements that a learner should
know, understand and / or be able to demonstrate after
completing the learning process. The learning process can
be, for example, a lecture, a module or the whole program.

Learning outcomes can be applied at different levels:
institutional, national and international which determines their
definition and the meaning. At the institutional level, learning
outcomes (curriculum implementation, learning and
assessment) can be used to express learning at the unit or
module level. In doing so, they explain to students what is
expected of them and what skils / competencies,
understandings and abilities they will acquire upon successful
completion of the training. For the teacher, learning outcomes
can clarify what a module will provide and combine this with
an appropriate delivery and assessment method.

At the national level, learning outcomes (qualifications
frameworks and quality assurance) play a more active role
in providing insight into the ways in which national
qualifications frameworks are described and the tools used
to describe them. Quality control is improving as explicit
guidance of standards can emerge from level descriptions,
qualification descriptors and subject tests.

Internationally, learning outcomes (transparency,
recognition and comparability) play a different role, they are
much broader and less precise than national descriptors
compared to the European Qualifications Framework (as
descriptors of the Bologna cycle). However, the provision of
common approaches used by different states within their
own national systems opens up the possibility of real
transparency, mobility and fair recognition on a scale that
was not possible in the past [Adam, 2004].

Learning outcomes are expected to have an impact on
grading styles. The most popular assessment approach
relies heavily on cycle-based assessment, such as using the
student's portfolio, presenting projects and assignments that
the student prepares in coperation with teachers or trainers,
and formative assessment of the learning experience. Even
if learning outcomes are less influential in assessment than
in some other aspects of education and reform preparation,
active learning is defined as a new and increasingly
dominant paradigm. It goes without saying the the following
question arises: what types of assessment can be applied.
The solution can be found in combination with the
assessment of the active learning cycle, which implies the
need for formative assessment, as well as the creation of a
culture of self-assessment as an explicit part of the learning
assessment [Cedefop, 2008].

While describing learning outcomes, it is important to
present them in such a way that they can be assessed.
Importantly, it is necessary to have some samples of
methods or ways of assessment in order to determine the
extent to which learning outcomes have been achieved. The
use of written exams, project papers, portfolios, graded

grading systems, abstract, presentation assessment, etc
can possibly be the example of direct assessment methods
The employer surveys, benchmarking, alumni surveys,
curriculum analysis, etc., can be the examples of indirect
assessment methods.

The teacher's task is to ensure consistency between
teaching methods, assessment methods, assessment criteria
and learning outcomes, which helps to make the learning
experience more transparent. The assessment of
undergraduate courses shows that clear expectations are an
important part of effective teaching. Lack of clarity in this area
is almost always associated with negative assessments,
learning difficulties and poor student performance. Toohey
(1999) recommends a clear statement of assessment
methods and criteria as the best way to help students
understand how they should achieve learning outcomes.

From a teaching and learning perspectives, there is a
dynamic balance between learning strategies on the one
hand and learning and assessment outcomes on the other.
It is important that the graded objectives reflect the learning
outcomes, as "from the students' point of view, the
assessment always determines the actual curriculum”
[Ramsden, 2003]. This situation can be presented as a
process [Biggs, 2003] as follows:

Teacher's perspective: Objectives — Desired learning
outcomes. — Teaching. — Assessment.

Students perspective: Evaluation - Performance
Study — Results.

Assessment is often described in terms of formative and
summative assessment. Formative assessment has been
described as an assessment for learnin as well as an
assessment of the issue "refering to all activities conducted
by teachers and students in assessing themselves, which
provides information to be used as feedback for changing /
modifying the teaching and learning activities in which they
are involved "[Black and Williams, 1998]. In other words,
formative assessment helps inform the teacher and students
about how students are progressing.

Formative assessment is usually carried out at the
beginning of the program or during the program. The
student's commitment to grading tasks can help the teacher
make decisions about the direction of learning and the
improvement of the learning process. Research has clearly
shown [Black and Williams, 1998] that by providing student
feedback, formative assessment can help improve student
learning and achievement.

Key characteristics of formative assessment include:

e |dentification by teachers and students of learning
outcomes and criteria for their achievement.

¢ Providing clear and complete feedback in an effective
and timely manner.

¢ Active involvement of students in their own learning.

e Positive communication between teacher and
students.

e The correspondence of the teacher to the needs of the
students.

In summary, formative assessment is more of a learning
process than a grading one. A final grade is an assessment
that attempts to take stock of a student's learning at a
specific point in time — usually at the end of a module or
program. The final assessment sums up achievements and
has no real value other than describing what has been
achieved [Brown and Knight, 1994].

Thus, the use of a final grade allows the creation of a
degree that reflects the student's commitment. Unfortunately,
the final grade is often limited to the traditional paper exam
and does not involve other methods such as a project,
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portfolio or essay. Due to the nature of the final grade, not all
learning outcomes can be assessed at any given time. The
evaluating of only a sample of learning outcomes is common.

In theory, continuous assessment is a combination of
summative and formative assessments. In practice,
continuous assessment often consists of repeated final
grades with written grades, but little or no feedback is provided
to students. The importance of the assessment methods to try

to test whether or not the learning outcome is achieved is
obvious. The range of student grades was found to be very
limited with approximately 80 % of the grades received in the
form of exams, essays and reports (Brown, 1999).
Developing links between learning outcomes, learning
strategies, student activities and assessment assignments
is a very challenging task for the educator. The following
Table 1 can help you develop these links and assessments.

Table 1
Teacher and student perspectives on assessment

Learning outcomes Education and training activity Assessment
Cognitive Lectures End of Module — Exam
Demonstration of knowledge Tutoring Multiple Choice Test
Understanding Discussions Essay
Implementation Laboratory work Practical assessment
Analysis Clinical work Field work
Synthesis Group work Clinical Practice Presentation
Assessment Seminar Project work
Affective Group presentation
Integration of beliefs, ideas and attitudes
Psychomotor

In order to achieve all learning outcomes, not only one
assessment method cannot be used and a choice of several
of them may be necessary. The curriculum should be
designed so that teaching, learning and assessment are
consistent with learning outcomes. Biggs (2003) refers to
this type of process involving constructive alignment, where
constructiveness considers student activity and alignment
considers the teacher one. burrc ykasbiBaeT, 4TO B XopoLuen
cucteme 0Oy4veHWs,, MeToaMKa npenogaBaHus, y4yebHow
OEeATENbHOCTU U METOAbI OLEHUBAHUS CKOOPAVMHWPOBAHbI,
4YTOObLI NOJAEPKMBATL NpoLEecc 0byyeHus.

Biggs points out that in a good teaching system, teaching
methods, learning activities and assessment methods are
coordinated to support the learning process.

Based on the above data, there are three main tasks
associated with constructive alignment of any module:
a) clear definition of learning outcomes; b) selection of
teaching and learning methods that can ensure the
achievement of that learning outcome; c) evaluating student
learning outcomes and checking how well they correspond
with what has been intended.

Learning outcomes indicate the minimum acceptable
standards for students to take a module. Student papers

above this baseline differ in the application of different
degrees of criteria. Grading criteria are statements that
indicate that the student must demonstrate to achieve a
higher grade. These statements help differentiate the levels
of student performance. By making these criteria clear to
students, it is hoped that students will strive for high levels
of performance. If a student receives a "bare" grade, it does
not provide adequate feedback on the performance results,
but simply indicates the general level of competence. Such
an assessment does not provide information on the
strengths and weaknesses of these specific learning
outcomes. However, if an assessment system is tied to
some form of assessment guideline, it can be a very useful
way to identify areas for improvement. This guide is often
referred to as a rubric.

A rubric is a classification tool used to describe criteria
for classifying student performance. In general, each
heading consists of a set of criteria and signs associated
with those criteria. In this way, rubrics help define the criteria
for a rating system by describing activities at various points
along the rating scale. For example, the rubric assessment
of one of the learning outcomes in module "X" of a master's
program at the Faculty of Education might be as in Table 2.

Table 2
Rubric assessment of one of the learning outcomes in module "X" of a master's program
Learning outcomes Assessment criteria i
1%t degree 2: 1 degree 2: 2 degree Passed Failed
Upon successful | Outstanding use of | A very good use of | Correct use of | Limited use of the | Poor use of
completion of  this | literature literature shows a | literature shows a | literature shows a | literature indicates

module, students should
be able to: summarize
data from pedagogical

demonstrates  an
excellent ability to
synthesize data in

high  ability to
synthesize data in
an analytical way to

good ability to
synthesize data in
an analytical way,

moderate ability to
synthesize data to
formulate

a lack of ability to
synthesize data to
formulate

to formulate clear | conclusions. conclusions.

conclusions.

literature, to support the | an analytical way to | formulate clear
line of development of | formulate clear | conclusions.
argumentation. conclusions.

In the recent past, the literature has criticized the learning
outcomes model and, at the same time, the learning outcomes,
approach to teaching and learning has received strong
international support. For example, A. Jenkins and D. Unwin
[Jenkins and Unwin, 2001] argue that the learing outcomes:

e Help teachers communicate to students more
precisely what is expected.

e Helps students learn more effectively: students are
aware of their place and level and the curriculum becomes
more open to them.

e Help teachers design their materials more effectively
by acting as a template for them.

¢ Make it clear what students can hope for in receiving
from each specific course or lecture.

e Help educators choose an appropriate
strategy consistent with learning outcomes.

¢ Provide assistance in conducting examinations based
on the submitted materials.

One of the main problems in accepting learning
outcomes is considered to be philosophical: academic
learning must be open and learning outcomes do not fit into

learning
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this liberal view on learning [Adam, 2004]. The problem does
not arise if the learning outcomes are written with an
emphasis on high thinking and application of skills. However,
if learning outcomes are written within very narrow frames,
this can constrain learning and create a lack of intellectual
challenge for learners. Other potential problems are the
following: « the danger of evaluating a managed curriculum
if the learning outcomes are too limited. Learning outcomes
can lead to confusion among students and staff provided
guidelines and principles are not followed.

Conclusions. International trends in education show a
shift from the traditional teacher-centered approach to a
student-centered one ftraditionally focusing on what the
teacher has done, but now the emphasis has shifted to what
learners have learned and can demonstrate at the end of a
module. The key characteristics of results-based education
include [Harden, 2002]:

o the development of clearly defined and published
learning outcomes to be achieved by the end of the program;

¢ the development of the curriculum, learning strategies
and exploring opportunities to ensure the achievement of
learning outcomes;

¢ the assessment process is consistent with the learning
outcomes and assessment of individual students, which
allows them to achieve results.

The shift from "teacher-centered" learning to education
focused on "learning outcomes" has received an additional
impetus from the Bologna Process, with its emphasis on
student-centered learning, which foresees more accurate
and understandable curriculum structure and content.
Learning outmes play a key role in ensuring the
transparency of qualifications and the qualifications system
itself. They are also central to contributing to the various
activities of the Bologna Process in all countries of the
European Higher Education Area.

The requirement to make the teaching and learning
processes more transparent and clearer presents a
challenge for all those involved in education. In the short
term, it has to do with preparing for the urgent task of
formulating modules and programs in terms of learning
outcomes. In the longer term, adopting a learning outcomes
approach has the potential to help adopt a more systematic
approach to program and module development.

Onbra NMnaxoTHik, A-p neAa. Hayk, npod.
ORCID iD: 0000-0002-7732-5554,

In practice, policymakers, practitioners and researchers
are looking for a combination of usefulness, reliability, and
credibility on the part of the assessment. While there may be
a lack of consensus on where the balance should be and the
presented shift to learning outcomes requires significant
changes in well-organized testing and assessment practices.
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OO0 NUTAHHA NPO PE3YNbTATU HABYAHHA
TA METOAM IXHBOIO OUIHIOBAHHA B 3AKINALAX BULLIOI OCBITU

HocnidxeHo pesynbomamu Hag4aHHs1 Onsi cucmeMu oceimu Ha MiXXHapoOHOMY, HayioHarbHOMYy ma iHcmumyuyiliHomy pieHsix. [lpoHanizoeaHo
3HayeHHs1 ma ni@xo0u Ao ouiHE8aHHs1 pe3y/ibmamie Hag4aHHs1 32i0HO 3 HOBOK CUCMEMOR i cmpyKkmyporo esponelicbKux Keasnighikayil. Po3ans-
Hymo munu oyiHro8aHHs1 pe3ysibmamie Hae4aHHs, IXHi kpumepii ma npakmu4He 3HayeHHs. HaeedeHo Mmamepian, sikuli do3eonue eudinumu 20/108Hi
nepeeazu i Moxnuei npo6remu peanizayii cucmemu Hag4aHHs, Wo 6a3yembcsi Ha pe3yJsibimamax Hag4yaHHsl, PoJib sIKUX y cgpepi euwoi oceimu no-
mimHo 3pocmae. OdHak Ha espornelickkoMy pieHi yeli npoyec 3ocepedeHo 8 OCHOBHOMY Ha 3a2a/lbHUX PO3pPobKax HO8UX cucmeM i cmpykmyp.
[lidmeepdxeHHsAM UboMy € nioxid, sikuli 6a3y Cs1 Ha pe3yJib X Hag4yaHHsI, 3a IKUM y3200)KeHO pieeHb eepornelicKoi nonimuku i, 30kpema, Ha
pieHi nmonimuku e 3aknadax euujoi oceimu. Pe3ynbmamu Hae4YaHHs MOXymb 6ymu 3acmocoeaHi Ha Ppi3HUX pieHsIx: iHcmumyuiliHomy,
HayioHanbHOMY i MixkHapoOHoMY, ane demepMmiHyromb ixHI0 OegbiHiyiro ma 3Ha4eHHs. Ha iHcmumyuyiliHomy pigHi pe3ynbmamu Has4aHHS (peani3ayis
Hae4asibHO20 NniaHy, Hag4aHHs i OyiHO8aHHs1) MOXHa eukKopucmamu Osisl eUpa)keHUs pe3ysibmamie HagéYaHHs1 Ha pieHi oduHuyi Yyu modyns. lMpu
UbOMY BOHU MOSICHIOIOMbL YYHSIM, WO came 8i0 HUX 8UMa2acmbCsi, a MaKoX, sIKi HasuYKu/KomnemeHuyii i 30i6Hocmi eoHU ompumaromsb nicns
ycniwHo20 3aeepweHHsI Hag4yaHHs1. [ins euknadaya pe3ysibmamu Hag4YaHHsI MOXYMmb MPOSICHUMU, W0 came dacmb MOOYJb i K 06'eOHaembcs 3
idnoegiOHUM sucmaeneHHsIM OUiHKu. Bumoz2a 3pobumu npouec euksadaHHsi i Hag4yaHHs 6inbw NPo3opuM i 6inbw YimKuM € crninbHO NpobsieMoro
ons ecix, xmo ompumye oceimy. Y Halibnuxuiii nepcrnekmusi ye noe'sa3aHo 3 nid2zomoekoro do HegidknadHo20 3aedaHHs hopMysiroeaHHsI MOOyJrlie
i npoepam wodo pesynbmamie Hag4yaHHs1. Y 6inbw 0oe2o0cmopokoeili nepcrnekmuei peanizayisi nioxody Ha 6a3i pesynbmamie Hag4YaHHs YMOXJU-
eums npulir 6inbw cuc 1020 nidxidy o po3pobku npozpam i Mmodyiis.

Knroyoei cnoea: 3aknadu euwoi oceimu, egponelicbkuli oceimHili npocmip, oyiHka, pe3ynbmamu Hag4aHHsI, Kpumepii oyiHr8aHHS.
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TASK APPROACH IN THE SYSTEM OF METHODICAL TRAINING
OF INFORMATICS TEACHERS

The classifications of pedagogical tasks are analyzed, and revealed the peculiarities of their use in the system of methodical training
of future teachers. The methodical task in which the pedagogical situation in the plane of studying of a subject is modeled is allocated.
The expediency of professional training of future computer science teachers with the use of educational and methodical tasks at all stages
of higher education is substantiated, examples of such tasks are considered and the stages of their solution are generalized.

Keywords: computer science teacher, student, educational and methodical task.

Introduction. The development of modern society and
high requirements for the qualification of "teacher" lead to
the modernization of the system of methodological training
of teachers in higher education institutions (HEI). The main
task of higher education is the acquisition of competencies
by future teachers through mastering the fundamental
knowledge, the development of creative techniques, the
formation of different styles of thinking and professional
values of personality. As students can gain initial experience
in the specialty through active learning activities, balanced
study of methodological achievements of the teaching
community and generating knowledge in specific working
conditions that correspond to today, the importance of the
practical component in the process of higher education is
extremely high.

Therefore, it is appropriate to build bachelors' and
masters' training who receive higher education in the
specialty 014 Secondary education (computer science)
using a problem-based approach that outlines the forms,
methods and techniques, also taking into account the
subject-methodological direction of professional
development of teachers future work. The logic of the
deployment of the problem approach is determined by the
educational goals, the processes of formation and
development of general and professional competencies.

The purpose of the article. The aim of the article is to
study the peculiarities of using in the system of methodical
training of teachers the problem approach, such as
educational and methodical tasks on the methods of
teaching computer science, based on the professional
context. To achieve this goal the following tasks were set: to
reveal the relevance of professional training of future
teachers using the task approach, to investigate the
classification of pedagogical tasks, to describe the
interpretation of the concept of "methodical task" and to
characterize the content of educational tasks in the system
of teacher training; give examples of educational and
methodical tasks on methods of teaching computer science.

Research methods. This research was conducted
using the following methods: analysis and synthesis of
scientific information in the psychological, pedagogical and
educational literature; selection of the main and
systematization in order to classify key concepts;
generalization — to formulate conclusions; diagnostic
concept (questionnaires, discussions) — in order to study the
practical component of the research.

Recent research and publications analysis. In the works
of such scientists as G. O. Ball, O. V. Bezpalko, V. V. Davydov,
G. S. Kostyuk, O. M. Leontiev, Y.l. Mashbyts laid the
foundations for understanding the problem as an
interdisciplinary phenomenon. Different approaches to the
classification of educational problems are analyzed in the works
of  D.M. Bogoyavlensky, Y.M.Kulyutkin, 1. Y. Lerner,

M. I. Mahmutov, V. A. Slastyonin and others. The use of
pedagogical tasks in the educational process in HEI was
studied by O. P. Demchenko, O. A. Dubaseniuk,
N. O. Dyachenko, I. A. Zyazyun, R. P. Karpyuk,
V. A. Kovalchuk, L. V. Kramushchenko, N. V. Kuzmina,
A .I. Kuzminsky, A. H. Kurashinova, O. V. Matvienko,
I. V. Novitskaya, O. M. Polyakova, L. F. Spirin,
L. M. Friedman, M. L. Frumkin and others. Features of
application of methodical tasks in the system of methodical
preparation of future teachers were studied by
I. A. Akulenko, N.A.lIgna, V.I. Kovtunova, N.V.Mayer,
L. O. Milto, I. I. Osadchenko, S. O. Skvortsova and others.
At the same time, the issues of professional training of future
computer science teachers using a problem-based
approach, such as solving educational and methodological
problems, are topical and not fully learned.

Presentation of the main positions. The task is the
purpose of the activity of the individual, which is formulated
in specific conditions and to solve which you need to apply
a known or invent a new course of action. In the dictionary
source, a professional task is described as a task that is
aimed at "performing the problem (problems), which is set
to the specialist as a professional" [Slovnyk-dovidnyk, 2006,
p. 71-72). This task is modeled in different ways, but the
peculiarity of achieving the requirements (goals) formulated
in it is determined by the set of competencies possessed by
the specialist, his readiness to qualify for professional duties.

It is expedient to describe and project the professional
activity of teachers through a system of pedagogical tasks,
which differ from others in that the content of each of them
is not set in a ready form, and the method of solving is
essentially a creative solution. The activity component of the
pedagogical process "contains the interaction of teachers
and students, their cooperation, organization and
management of the process to achieve the end result,
methods, tools and forms of interaction” [Slovnyk-dovidnyk,
2006, p. 134].

Pedagogical tasks that are used at all stages of students'
qualification "teacher", but with different didactic purposes
(for example, demonstrate the way of solving, form the skill
of professional communication, develop pedagogical
analysis) and in a certain organized didactic learning
environment (for example, classroom and extracurricular
work) are cognitive tasks that put students in a position of
incomplete knowledge in relation to the requirements and
the elimination of such contradictions is based on the
students skill possibilities. Finding a way out of difficulties
and achieving the goal is a process of solving the problem.

The analysis of scientific and methodological literature
showed the existence of a number of classifications of
pedagogical tasks, each of which summarizes the individual
criteria of grouping, not contradicting each other, but
describing the phenomenon from a certain angle (Table 1).

© Pavlova Nataliia, 2021
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Table 1

Pedagogical tasks characteristics

Researcher

Signs (features) of pedagogical tasks classification

I. V. Novitska
[Novitska, 2015, p. 62] activity of the teacher);

the discipline, etc.);

— nature of occurrence (predicted, operational, typical, atypical);
— activity feature of subjects (appear in the process of student learning and during purposeful professional

— learning functions (purpose of students' cognitive activity, search for information support of activity within

— learning content (motivational, strategic, etc.).

— forecasting results (analysis);

N. O. Dyachenko — cognition of the essential features of pedagogical concepts and processes (knowledge);
— identification of flexibility of thinking and pedagogical knowledge (understanding);
[Dyachenko, 2015, p. 26] | — planning of professional activity, finding the means and methods of its implementation (application);

— application of various tools and methods of teaching (synthesis);
— assessment of the correctness of pedagogical actions, learning outcomes (assessment).

An aspect of pedagogical tasks is a methodical task,
which simulates the pedagogical situation in the field of
studying in a secondary education institution (SEI) of a
particular subject, which contains requirements for
understanding and practical use of general scientific, subject
and psychological-pedagogical knowledge and skills, and
also knowledgeability of the methodology of teaching the
subject. The concept of "methodical task" in the study of the
system of methodical training of teachers is common and
contains descriptions from the representation of its structural
element in the content of education to the identification with
the didactic tool in the technology of knowledge acquisition.

V. I. Kovtunova interprets the methodological task from
two positions: as a task of professional activity of the
teacher, which reflects the organization of the learning
process in the subject; as a means of teaching students, the
use of which is aimed at the formation of relevant knowledge
and skills [Kovtunova, 2006, p. 9-10].

Some ways of application of situational and
methodological tasks as a didactic tool were the subject of
research by L. A. Chernysheva [Chernysheva, 2017, p. 50].
Describing the practice-oriented problem situation, the
scientist focused on information-analytical, analytical-
synthetic, design, organizational-preparatory, operational-
practical methodological tasks, in each of which she singled
out: situation-illustration (demonstrates mechanisms,
consequences); situation-problem (demonstrates the
search for a solution); situation-assessment (provides a
critical analysis of the chosen method of solution, the
decision); situation-exercise (requires processing of special
sources of information).

Close to the above descriptions are the explanations of
O. I. Ivanitsky that explain the methodological task as "a
model of a specific situation, the solution of which involves
the simulation of the educational process in conditions as
close as possible to real" [Ivanitsky, 2014, p. 269]. This task
can have several solutions, taking into account the individual
characteristics of both the learner and the teacher. The
content of the methodological task should correspond to the
level of knowledge and activity readiness of students to
solve it, provide for the application of subject knowledge and
technological skills in specific conditions, reconcile personal
and professional values, motivate students to self-
development as a future teacher.

Valuable for our study is the definition of "methodical
modeling" used by I. A. Akulenko, the content of which the
scientist describes as follows: it is the process of
construction and study of methodological objects, as well as
their operation; in turn, the concept of "methodical object"
combines all the elements that form the methodology of
teaching the subject as a science and as a discipline in the
HEI [Akulenko, 2013, p.294-295]. Methodical modeling
involves the transformation of a methodical object or its

model according to specific conditions of use. Methodical
objects used in modeling and in setting other types of
pedagogical tasks are: goals and content of education;
didactic teaching tools (methods, techniques, tools and
forms of organization); control and correction of students'
academic achievements, etc. Methodical modeling
synthesizes the following phases: adaptation (awareness of
the need to build a model, the allocation of an indicative
basis for action); situational-search (assimilation of
methodical  knowledge, their  generalization and
systematization); integrative-reflexive (formation of didactic-
methodical developments and their transfer to the practical
plane for the purpose of formation of own style in a
profession, realization of the program of professional
development).

According to M. M. Nesterenko, "modeling provides the
implementation of the teacher's skills to analyze, plan,
predict, construct, because it is based on the ability of
thinking to establish analogies in the abstract comparison of
different objects" [Nesterenko, 2019, p.27]. Thus, the
lesson modeling is an artificially created fragment of the
interdependent activity of the teacher (pedagogical
management, teaching) and educational and cognitive
activities of students (learning), focusing on their constant
connection, as well as the transfer of learned behaviors into
similar to the teaching profession. The development of
students' ability to model a lesson is conditioned by the
development of skills to plan the interaction of all participants
in the educational process, select visual support, formulate
the purpose of the lesson, realizing its place in the system,
analyze the effectiveness of pedagogical design.

Based on the fact that the methodological task requires
understanding, design and implementation of pedagogical
actions, it is advisable to use in the description of the
practical component of professional training of future
teachers the concept of "educational and methodological
task". It is characterized primarily by the specification of the
educational task, which is designed to teach students and
purposeful formation of methodological competence, which
is interpreted as a result of methodological training, which is
reflected in the ability to effectively perform methodological
activities in organizing the process of teaching computer
science in SEI. This task encourages students to realize the
importance of knowledge of the methods of teaching the
subject, to transform and synthesize them, to form balanced
pedagogical decisions, to plan activities and predict the
consequences of its implementation.

G. V. Monastyrna uses the term "educational
pedagogical task" and believes that the formulation of the
task in the form of "ldentify the problem in the given situation
and suggest ways to solve it" motivates future computer
science teachers to describe their actions, integrate
knowledge and skills from different fields into practical
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experience, to work out certain behavioral reactions
[Monastyrna, 2009, p. 88]. The use of such a task requires
specially organized learning, in which attention is focused on
pre-selected and clearly defined known or unknown,
standard or unique learning situations that are practically
significant for students.

The content of each educational and methodical task is built
around questions, the search for answers to which ambiguous
solution, is not algorithmic and depends on many aspects, and
also taking into account the peculiarities of educational
material. Other characteristics of the tasks include: problem-
solving, which results in the acquisition of new knowledge;
relevance, which is achieved by reflecting the holistic context of
the computer science teacher's professional duties. It is equally
important to develop students' desire to use modern
educational technologies and innovative teaching methods in
their activities. It should be noted that a significant part of such
skills is formed in students during laboratory-practical work,
individual research projects of different content and level of
complexity in classroom and extracurricular work, based on the
linear-concentric structure of the school curriculum of computer
science because:

e individual parts of the educational material in a linear
structure form a continuous sequence of interconnected
links, and new knowledge is built on the basis of previously
acquired knowledge and are in close connection with them;

e the study of basic units in a concentric structure occurs
several times, but with elements of complication and
expansion with new features, deepening of connections and
dependencies between them.

To master the current trends in methods of teaching
computer science, we suggest that when studying the
discipline "Methods of teaching computer science" to use
educational and methodological tasks with mandatory
discussion and modeling of decisions. The main
requirement for the use of educational and methodological
tasks is that the described situation corresponds to a specific
educational topic, focused on the productive and creative
activities of students in the information and communication
pedagogical environment. The success of solving such
problems is determined by the ability to persistently study
scientific and methodological literature and school
textbooks, the activity and initiative of all participants in the
educational process. In order to master the general and
special (study of individual sections, topics, concepts)
methods of teaching computer science, we offer students to
solve educational and methodological problems:

¢ analytical (diagnostics of the level of development of
students in order to effectively manage the learning process;
study of technological solutions, etc.);

e constructive (selection of educational material;
formulation of students’ methods of activity; choice of
teaching methods, etc.);

e creative (synthesis of knowledge from different fields,
transfer of own experience from one condition to another,
search of ways of realization of innovative ideas of training);

o reflexive (forecasting the prospects of developing their
own style in the profession; the formation of ways to adjust
their own activities, etc.).

Educational and methodical tasks can be classified
according to various criteria, including: the specifics of the
content of educational material; way to achieve the result;
the level of complexity of the solution; the nature of mental
activity. Among the criteria for the classification of
educational and methodological tasks identified by
N. V. Mayer are: purpose (formation and development of
methodological skills); self-standing of methodical decisions
(analytical; modeling; creative); use of information and
communication technologies (ICT) [Majyer, 2016, p. 26].

Here are fragments of educational and methodical tasks
that students were asked to solve during the development of
methods of studying the section "Data encoding and
computer hardware":

1) formulate the didactic purpose of one of the lessons
in the 8th grade and place the document on Google Drive,
giving access to classmates; comment on the purpose of the
lesson, formulated by a classmate;

2) in the presented synopsis of the lesson find method-
ological errors and eliminate them, justifying the decision;
supplement the lesson outline with didactic works (file-blank,
demonstration video, presentation, test) and place the ma-
terials in Google Classroom;

3) make a selection of electronic educational resources
for in-depth study of this section; develop a three-level scale
for evaluating Internet resources; present the result in the
form of a table: name and address of the resource; content;
keywords (in English); evaluation of work with the resource
on the developed scale;

4) select the techniques and teaching methods that can
be used by the teacher after he described the next stage of
the lesson as follows: "let's move on to the study of units of
measurement of the length of the binary code";

5) give examples of multilevel questions, the answers to
which require the use of interdisciplinary links;

6) compare the presentation of educational material on
the topic "Binary coding. Units of measurement of the length
of the binary code "in two different textbooks, developing a
detailed plan for each paragraph (display the results in the
form of notes or a map of knowledge);

7) develop infographics in order to increase students' in-
terest in studying this section;

8) perform the practical work "Configuring a computer as
needed" according to the instructions in two different textbooks
for 8th grade, complete the performance report with information
about the configuration and cost: a computer for games and
entertainment; a mobile phone for communication of a family
member; laptop for eighth grader learning.

To achieve the goal of the publication, a questionnaire
was conducted in which 4th year students who completed
the study of methods of teaching computer science had to
identify the most important for them types of methodical
activities of teachers (Fig. 1), indicate those activities that
caused difficulties during their modeling in educational and
methodical tasks (Fig. 2).

The answers to the first question were as follows:

e 73% of respondents noted the importance of
determining methods and techniques of teaching in
accordance with the stated objectives of the lesson, as well
as the development of different types of computer science
lessons based on various learning technologies;

e more than 40 % of students focused on the balanced
use of ICT and teaching methods to develop motivation for
learning and cognitive activity of students;

¢ 39 % of students emphasized the prediction of learning
outcomes and problem situations when studying the topic;

¢ more than half of the respondents chose the forms and
methods of diagnosing students' academic achievements.

Answering the second question, 73 % of students
emphasized the difficulties in programming and
algorithmization, 50 % of respondents had complications in
which they had to analyze the lesson, identify
methodological shortcomings and suggest their own
solution. According to 27 % of students, significant efforts
required the following tasks: to develop outlines of different
types of lessons and model them in practice; develop
didactic material, demonstrate mastery of ICT skills as a
learning tool.
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Fig. 1. The result of a survey of students
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Fig. 2. The result of a survey of students

Practice shows that within the course "Methods of
teaching computer science" the result is a prepared lesson
outline or methodological development on a particular topic
with the necessary supporting materials of varying difficulty,
which allows to take into account the level of preparedness
of students. The process of solving problems has its own
characteristics and consists of stages, which in the general
scheme can be represented as follows:

¢ analysis of the condition (separation of contradictions;
establishing causal links between the condition and the
requirement);

e mobilization of necessary knowledge and experience
to determine ways to solve;

¢ selection of the most effective way of solving and its
implementation;

e analysis of the solution process and the results
obtained by the teacher and students.

Generalizations of the above theoretical and practical
aspects give grounds to assert that educational and
methodical tasks, combining the process of student learning
and future pedagogical activities, perform motivational,
educational, diagnostic, developmental functions. The
motivational function aims to expand interest in the study of
teaching methods as a science and a source of development
of professionally significant personal qualities. The
educational function is realized by using tasks as
educational and didactic material to study the content of the
school course of informatics, analysis from the standpoint of
fundamental informatics and principles of technological
learning, as well as developing methods and techniques of
methodical activity, integrating psychological, pedagogical,
subject and methodological knowledge. The diagnostic
function aims to determine the level of knowledge, skills and
abilities, the formation of methodological competence of the
subject. The developmental function lies in the development
of professionally important personal qualities, professional
thinking and characteristics such as flexibility, critical
thinking, personality effectiveness.

Educational and professional direction on the one hand,
the presence of elements of creativity, independence — on

the other, allow us to consider the task approach both as a
method and as a means of collective, group and individual
learning of students in the system of methodological training
in HEI. Areas of coverage of higher pedagogical education
with task technology are determined by the professional
responsibilities of teachers and the peculiarities of his
methodological activities in SEIl, the content of educational
and professional program for which students obtain the
qualification of "teacher" and a number of other regulations.
The ability to solve problems is an important criteria for the
formation of professional competencies, including
methodological competence of future teachers in the HEI.

Conclusions and prospects of further research. The
use of a problem-based approach aimed at the formation of
students' professional competencies implements the concept
of a balanced combination of traditional learning with practical
and innovative technologies. Analysis of scientific and
methodological sources allows us to conclude that there is no
single interpretation of the peculiarities of the use of the
problem approach in the high educational institutions. Also,
today there is no established scientifically based classification
of pedagogical tasks, which in various ways reflects the
originality of the teacher's methodological activities. This
situation allows us to consider tasks as a means of
professional training of future teachers and as a method of
teaching, the characteristic features of which are the
organization and management of educational and cognitive
activities, when each student takes an active position and
forms a personal attitude to solving contradictions.

Educational and methodical tasks form in the
educational process a kind of tasks that model pedagogical
activity, mastering methodical techniques, methods and
techniques of teaching and learning a specific subject. The
educational and methodological task we understand as a
pedagogical situation, which integrates the main elements
of the teacher's methodological activities and which creates
conditions for planning, forecasting, design and
management of the educational process by the teacher and
the implementation of appropriate educational and cognitive
actions by the student.
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Prospects for further research are to determine the levels of
formation of methodological competence of future teachers and
enhance their effectiveness by solving a variety of educational
and methodological tasks in all forms of organization of the
educational process in HEI to increase the competitiveness of
higher education in the modern labor market.
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Haranis NaBnoBa, kaHA. nea. Hayk, Aou.
PiBHeHCbKUI AepXxaBHUI ryMaHiTapHUi yHiBepcuTeT, PiBHe, YkpaiHa

LINECNPAMOBAHUIA MIAXIA Y CUCTEMI METOAUYHOI NIArOTOBKU BYUTENIB IHGOPMATUKU

lMpoaHanizoeaHo knacudpikayii nedazoeidyHuUx 3aday, siki onucyroms i NPoekmytoms npogeciliHy dianbHicmb e4umensi. [ledazoezi4yHi 3ada4i 3a-
cmocosyomb Ha ecix emanax 3do6ymmsi cmydeHmamu keanichikayii "equmens", ane 3 pi3HOrO Memor ma e neeHux AudakmuYyHUX yMo8ax Hae-
4aHHs. BudineHo memodu4Hy 3adayy, y skili 3ModenboeaHo nedazoziyHy cumyauito y NIOWUHIi 8UBYEHHs1 Hag4aslbHO20 npedmMema e 3aknadi 3a2a-
JNIbHOI cepedHbOi oceimu i sika Micmumb eéuMoau 00 OCMUCJIEHHST i MPaKMUYHO20 BUKOPUCMAaHHSI 84umesnieM 3a2a/lbHo-HayKoeux, npedmemHux i
ncuxosnozo-neda2o2iyHux 3HaHb Ma eMiHb, a MakoX o6i3HaHocmi 3 MemodAukoro Hag4yaHHs1 npedmema. O6rpyHmoeaHo douinbHicms npogecitiHoi
nidzomoeku MalibymHix yqumeriie 3 UKOPUCMAaHHSIM Hag4yaslbHO-MemoOu4YHUX 3adady, Npu3Ha4yeHoi 05151 Hag4aHHSA cmydeHmie i hopmyeaHHs me-
moAuYyHoOi KoMnemeHMHOCMI, 30KpemMa eupobIeHHs1 HO8UX 0CO6UCMICHO 8a2O0Mux MemoOuUYHUX 3HaHb Yy eu2nsidi NoHsIMb i cniocobie disinbHOCMI.
Bu3Ha4eHo, w0 3adayi crioHykatomb cmyodeHmie yceidomroeamu 3Ha4yuMicmb 3HaHb, Iepemeoprosamu i cuHme3sysamu ix, popmyeamu eueaxeHi
nedazo2iyHi piweHHs1, nnaHyeamu disiibHicMb ma npo2Ho3yeamu Hacnioku if suKoHaHHs1. 3adss1 080s100iHHS 3a2allbHOMO i crneyianbHO Memoou-
KOK HasYaHHSs1 iHhopMamuKu 3anporoHo8aHo po3e8'sa3yeamu aHanimu4Hi, KOHCMPYKMUEHI, meop4i, pegprieKCueHi Hag4anbHO-MemoOduYHi 3adadyi.
Haey4anbHo-MmemoduyHi 3adayi, knacugikyroms 3a pi3HUMU KpumepisiMmu, ceped sikux: crneyudgpika 3micmy Has4anbHO20 Mamepiasy; crnocié docsie-
HeHHs1 pe3ynbmamy; cknadHicmb po3e'sa3aHHs. [lpouyec po3e'sizaHHsi 3ada4 Mae ceoi ocobnueocmi i cknadaembcsi 3 emanie: aHania ymoeu;
Mobinizayisi Heo6xiOHUX 3HaHb i doceidy Onsi susHa4YeHHs wnsixie ma cnocobie po3e'a3aHHs; eubip HaliegpekmueHiW o020 cnocoby po3e'a3aHHA ma
lio2o peanisayisi; aHani3 npoyecy po3e'sa3aHHs1 3adayi ma odepxaHux pe3ynbmamie 3 60Ky euknadaya i cmydenmie. Hag4anbHo-memodu4Hi 3adadyi,
noedHyro4u npoyec Hag4yaHHs1 cmyodeHmie i MmaliGymHio nedaz2oz2i4yHy disinibHicmb, BUKOHyIOMb MOMuseauiliHy, Hag4asibHy, GiagHoOCMuU4YHy ma po3eu-
saroyqy ¢pyHkuyii. Hae4anbHo-npodgpeciliHuli HanpsiM, 3 0OHo20 60Ky, meopy4icmb ma camocmiliHicmsb 3 iHwoeo, do3eonsiromb po32sissidamu 3adaqyHull
nioxio eodHo4ac sik Memod i ik 3acibé KoslekmueHo20, 2pynoeo2o ma iHougidyanbHO20 Hag4aHHS cmydeHmie y cucmemi MemoouYHoOi Nid2omosku
8 3aknadi euw,oi oceimu.

Knroyoei cnoea: eyumens iHghopmamuku, 3006yeayq oceimu, Hag4yasbHO-MemoOuYHa 3adaya.



~ 48 ~

B 1 C H U K KuiBcbkoro HauioHanbHoro yHisepcurerty imeHi Tapaca LleBueHka

ISSN 1728-3817

UDK 37.013.42:316.77-057.875-054.6
DOI: https://doi.org/10.17721/2415-3699.2021.14.11

Yaroslav Slutskyi, PhD (Pedagogy), Doctoral Stud.

Donbas State College of Technology and Management, Toretsk, Ukraine

Donbas State Pedagogical University, Slov'yansk, Ukraine

THE ESSENCE OF THE SOCIAL AND PEDAGOGICAL PRINCIPLES
FOR ACCOMPANYING FOREIGN STUDENTS

The article researches the impact of adaptation principles on drawing up the effective preparatory system. The importance of applying
the principles for the analytical activities implementation in the social and pedagogical process for accompanying a foreign student is
revealed. The significance of principles for the renovation of the preparatory program is considered. It is determined that the adaptation
principles, with timely practical application, contribute to the creation and development of relationships between all components of the
process for accompanying a foreign student, which makes it possible for the system to emerge.
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social and cultural environment.

Introduction. The processes of  education
internationalization are among the main components of
globalization changes in recent decades. The problems
caused by quarantine restrictions due to COVID-19 have
somewhat complicated, but not stopped the development of
relationships between educational institutions, relying on
distance forms of interaction. Despite the fact that various
conferences, symposia, publications of scientific journals, etc.
are the most represented in the informative educational
sphere, an important component of the education
internationalization is working with foreign students, which
requires not only effective campaigning activities, but also
more complex actions related to work with the personal
attributes of the student, namely performing social and
pedagogical accompanying process. In this regard, constant
work not only by the student but also by the consultant — a
person who should assist the student in adaptation issues —
is of great importance.

The problems of the educational system of Ukraine in
matters of qualitative adaptation of foreign students are
dictated, first of all, by the short period of this direction
development after the country has become an independent
state. Therefore, it is important to research foreign
experience of working with such students to further improve
the domestic adaptation system. In this regard, along with
the analysis of practical measures, it is required to perform
a theoretical research of all elements that affect the social
and pedagogical accompanying process, among which we
highlight the accompanying principles.

The purpose of the article is to explore the social and
pedagogical principles for accompanying foreign students;
identify their impact on adaptation as a multilevel process.

Analysis of recent research and publications. An
important aspect of the study is the direct conceptual
framework, characterized by many scientists, including
M. lvanova (identified adaptation as a necessary condition for
further activities of the individual), V. Korolinska (highlighted
three levels of adaptation — physiological, psychological and
social [Korolinskaja, 2011]), H. Shevelev, L.Kabanova,
K. Mykhalchenko (noted the presence of several forms of
adaptation process, namely maladjustment, passive and
active adaptation), I. Kryvtsova (studied the psychological
problems faced by a foreign student in performing social and
pedagogical accompanying process), O. Kachyn'skyi
(identified personal manifestations that play a decisive role in
the adaptation process to the new social and cultural
environment [Kachyn'skyi, 2018]), V. Yachmenova (concluded
that there are objective reasons for regular renovation of the
adaptation process [Yachmen'ova, 2007]) etc.

In its turn, the adaptation process causes the
phenomenon of adaptability, which was considered in the

works of A. Maksymovych, H. Khanaliiev, V. Fomin and
others. At the same time, |. Maksymchuk concludes that
adaptability is characterized mainly by reactionary changes
to external factors that directly affect the individual.

Foreign researchers have also considered the problems
associated with the students' adaptation process from
certain national groups. For instance, K. Brisset, S. Safdar
and K. Sabatier studied psychological and social and
cultural training aspects of foreign students from Vietnam
[Psychological and sociocultural adaptation..., 2010]. The
studies of such scientists as K. Glass, E. Gomes, A. Urzua
[Glass, Gomes & Urzua, 2014], J. Lee [Lee & Ciftci, 2014]
were also devoted to this direction.

Due to the fact that the adaptation principles determine
the effectiveness of various accompanying components,
including the internal and external influence component, the
studies of the already mentioned researchers are of interest,
including E. Gomes, A. Urzua and K. Glass on the influence
of social relationships on the adaptation process [Gomes,
Urzua & Glass, 2014].

The inter-cultural adaptation process in general can be
traced in the works of such scientists as K. Wan, U. Chan [Wan
& Chan, 2017], K. Bowman [Bowman, 2015] and others.

Adaptation experience of other countries, in particular,
the USA has been the subject of study by many researchers,
including M. Tas [Tas, 2013].

The theoretical framework presented by scientists, and
different types of classifications for adaptation and
adaptability (including taking into account the national factor)
are of fundamental importance in our research. However, as
we can see, the issue of the principle importance in drawing
up a social and pedagogical accompanying system for foreign
students has not been properly studied that demonstrates the
relevance of our work.

Presentation of the main positions. The system of
training of foreign students requires effective interaction and
management of all adaptation elements by both the
consultant and the foreign student. As a result, there are
appropriate accompanying principles, including: constant
type adaptation, progressive, prospects, complex,
operative, optimality, simplification, coherence, integrity,
and efficiency principles.

Despite the fact that the foreign student being in another
culture requires adaptation training, it should be borne in
mind that if one pays attention only to the period of training,
defined by the preparatory program, the primary adaptation
skills will be formed and the individual will be able to perform
inter-cultural interaction at a certain level. However, this
level may not be enough, especially if we are talking about
social interaction, which is characterized by slightly different
aspects of interpersonal contact that are often not used in
academic sphere.

© Slutskyi Yaroslav, 2021
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So, the acquired adaptation knowledge will not be able
to fully comply with the social needs of a foreign student, so
itis important to apply the constant type adaptation principle,
when a foreign student participates in regular interpersonal
contact with the representatives of other cultures, both in the
academic (communication with group-mates, teachers, etc.)
and social (communication with representatives of the host
country, which may include home stay family members of
the student) spheres. Moreover, the social environment is a
flexible element, prone to constant change, in accordance
with globalization, which requires the cultural patterns
transformation, changing them to more relevant patterns for
a specific period of time.

Thus, using regular adaptation, the foreign student gets
the opportunity not only to understand social
transformations, but also to adapt their previously acquired
skills thereto, otherwise, they may be socially obsolete and
not perform the function of providing effective inter-cultural
interaction. In addition, regular adaptation contributes to a
slower change in one's cultural patterns, which does not
require further adaptation training, which will require
participation due to the increasing number of social and
cultural obstacles and errors associated with lack of
adaptation flexibility. Thus, the selected principle is an
important condition for the successful activity of a foreign
student, because its observance should ensure the absence
of requirement for adaptation retraining due to the constant
change of social and cultural background.

Preparatory adaptation programs, even in the presence
of indicators confirming their effectiveness, should not be
static, that is why, according to E. Woods, L. Sklair and
J. Goldthorpe, progressive principle plays an important role
[Woods, 1907; Sklair, 1970; Goldthorpe, 2007, p. 56, 60].
Due to the fact that globalization has a regular and
significant impact on the society of different countries,
correspondingly, training shall also be renovated, otherwise,
its effectiveness in terms of integrating the individual into the
new social and cultural sphere will be significantly reduced.
It is also necessary to consider and, if necessary, adopt the
experience of social and pedagogical adaptation of foreign
students, which is used in other countries. Thus, when using
the experience of other countries in training foreign students
in their own programs, there is an element of global progress
in adaptation training programs.

It should also be noted that the requirement to change
the strategy or methods of training foreign students is
influenced by social reality, which involves paying special
attention to the features of integration that society needs to
interact with foreign students in a certain period of time. For
example, modern adaptation requirements for the
representatives of other countries provide the availability of
such training for all students, regardless of their nationality,
religion, etc. Thus, modern society requires the absence of
discrimination elements on any grounds, including within the
social and pedagogical accompanying process. It is also
important to eliminate the effect of uneven adaptation, when
some students have more opportunities for quality training,
while others have mastered the theoretical material worse
and received less practice. In this case, adaptation may be
considered uneven and, consequently, ineffective in terms
of mass, which will cause the separation of a certain number
of foreign students from the society of the host country and
the creation of national communities of intra-academic or
university plan and therefore the inability of these community
members to become part of the host country's society, which
will cause further problems of the inter-cultural plan.

Also, when we talk about the progress of adaptation
training, it is important to take into account such a modern

requirement created by globalization as information
technology, which has been the subject of research by such
scientists as M. Maeers, N. Browne, E. Cooper [Maeers,
Browne & Cooper, 2000], J. Allen [Allen, 2000] and others.
Thus, modern means of transmitting information, such as
the Internet, provide the opportunity to use additional
methods of adaptation training in two formats — face-to-face
(which uses technology to visualize theoretical material as
an aid in direct contact between the consultant and the
foreign student with social and pedagogical accompanying
process) and distance (provides an opportunity to replace
face-to-face adaptation training, which can be used to
provide additional material that is important to the student,
but not relevant to the preparatory classes). Distance
method can also be used during pre-adaptation training
when the foreign student has not yet arrived in the country
for studying. In this case, the use of modern information
transmission technologies (including distance learning) is
the only way of primary training.

An important principle that contributes to the study of
prospects for the development of both the personality of the
foreign student (within the framework of adaptation training)
and society as a whole (both national and global), and leads
to awareness of the need for changes in methodological
training support, is the principle of prospects [Mamchur,
2011]. When studying the prospects, there is an opportunity
to consider the features specific for society, which is affected
by globalization effects (leading to changes in social
consciousness) and, subsequently, requires the renovation
of the preparatory components to prevent a decrease in
adaptive efficiency. In general, the features that can be
identified in the future consideration, have two main
directions of their social impact, namely positive and
negative. Thus, the positive features are manifested in the
development of a globalized type society, open to
representatives of other cultures and interested in the
adaptation of foreign students to their cultural standards, as
well as the adoption of cultural peculiarities of
representatives from other countries. As for the negative
factors, it is necessary to try to create obstacles for them,
which will have a positive impact on the society of the host
country and on the success of adaptation training of foreign
students, because of the negative attitude towards
foreigners, the unwillingness to cooperate with higher
educational institutions and community counselling centres
(which may be manifested, for example, in the refusal to
provide accommodation to students from other countries),
even a well-made adaptation will not be able to assist
creating conditions for the full integration of the individual
into the culture and society of the host country. Thus, the
long-term consideration of adaptation and possible
problems that may be associated with it is an important
element that provides information assistance in establishing
more effective preparatory process not only with foreign
students but also with community members, for whom the
higher educational institution conducts its activities.

When studying the features of social and pedagogical
accompanying process in the system of higher education in
other countries, one can identify many components that are
used and regularly improved in order for this system to have
effective indicators. Correspondingly, the work of such a
number of elements causes the requirement to consider a
complex principle, the main purpose of which is to draw up
a relationship between all components of the accompanying
system. In addition, it is important to understand that such
interaction should take place at each stage of the
preparatory process. That is, in the development of the
adaptation program there are stages that help to structure



~ 50 ~

B 1 C HU K KuiBcbkoro HauioHanbHoro yHisepcurerty imeHi Tapaca LleBueHka

ISSN 1728-3817

the training and ensure the thematic delimitation of the whole
process. Accordingly, the emerging stages also require the
interaction of all accompanying elements for a foreign student,
from the support of psychological and linguistic aspects to the
implementation of prognostic actions and, if necessary,
renovation of the developed program due to the changes in
the inner essence of society. Therefore, the mutual work of all
the outlined components at one particular stage and their
separation at another one, will not allow to come to positive
indicators in terms of student's training.

So, it is important to ensure the interaction of the
accompanying components at all preparatory stages, which
will ultimately cause the concept of interaction within the
system of social and pedagogical accompanying process. It
is important to note that to ensure and draw up such a
connection, it is necessary to analyse all the factors that
affect the accompanying system, regardless of their focus,
which can have be both of positive and negative nature.
Examples of such factors are the time factor (which is one
of the most important because it determines how much time
a foreign student can spend on preparatory activities before
the lack of acculturation skills in the process of social and
academic activities could have a negative impact).

In its turn, the time limits are directly dependent on the
level of existing competencies of the foreign student. In other
words, on the difference between the level of formed and
absent (or insufficiently developed in theoretical or practical
directions) skills; as well as a factor of psychological stability
of the foreign student.

Psychological preparedness of the individual to interact
with representatives of other cultures and encounter social
and cultural difficulties is the basis for the success of
adaptation training, because even with the use of quality
training, but in the absence of psychological stability, the
foreign student will not be able to effectively overcome the
difficulties arising in communication, which will eventually
cause the impossibility of acculturation and integration into
the new environment.

It is important to understand that the speed of renovation
of the social and pedagogical preparatory components for
accompanying foreign students depends on the ultimate
effectiveness in preventing the emergence of negative
social and cultural manifestations, as well as ongoing work
to address them. So, it is also possible to allocate the
operational principle directed on fast carrying out the
analysis of the adaptive preparatory activity, revealing of
existing shortcomings or the problems arising during
acculturation actions and creation of conditions for
improvement of preparation programs.

Operability in working with foreign students plays a
significant role, because in the absence of reaction to
negative manifestations (a lack of understanding of the
cultural peculiarities of the host country can be an example.
In this regard, conflicts may arise in the future), the quality
of the entire accompanying system may be doubtful.
Therefore, consultants, as well as representatives of higher
educational institutions, in identifying problems that arise in
the interaction of a foreign student with representatives of
the host country society in the linguistic, social and cultural
or other directions should refer to the operational principle
for fast response to the situation and the implementation of
actions to eliminate negative acculturation manifestations
(examples of such actions may be a repeated course of
adaptation measures, conversations with the student to
identify their personal opinion on existing problems, etc.). In
case when the principle of operability is not applied, the
existing difficulties will cause other problems, which will
compromise the possibility of effective activities for foreign

students in the academic and social spheres, that is, they
will not be able to perform academic activities at a higher
educational institution. Thus, the lack of operative work with
a foreign student has a negative impact on the entire
accompanying system.

It also stands to mention that the training program for
each student must be individual depending on the available
skills, the psychological stability level of the individual, the
ability to quickly learn new theoretical material and the ability
to apply it in practice, etc. In this regard, there is a principle
of optimality, aimed at the individual work with each foreign
student. Thus, even if there is information as for the
student's identity, which includes the important information
for the development of the preparatory program, it is
necessary to predict several options for the development of
preparatory events.

So, it is necessary to develop several versions of the
program, the most optimal of which will later be used for
adaptation, but at the beginning of the preparation stage it is
important to have the possibility of accompanying process in
different directions of adaptation. Therefore, the most effective
method of preparation can be chosen after its beginning, while
during the development of an individual plan it is important to
consider several possible preparatory options. This principle is
important due to the fact that optimality makes it possible to
develop a preparatory program for a particular foreign student,
which will take into account their individual abilities and
available skills, as well as psychological indicators. Thus, it is
possible to use the most effective version of the individual
training, the purpose of which will not be the student's
adaptation to the accompanying system, but the desire of the
system to change and adjust to the indicators specific for the
particular individual.

Due to the fact that the preparatory process consists of
a large amount of theoretical content aimed at developing
the most necessary competencies for a foreign student,
assimilation of such amount of information may take some
time, depending on the personal abilities of the individual.
However, if adaptation training requires cutting the amount
of time (this may be due to the requirement of developing at
least basic inter-cultural skills for simple interpersonal
interaction) it is necessary to cut the existing theoretical
material without loss of important components. Therefore, it is
required to apply the simplification principle, which is used to
cut the material without losing its quality level. It should be
noted that the main task of the consultant and the student,
while cutting the preparatory material, is to maintain the
effectiveness of the adaptation process. Bearing in mind that
the accompanying system is an interconnected process, each
component of which has a certain impact on others,
simplification without prior analysis of the possible
consequences may reduce the overall level of training quality.

Therefore, simplification should also take into account
individual and psychological peculiarities of the individual
and remove a particular material on their basis. For this
purpose the analysis directed on revealing of features
(specific for the certain individual) which can negatively
affect adaptation at carrying out simplification is used. Thus,
it is not possible to use the same models to simplify the
adaptation material for all students representing different
countries, nationalities, language groups, etc. Accordingly,
the consultant must be acquainted with the peculiarities of
the foreign student (which should be identified in the
previous preparatory stages). So, the simplification of the
preparatory material should be based on the characteristics
of the student's individual.

It is important to understand that the adaptation of a
foreign student is a multi-level process involving not only the
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student and the consultant, but also members of the
community who require to interact with students from other
countries and cultures due to their accommodation next to
the higher educational institution. It is also necessary to take
into account the important role of the country in
accompanying the adaptation system development,
including through the adoption of the necessary legal
framework. Therefore, all relationships of this kind

demonstrate the requirement to apply the principle of
consistency, within which it is possible to carry out joint
activities of all the system structural units of social and
pedagogical accompanying process, including both internal
components of the system and factors of an external direction.
Thus, for the successful individual adaptation of a foreign
student, it is important to work closely in different directions,
which were presented by us in the form of Table 1.

Table 1

Directions important for performing effective adaptation

Direction The direction requirement for adaptation
Economic due to the fact that the lack of the necessary funding level for student training will cause the lack of opportunity to
develop program accompanying
Regulatory because the adoption of the necessary legislation on the development and maintenance of the accompanying
system is one of the fundamental elements of effective development
Social because the foreign student has to participate in the integration interaction processes with society, representatives
of the local community, etc.

To form links between directions mentioned, within the
accompanying system the activities and initiatives aimed at
carrying out adaptation actions in society should be
organized, in other words, in practical interaction with the
new social and cultural environment. However, it is
necessary to understand that such measures should be
relevant in adaptation matters for a student.

In addition, the required continuous improvement of the
preparatory system for foreign students demonstrates the
importance of applying two principles necessary for stability
of the entire system of social and pedagogical accompanying
process, including: the integrity principle (in case of errors
occurred in the training program for students from other
countries, the effectiveness of the whole system may be
doubtful. Therefore, applying this principle, it is possible to
prevent the imbalance of the entire accompanying system in
case of problematic issues identification, which, in particular,
may be caused by untimely renovation of the adaptation
training program, which is required by a changing society. All
components of the accompanying system must be closely
interconnected, which will ensure the support of each
component to others. Thus, the integrity of the system is
formed, when even the impact of problematic situations can not
violate it and cause inefficiency); principle of effectiveness (in
case of the training system has received too high a level of
negative impact of organizational and methodological problems
and the integrity of the entire preparatory structure has been
violated, there is a need to apply the principle of effectiveness,
which allows the accompanying system even in case of the
integrity violation to restore its preparatory functions in the
shortest possible time, which minimizes the negative
consequences for the adaptation of foreign students).

Conclusions. The social and pedagogical system for
accompanying foreign students should include a set of
specific principles that will create coherence and
consistency of adaptation activities. The main objectives of
these principles are:

e ensure the continuity of accompanying a foreign
student regardless of changes in social and cultural
directions;

e introduce innovations dictated by globalization
changes in preparatory programs;

e identify positive and negative prospects of the
adaptation process, which will make certain changes to the
preparatory strategy at the right time;

e combine the existing components of the adaptation
process into a single component that will make it possible to
call this process a system;

e perform an operational analysis for the negative
aspects of adaptation activities to overcome them to the
point where such influence will reduce the effectiveness of
training a foreign student;

e determine the optimal strategy for
development of the foreign student's individual;

e carry out transformational measures of theoretical
preparatory content without losing its effectiveness;

e combine the probable influence of both internal
(academic) and external (social) factors on a foreign student
for successful adaptation in all necessary activities;

o restore the sequence of the prospect preparation
program for a foreign student in case of unforeseen or
erroneous displays in adaptation measures.

As a result, we can say that the principles of
accompanying foreign students are important components
that combine the preparatory process and the outlined long-
term preparatory program into a single system that comply
with the requirements and challenges of a society that
regularly transforms. Insufficient application of one of the
principles can negatively affect the entire preparatory
strategy, so it is important to realize the importance of their
regular or immediate application (depending on the purpose
of the principle and the situation that has arisen during the
adaptation process).

Further research on this issue can be aimed at studying
other components of social and pedagogical accompanying
process, which have fundamental importance for the
existence of the adaptation system, namely functions. The
works devoted to the practical application of the outlined
adaptation principles during the preparation of foreign
students on the example of foreign countries and Ukraine
can also be considered promising.

adaptation
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ApocnaB CnyubKuii, KaHA. NeA. HayK, AOKTOPaHT
[doH6Gacbkuin gepxxaBHUIN KoneaK TEXHONOriN Ta ynpaBniHHsA, Topeubk, YkpaiHa
[oH6acbkuii aepxaBHUIA NeparoriyHui yHiBepcuteTt, CnoB'siHCbK, YKpaiHa

CYTHICTb NPUHUUNIB COUIANBHO-NEAAIOrN4YHOro cyneoBsopny IHO3EMHUX CTYOEHTIB

HocnidxeHo ennue adanmauyiliHnux npuHyunie Ha eubydoeyeaHHs1 e¢hekmueHoi nideomoeyoi cucmemu, ceped sikux: NMpuHYUN adanmayii noc-
miliHo2o muny, npoapecusHuUll MPUHYUI, MPUHUUIM NepPCcrneKmueHOCMi, KOMM/IEKCHUU, onepamusHull, MPUHYUM ONMuUMasnbHOCMI, CIPOULEHHSI, Y320-
OdxxeHocmi, yinicHocmi, dieceocmi. BusieneHo ixHi cymHicHi xapakmepucmuku, a came: npoeedeHHs1 MixocobucmicHoi e3aemodii akademiyHo20 ma
coyianbHO20 naHy (MpuHYUN adanmauyii mocmitiHo2o muny); cnpusiHHs mpaHcgopmayiliHum 3MiHam y npozpamax nié2omoeku iHo3eMHux cmyode-
Hmie y 38'A3Ky 3i 3MiHamu Mi)xHapoOdHo20 Aoceidy (mpoapecusHuli NPUHYUM); 8HECEHHS 3MiH y nid2omoeyYy cmpamezito 32i0HO 3 pe3ybmamamu
nepcrnekmueHo20 AocidXeHHs (MPUHYUN nepcrnekmueHocmi); subydosyeaHHs 38 'A3Kie MiX eleMeHmamMu cucmemu adanmauitiHoi nidcomoeku iHo-
3eMHo20 cmydeHma (KoMmnneKkcHull NPUHYUI); eusiesZIeHHsI MOMOYHUX ma UiMogipHUX nNpo6eMHux rnposieie y cucmemi adanmauiiiHoi nid2comoeku
(onepamuegHull NPUHYUI); CMBOPEHHSI yM0o8 OJii MOXJlueocmi po3pobku iHOusidyanbHOI npoepamu nNid2omoeku iHo3eMHo20 cmydeHma (MpuHyun
onmumanbHocmi); pedaz2yeaHHs1 adanmauiliHo2o meopemu4Ho20 Mamepiany 6e3 empamu cymHicHOI cknadoeol (MPpUHYUN crnpoweHHs1); o06'eo-
HaHHS ecix c¢hep, W0 ennuearoms Ha iHo3eMHoO20 cmydeHma 3adnsi AocsicHeHHs1 adanmauitiHoi Memu (NpuHyun y3200)KeHocmi); 3a6e3nedYyeHHs
yinicHocmi cucmemu adanmauyiliHoi nidcomoeku (MpuHYUn yinicHocmi); eiOHoeNeHHs1 cucmemMu adanmauii y eunadky eUHUKHEHHSI MPo6reMHux
cumyauyit (npuHyun dieeocmi). BusHayeHo posb peaynsipHoi adanmauyil, ujo xapakmepu3lyemscsi 3a6e3neyeHHsIM NOCMIiliHO20 COYiOKYIbMYPHO20
OHO8J1eHHs1 ocobucmicHux wabioHie (meopemuyHi 3HaHHSI) A71s1 MOXJ1UBOCMI IXHLO20 3acmocyeaHHs1 ma ¢hopMyeaHHsl, makuM YUHOM, aGanmauyil-
HoT 2Hy4Yykocmi (npakmuyHa disinbHicmb). 3a3Ha4eHo, w0 MemodukKu nid2omoeku iHo3eMHUX cmydeHmie MOXymb i NOBUHHI 3MiHIO8amucsi 3a51eHO
8id nompeb cycninbcmea i mpaHcgopmayiliHux 3MiH, WO 8UHUKalOMb Y HbOMY. 3ayeaeHo npo 3anobizaHHs HepieHOMipHOcmi adanmauyitiHoi nid-
20moeKu, Wo Moxe npuzeecmu 0o HeAoompuMaHHS1 3HaHb MiXk ocobucmocmsimu i, y NidcyMKy, po3banaHcyeaHHs1 akadeMi4Hol 2pynu, de npucymHi
iHO3eMHi cmydeHmu.

Knroyoei cnoea: adanmauyiliva nidcomoeka, akynbmypauiliHi Hasu4ku, iHmepHauyioHanisayisi oceimu, MiXXKynbmypHa e3aemModisi, cucmema cy-
npoeody, coyioKynbmypHe cepedosuuje.
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OBJECTIVITY OF TEACHERS' PEDAGOGICAL ACTIVITY IN THE LEARNING PROCESS

The aim of the research is to focus on the objectivity of teachers' pedagogical activity in the learning process at universities and to
show the connection of this problem with philosophical teaching. The methodological basis of the study is the basic principles of
philosophy on dialectical relationships, the interdependence of phenomena and processes of socio-pedagogical activities, the role of the
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assessment.

Introduction. There is amount of scientific literature
devoted to the problem of pedagogic activity, but the justice
comprehension in the assessment process of students'
knowledge level quality remains an essential necessity. It
should be emphasized that education has always combined
the most important tasks in achieving the three-fold goal: the
knowledge of the nature mysteries and its laws, the training of
specialists for useful work and their education. That's why the
education system reforms raise the need for highly qualified
training of modern specialists; it needs to improve the process
of pedagogical assessment the knowledge, in particular,
updating the education system and specialists' training.

One of the important pedagogic principles for
assessment the students' knowledge level is the objectivity,
which determines the effectiveness of the whole process of
pedagogic evaluation. Because of the absence or the falsity
of objectivity, the greatest misunderstandings arise, and
stimulation in the subject study is violated. Non-objective
assessment forms indifference to the knowledge acquisition,
generates a desire for superficial assimilation and creates a
psychological barrier to obtain a higher grade.

The aim of research is to focus on the objectivity of
teachers' pedagogical activity in the learning process at
universities, underline the objectivity in the teacher's
pedagogic activity and show the connection this problem
with philosophical teaching.

This problem is studied by G. P. Vasyanovych. The idea
of objectivity was developed by Greek philosopher Plato,
Thomas Aquinas, Mark Tullia Cicero, Confucius, G. Hegel.

The methodological basis of the study is the initial
provisions of philosophy on the dialectical relationship, the
interdependence of phenomena and processes of socio-
pedagogical activities, the role of the individual in the
development of its material and spiritual foundations.

Presentation of the main positions. The assessment
becomes an effective learning incentive when it is fair,
objectively follows the same requirements for all students. It
is especially important that students feel and recognize the
fairness, goodwill of the teacher and have seen the real level
of their knowledge. Grades of success should not depend
on those or other peculiarities of students' behavior or
personal misunderstandings with teachers, which often
happens in pedagogic practice.

In particular, the Greek philosopher Plato emphasized
that justice is integrity, that is to say, the right attitude to other
people, and expressed the opinion that in their beginnings
all people were equal, only later, abusing their power, began
to violate the fair laws of equality. He emphasizes that justice
is a manifestation of holiness and that holiness is just justice.
Hence, justice is an extremely high ideal that cannot be
achieved in the real life, as in general, but ideals exist to
discipline our goal in a bright and clean daily struggle of

Good and Evil. In order to grasp the ideal, or even to
approach it, one must try to keep his light in the spectrum of
our soul constantly in a clean, unpolluted, undignified sense
of envy and revenge, so that it constantly strengthens the
flame of love and charity. He highlights that mind, our
conscious awareness, is the part that thinks, analyzes, looks
ahead, rationally weighs options, and tries to gauge what is
best and truest overall and what is ideal and justice [Plato's
tripartite..., 2018].

So, in order to be fair, we should study the problem
deeply and understand its essence, be able to put yourself
in the place of another, to follow the advice of the Chinese
philosopher Confucius (551-479 BC. e.) who stated that
there was no need to do something else for someone that
we did not want anything that to be done for us. He calls for
being objective and faithful in all our deeds and words.
According to the teacher of the Chinese nation, a noble man,
a fair man is a morally perfect person who searches for his
moral purpose throughout life, asserts objectiveness.
Important in the teachings of Confucius is the personal
virtues of man: "generosity is acquired by people,
responsibility generates ftrust; diligence guarantees
success; Kindness can eventually change and educate
people" [Political Theory..., 2018].

Confucius taught of how one is to govern themselves,
and how the state is to govern society. The ways of
governing can be seen in the traditions of forefathers. By
returning to these, society can be virtuous and harmonious.
Government is seen as a tool to help bring out the best of its
people. Confucius saw it as responsible for the wellbeing of
its citizens but insists that they not forget their individual
roles themselves. In order to properly carry out its role,
government must be looked upon by its people for
leadership and be respected. It must not lose the faith of its
people [Political Theory..., 2018].

G. V. Vasyanovych highlights that this sensation does not
include evaluation, but does not deny justice, on the contrary,
mercy is the highest and last form of justice. We absolutely
agree with this teaching because we really cannot appreciate
the law sensation, we only see the actions that show the
attitude to the justice. Thus, studying the activities of the
teacher's teaching activities is an opportunity to appreciate his
sense of rights and objectivity [Vasyanovych, 2005].

The objectivity is covered in this parable. There was a
temple in a small village where was a great Crucifixion of
Jesus Christin in its center. People came to God with
different intentions, who to ask, who to thank, and who just
to pray. One day, an old man came to this temple, seeing
Jesus on the cross and said: "God, you are so hard to
tolerate, | would like to swap places with you, and at least
for one day, make your patience easier." Then suddenly he
spoke from the Crucifixion. Jesus said to him: "Well, but | will

© Zvarych Iryna, 2021



~54 ~

B 1 C HU K KuiBcbkoro HauioHanbHoro yHisepcurerty imeHi Tapaca LleBueHka

ISSN 1728-3817

have one requisition, so that you cannot see or not hear it
here, you must keep silent." "l agree with this requisition; |
will keep silent." So the man exchanged places with Jesus.
There were lots of different people, he heard a lot of
requests, thanks, complaints ... Aimost at the end of the day
a very rich man came to that temple with a bag of gold. He
prayed very quickly and went out in a hustle, forgetting a bag
of gold on the temple bench. Then, the very poor man
followed by the rich one, asking God for help, only he started
... and then he saw the bag on the temple bench, looked
around and surprised that so soon God heard him and
rushed home. Then the young boy went to the temple to ask
for a happy journey to come back home by the ship. He only
began to pray as his prayer was interrupted because that rich
man returned with the police and he was sure that this young
man had taken his gold. The boy began to beg, but it was all in
vain ... Then a man from the Crucifixion shouted: "It is not true,
he did not take gold." And he told all the truth: the boy was let
go and the police went to seek the poor man. When there was
nobody in the temple, Jesus came in and said: "Stairs from
there, you are not worthy to hang here. You did not keep your
promise." "But God, is it fair to judge an innocent person. So do
not be "—the man replied.""And how do you know how it should
be. This is GOD WILL! This rich man had to lose gold, as he
intends to use it for very bad purposes. The poor man had to
find that bag with gold because he has not possibility and has
got nothing for feeding his large family, and the guy who was
let go should not have time to catch the ship, which is now
buried in the sea".

A vivid example of justice makes us think over the
teacher's actions, because objectiveness is one of the
important characteristics of a teacher who conducts an
education process. The teacher's fairness, his/her objective
attitude to the students during the education process,
students appreciate the teacher's objectiveness, because
justice requires a careful and attentive attitude towards
students. It is logical that a teacher presents to some
students more sympathy and affection than to others
because they have different the knowledge quality levels,
readability, speed educational material perception, etc. The
essence of justice is that there is no unfair and impartial
attitude towards students who are less cute teachers,
because this will lead to the subject superficial mastering,
and unwillingness to attend the education process.

The teacher should be fair and objective in the process
of pedagogic activity, particularly in the process of
assessment the students' knowledge level. He/she should
be an example for students and do not have any
contradictions with his/her personality, in particular not to be
late for classes, to prepare the lectures and seminars in good
faith, not to deviate from the specified period of task checking
performed by students. Then it is possible to demand from
students the integrity in mastering the studying subject,
perfectly done the home assignment, timely entry into the
classes. If the teacher does not adhere to these rules and
violates them, then his controversy will be very quickly
detected by the students and they will definitely give a
negative profile to that teacher. Thus, the lack of justice and
objectivity in relation to students will undermine the teacher's
authority, his/her image and hinder his/her success.

It is important for students to be convinced of the
teacher's fairness, his/her qualification and professionalism,
because of the lack objectivity or the falsity, there is the
greatest misunderstanding between students and lecturer,
and stimulation in the subject studying is violated. Objectivity
and injustice towards the students usually forms an
indifference to the knowledge acquisition, generates a
desire for superficial assimilation and creates a

psychological barrier for obtaining solid knowledge.
Definition of the knowledge quality level, in particular the
grades result presented by the teacher, become an effective
stimulus when they are presented fairly, objectively and
proceeding from the same requirements to all students. It is
very important that students feel and recognize the teacher's
fairness, his/her goodwill and see the real level of their
knowledge. The grades of success should not depend on
those or other peculiarities of students' behavior or personal
misunderstandings with teachers, which often happens in
the pedagogic activity [Zvarych, 2015].

The problem of assessment students' knowledge level in
the system of higher education was and remains one of the
most important in the pedagogic theory and practice. Its
content covers a wide range of issues throughout the
education process, touching at the same time the question
of the teacher's high responsibility for his/her objectivity and
fairness of the assessments. There is always a peculiar
aspect of objective and subjective in the process of
assessment students' knowledge level. The main figure in
the assessment process is and was the lecturer, from his/her
culture and knowledge always depends on the optimal
version of evaluation, which spiritually supports the student
in mastering the knowledge, in self-perfection. The German
philosopher Georg Wilhelm Friedrich Hegel is one of the
greatest systematic thinkers in the history of Western
philosophy, noted: "The due act is the sacred principle of
any justice, the basis of any state system. Jesus does not
demand a complete abandonment of the right, thus raising
over the whole sphere of justice or justice through love, in
which, along with the law, disappears and the feeling of
inequality, and the possibility of this feeling, which causes
the establishment of equality, that is, the disappearance of
hatred of enemies" [Hegel, 1976, c. 101]. At the core of
Hegel's social and political thought are the concepts of
freedom, reason, self-consciousness, and recognition.

One person's arbitrariness is limited to society in order
to defend the weaker, not to lose the integrity of the citizens
interests. There are rights, laws, demands: "This is
impossible!", "This is not yours!" And so on. Thus, the term
"law" is used in many ways — social, philosophical, every
day, and legal. All these transformations take place under
the slogan of justice. It is known that the Latin name "justice"
(right) means the combination of law and justice. It follows
that justice is a law sensation.

The Ukrainian folklore provides a narration and an
instructive account of objectivity. Once the donkey, the fox
and the lion, agreed to live with such a union that they would
divide the spoil that each of them would win. Donkey, when
it was its turn to divide the prey, thinking that he/she donkey
was equal to a lion, divided into two parts. The lion could not
bear it, he/she lion threw on the donkey and rented it. Then
it was a fox turn to divide the prey. But she, like a wise and
cunning beast, realized what was being waiting for her. She
left for itself just a little piece of prey, leaving the rest of it to
the lion. The lion praised her and asked, "Fox, who taught
you to do this?" He/She answered, "An adventure that
happened with the donkey." This story reveals the natural
significance of the strong and weak, the sensual tact of
empathy (the fox), the primitiveness of the inner world
(donkey), strength and arrogance, justice, the more powerful
of law sensation (lion).

Research results and discussion. The research has
been carried out at Kyiv National University of Trade and
Economics. The results are presented. To the question in
the questionnaire for students: "Do you attend classes with
pleasure? 80 % of the students answered, "no", not with
pleasure, because we are taught to be objective, but in the
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real life we have the inadequate situations and we have to
obey them.

In the first place they put the teacher's justice and
objectivity, his/her intellect and mental qualities or ability to
think, in the second — the methodology of training, skills to
explain the new laws and its usage in the real life, in the third
— the skill of assessment the student's knowledge level, in
the fourth — the ability not to lock up within the education
process, and continue to find the truth on the questions
connected with law and justice.

Some essential questions were discussed at the
teachers' seminar: "Practical training of scientific
pedagogical staff in academic teachers' analysis" at Taras
Shevchenko Kyiv National University, 2018.

Certainly, they pay attention to the teacher's
appearance, his ability to keep up the audience and interest
the students in mastering the discipline.

Some essential questions were discussed at the
Interuniversity scientific and methodological seminar:
"Actual problems of foreign language training of foreign
specialists in the field of national security" at the Military
Diplomatic Academy named after Yevheniy Berezniak, April
2018; International scientific and practical conference:
"Service in the condition of global competition: legal and
institutional dimensions" at Kyiv National University of Trade
and Economics, November 2020.

The research results of objectivity in the teacher's
pedagogy activity have been discussed at the international
conferences and some aspects have been observed in
magazines.

Conclusions. Summarizing our thoughts above, it
would be emphasized that justice is a law sensation that

IpuHa 3Bapuy, A-p nea. Hayk, npod.
ORCID iD:0000-0003-0715-9551

dictates a person to strive for what belongs to him/her. But
to grasp justice as an internal aspect — it is necessary that a
person, first of all, strong and powerful, the justice sensation
does not develop to the apogee. On the contrary — it
translated from the law sensation to duty, not only to take,
but to give. In the mind there must be a need to seek all
means to refuse at least some of the rights of their own
pleasure for the common good. Justice and understanding
between people are possible not when a strong person,
nation or state enforces a coercively different recognition of
their rights that they may find unfair and incomprehensible,
and when they develop a sensation of solidarity that
transforms a sensation of justice, make it more distinct not
for their own rights, but for improving the situation of others.

Thus, the ideals of justice are truly revealed on the basis
of the high beginnings of humanity, truthfulness, the desire
for harmony of conscience with the laws of God: do not
jealous, do not be envy, drive away arrogance — a close
friend of pride.
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Hapinwna no peakonerii 06.03.21

KuiBcbkui HalioHanbHUI ToproBenbHO-eKOHOMIYHUM YHiBepcuTeT, KuiB, YkpaiHa

OB'EKTUBHICTb NEQATOINYHOI AIANbHOCTI BUKNAQAYIB Y NPOLEECI HABYAHHA

BuceimneHo ocHO8HY posb nidezomosku ¢haxisyis, 30kpema, npobnemy disnbHocmi nedazoezis, cnpasednusicms y npoyeci oyiHro8aHHS IKocmi
3HaHb cmydeHmie, W0 eKa3ye Ha OCHOBHY Memy oceimu — nidzomyeamu mMos100b 3o No8csIkAeHHO20 Xummsi ma Mali6ymHbol meop4or disibHocmi.
Oceima sik ocHoea po3eumky Oepixaeu i eid3epkaneHHs1 iHmepecie cycninbcmea 8UKOHY€e coyiaslbHe 3aMO8JIeHHs — hOopMye cycninbHUll monum Ha
3HaHHs | nepcrnekmueu po3eumkKy, 60Ha 3MIHHOEMbLCSI Mi0 8NJIUBOM YacoeuXx, coyiasibHUX, eKOHOMIYHUX ma iHwux ¢hakmopie. Ocobnuee micye e
npoyeci nidezomoeku ¢paxieyie do kopucHoi npayi nocidae npobnema nedazoiyHoi dissnbHOCMI 8uknadaya, 30kpema egheKmueHicmeb UKnadaHHS
HaevanbHUX OucyuniH, NnideuweHHs1 IKocmi Hag4YaslbHO20 npoyecy ma 3abe3nevyeHHs1 OC8IMHix nocsye, 8id sskux icmomHo 3anexums ycrnix ma
pe3ynbmam y 0ocsizHeHHi 3HaHb. He3eaxxato4u Ha 3Ha4HY KinbKicmb Haykoeol nnimepamypu wjodo npobnemu nedazoziyHoi disnbHOCcMI, 3anuwa-
€mbcsi cymmeeoro HeobxiOHicmb ocMucieHHs1 cripaeednueocmi nedazo2iyHoi dissnbHOCmi y npoyeci Hag4yaHHsI, 30Kkpema y npogbeciliHiii nidzomo-
aui ¢paxieyie. Memoro docnidxeHHs1 € 30cepedumu yeazy Ha 06'ekmueHocmi nedazo2i4Hor disnbHOCMI euknadadie y npoyeci Hag4yaHHsI 8 yHieep-
cumemax ma rnokasamu 38'a30k yiei npobnemu 3 ginocogpcbkum 84eHHsIM. Memodos102i4HO0 OCHOBOIO AOCiOXKEHHSI € 8UXIOHI MOI0XeHHST ¢bino-
coqbii npo dianekmu4Hi 83aemMo3e8 'I3KuU, 83aeMo3asnexHicms sieuwy, i npoyecie coyianbHo-nedazoz2ivyHoi dissnbHOCMI, posib ocobucmocmi y po3eumky
iT MamepianbHux i dyxoeHuUx ocHo8. Y Haykoeomy GocnidxeHHi suKkopucmaHo cucmemMHul nioxid dns eusieneHHs1 macwmabHocmi, cknadHocmi,
yinicHocmi ma duHamiku eug4eHHs1 06'‘ekmueHocmi nedazoei4Hoi dissnbHOCMi suknadayie y npoyeci HagyaHHs (3a I'. 1. BacsiHosuyem). Ideto 06'ek-
mueHocmi po3euHynu ¢inocogpu NMnamor, doma AkeiHcbkul, Mapk Tynis uuyepoH, Kougyuil, I'. lezensb.

Knroyoei cnoea: 06'ekmusHicmb, pegpopmyeaHHsi, dissnibHicmb euknadayva, sikicmb pieHs1 3HaHb cmydeHmis, oceima, BH3, oyiHka.
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